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PREFACE 


Pupils' achievement in primary grades has been reported to be abysmally low in many 
studies Thereareanumberofvanableswhichdeterimnepupils' achievement Of these variables, 
teacher performance in the classroom is the most important one. An effective teacher performance 
raises the level of pupils' attainment Teacher performance is further determined by the quality 
of his/her initial and m-service training, work and career rewards, monetary and non-monetary 
incentives which encourage and maintain high levels of enthusiasm for the teaching process 
further teacher recruitment procedure, policy of initial posting and transfer, work conditions, 
instructional supervision and support, teachers' perceptions about their social, economic and 
professional status also affect teacher motivation and performance in the classroom 

This study was, therefore, undertaken to determine policy of the state governments with 
regard to recruitment procedure of pnmary school teachers, demand and supply of these teachers, 
their service conditions etc. Unsatisfactory aspects of their initial training, facilities for m-service 
education and training, in-service training needs of teachers and head-teachers, perceptions about 
social, economic and professional status were also assessed by interviewing them 


Chapter one manifests objectives, sample, recruitment and training of field staff, 
procedure of data collection and its scrutiny at different levels Chapter Two presents data with 
regard to demand and supply of teachers, their service conditions etc. Chapter Three reflects 
characteristics of the sampled teachers Chapter Four exhibits training needs, factors which 
contribute to teachers' willingness to participate in in-service education programmes. Chapter five 
reveals teachers' perceptions about their status- sociakconomic and professional. The last chapter 
Six highlights problems being encountered by teachers in their work situation. 
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Highlights objectives of the Study, its Methodology 
and Scrutiny of Data etc. It manifests representation 
of female teachers in the workforce in different states, 
teachers qualifications and training, recruitment 
procedure, transfer policy, service conditions etc. 
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One 

INTRODUCTION 

Schools do make a difference in student achiveinent (Lockheed and Longford, 1991) The 
level and quality of student achivement depend on what goes on in schools and classrooms This 
brings the teacher to the centre stage of school effectiveness Teacher quality is cntical to achi^e 
school goals It IS the outcome of dynamic interaction of teacher competence and motivation of 
teachers to transform competence into perforinance Education and training build teacher 
competence, while service conditions, school climate and community environment guide 
commitment of teachers The process of training and support also contributes to teachers' 
commitment to some extent (Jangira and Ahuja, 1991). 

Teacher commitment to perform is significant In the affective domain it starts from 
willingness to respond to a situation and through a series of steps, it becomes a professional 
valuefJangira, 1985) What is tire dynamics of tins becoming? What guides teachers to acquire this 
value"^ What can be done to facilitate the process‘d Do states have policy to attract competent and 
committed teachers"' How are teachers recruited? Are service conditions conducive to retain good 
teachers'^ Do tliese sustain teacher commitments throughout the career"’ Research on school 
effectiveness, teacher effectiveness and career satisfaction explore these questions This research 
has yielded several vanables of consequence which have policy implications for investment in 
teacher quality 

A recent CERI study on teacher quality provides an appropriate conceptual framework for 
linking teacher policy contribution (initial education and training, in-service education and 
training, teacher appraisal, altematepaths to teaching, alternate teaching careers, mcenbvesto enter 
the teaching profession and incentives to remain in tiie teaching profession), context of schooling 
(education system policies, local policies and strategies,organisation and culture of schools and 
links with classroom management), and dimension of teacher quality (content knowledge, 
pedagogical skill, empathy and managenal competence)(OECD, 1994) 

The Study 

Teacher quality formed a componentin baseline assessment studies of three districts in Uttar 
Pradesh and 46 districts of Assam, Haryana, Karnataka, Kerala, Madhya Pradesh, Maharashtra, 
Orissa, and Tamil Nadu. Designing of teacher quality component of Distnct Pnmary Education 
Programme (DPEP) requires an assessment of teacher policy in the states, its implications at school 
level, teacher perceptions about policy, and training needs The study explored these areas at two 
levels. At the policy level it coverd initial education and training of teachers;teacher recruitment, 
teacher placement and transfer, remuneration and service conditions; and in-service education and 
training At the second level, field study covered training needs assessment (TNA), perceptions 
about social, economic and professional status, and problems faced in carrying out professional 
activities in schools 

Objectives 

Siiecific objecdves of tlie study were to 

1 document and analyse tlie state policy on teacher training , teaclier moti\'ation, teacher 

recniitment policy, recruitment of female teachers and their representation, remuneration of 
teachers, teachers’ transfer policy, demand and supply of teachers, initial and in-senice 
teacher training, etc 
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2 . 


document and analyse jnfrastruclural facilities available at the district level for initial and 
in-service training 

3 study perceptions of teachers about their social, economic, and prtifessional status and to 
identify factors affecting teacher motivation in schools. 

4 identify in-service training needs of teachers and suggest guidelines for providing input for 
teacher training in the District Pnmary Education Programme. 

Methodology 

To realise objective relating to state policy on teacher training, dix'umcnts, otticc orders, 
procedural guidelines relating to teacher remuneration, transfer, incentives anti disincentives weie 
studied The members oftheSCERT faculty. District and Block Education f )ffiLers were inter\'icv\cd 

ToreaIiseobjeciive2 data on procedure for admevsion to pnmaryVelLMiieniary teacher naming 
inslitutionsincludingDlETs was documented Teacher training instituuons at the pnmaiy*'elementar\ 
level in the selected districts were studied m depth m respect of facilities, admission procedure, 
cumculum transaction, school expenencesand field work. To reali.se objectives .3 and 4 field study 
was conducted 


Sampling for the Field Study 

Two distncts in each of the states of As.sam, Maliarashtra, KantaUika, Kerala.'lamil Nadu 
and Haryana, Onssa and five districts in Madhya Pradesh were selecteti. The selection of districts 
was purposive. If adistnet had a DIET, it was invanably selected. Similarly, wheiever available, 
tnbal distnct was selected. 


Fig-1 
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One block in each district was selected randomly at the rural level From the list of school 
complex in the block, one school complex was selected randomly From the urban area, one school 
complex/ward at the district headquarters was selected randomly In states where school complex 
was not available, pnmary schools in the catchment area of the secondary school selectled randomly 
were treated as cluster of schools The number of teachers selected was 100 m a distnct. Where the 
number of teachers in the selected school complex was less than 100, teachers from tlie adjacent 
school complex wens covered. The same procedure was followed in tJie case of school cluster m the 
catchment area of the selected secondary school. In urban areas, the situabon of covenng teachers 
from adjacent school complex/ward/school cluster of a secondary school did not arise as die requisite 
number of teachers was available m one ward/school cluster of the selected secondary school. 
Tablel 1 provides names of distncts and blocks covered in the study 

Table 1.1 : Districts and Blocks Covered 


State 

District 

Block 

Assam 

1 Karbi Anglong 

Lumbazang 

2 Darang 

Dalgaon 

Haryana 

1. Jind 

Jind 

2 Htssar 

Ratia 

Karnataka 

1 Raichur 

Sindhnur 

2 Belgaum 

Chikodi 

Kerala 

1 Wayanad 

Mannan Thavadi 

2 Mallappuiam 

Kuttippuram 

Madhya 

Pradesh 

l.BetuI 

Multai 

2 Bilaspur 

Chapa 

3.Ratlam 

Ratlam 

4.Sehoie 

Budni 

S.Tikamgarh 

Palera 

Maharashtra 

1. Aurangabad 

Saigaon 

2 Nanded 

Kinwat 

Onssa 

1 Gajapati 

Gumma 

2 Rayagada 

K Singpur 

Tamil 

Nadu 

1 South-Arcot 

Coddalore 

2 Dharma Pun 

Kelamangalam 
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The 100 teachers were apportioned to rural and urban area on the basis of die proportion of 
rural and urban population in the district according to 1991 Census The numlxir of teachers who 
constituted the sample in rural and urban areas is given Table 1.2 


Table 1.2; DLstrictwLse Number of Tenchei-s Constituting the Sample 


State 

District 

Number of'leachers 

Rural 

U rban 

I'otal 

Assam 

l.Karbi Anglong 

90 

10 

100 

2 Darang 

92 

10 

102 

Haryana 

1 find 

79 

25 

104 

2 Hissar 

79 

21 

100 

Karnataka 

1 Raichiir 

76 

24 

1(X) 

2 Belgaum 

79 

21 

100 

Kerala 

1 Wayanad 

91 

----- 

9 

100 

2,Mallappuram 

97 

3 

100 


1 Betul 

82 

18 

100 

Madhya 

Pradesh 

2 Bilaspur 

83 

17 

KX) 

3 Ratlam 

68 

32 

100 


4 Sehore 

82 

18 

100 


S.Tikamgarh 

81 

19 

100 

Maharashtra 

1. Aurangabad 

71 

29 

100 

2.Nanded 

78 

22 

100 

Onssa 

l.Gajapati 

85 

15 

100 


2.Rayagada 

89 

11 

100 

Tamil Nadu 

I. South-Arcot 

86 

14 

100 


2 Dharama Pun 

91 

10 

101 

Total 

1579 

328 

1907 


4 












































































Instruments 

The following instruments were developed for c»llecting data. 

1 State Policy on Teacher Training-Guidelines (SPTG) 

2 Schedule of SCERT Faculty (SSF) 

3 Schedule of Distnct /Block Education Officer (SDEO) 

4, Training Institute Information Schedule (TIS) 

5 Teacher Schedule (TS) 

1 State Policy on Teacher Traimng-Guidelines (SPTG) This tool focuses on the demand and 
supply of teachers, policy on recruitment and information about transfer of teachers, their 
services conditions, etc 

2 Schedule for SCERT Faculty (SSF)' The main purpose of the tool was to collect information 
regarding in-service training needs assessment (TNA) procedure and its role m the tiainmg 
of teachers 

3 Schedule for Distnct/Block Education Officer (SDEO)' These Schedules were developed 
pnmanly to determine the academic support provided by Distnct/Block Education Officers 
to teachers to help them in improving performance. Further their views were sought regardmg 
in-service training needs of pnmary school teachers and the mechanism which needs to be 
adopted to assess their needs 

4 Trainmg Institution Information Schedule (TIS)' This schedule was developed to assess the 
adequacy of human and matenal resources and physical facilities available in teacher training 
institutions including DIETs for effective transaction of pre-service and m-service training 
programme 

5 Teacher Schedule (TS)' The schedule aimed at seeking mformation regarding teachers’ 
academic/professional qualifications, their m-service training needs, perceptions about their 
social, economic and professional status, problems being faced by them in schools, etc. 

The teacher schedule was tried out with five teachers from different schools Traimng Institute 
Information Schedule was tried out with one Distnct Institute of Education and Training and one 
elementary teacher training inshhite The schedules were modified on the basis of the feedback 
received during the try out. 

Procedure 

The pnxedure for data collection involved the following steps; 

Development of Training Manual 

The manual focuses on traimng in the use of random number table for selecting school 
complex/ward from the complex/wards of the selected block It compnses gmdelmes for givmg 
appropnate code for the state/distnct/school complex ,etc. in the teacher schedule. The manual also 
contains guidelines to deal with teachers while interviewing them for collecting the requisite data 


5 



Recruitinent and Trainin£ of Field Staff 


For each distnct, 3 field investigators were recruited through an open advertisement. 'Iliough 
the minimum qualification for a field investigator was graduation, a gtXKl percentage of 
recruited field investigators had either Junior Basic Training or bachelor degree in eduttition. 

One professional assistant for each of the state was recanted. The minumim qiwlificalion for 
the post of aprofessional assistant was Master’s degree. However, most of the recniiled professional 
assistants had M Ed degree too. Professional assistants were recruited to guide the investigators and 
supervise the process of data collection 

One consultant , a retired person having adequate exjxinence in resciirch iuid primary 
education, was also appointed for each of the states except in Assam and MadhyaPrade,sh OonsulUmts 
were appointed to collect data from the state authontics, teacher training in.stuutes and to develop state 
report 

Professional assistants and consultants were oriental to the project at NCI -IRT and involved 
in the finalisation of the instruments and procedure of data aillection from the field. Professional 
assistants were provided two days training at NCERT on 15-16 Decemlier, 1993 'I’he field 
mvestigators were provided two day training m using the Teaclier Schaiulc. The dates for tniining 
vaned from state to state The training covered objectives and metlicxiology of die study, 
understanding each instrument and its use to collect data, practice in sampling and conducting 
mtemews. The trainmg was transacted in participatory mode with practice in simulated as well as 
in field situation Reading individually, discussion in small groups, demonstration, role play and 
assignments were extensively used. Field practice was provided exactly in the same way as it was 
designed for data collection The field expenences were reviewed for clarifying issues ansing from 
the field practice Field work was organised districtwise. 


Table 1.3; Training and Data Collection Sdiedule 


State 

Dates of 
Training 

--- - 

Dates of Data Collection 

Assam 

4-5 Jan 94 

6-27 Jan. 94 

Haryana 

15-16 Dec. 93 

17 Dec. 93 - 16 Jan 94 

Karnataka 

5-6 Jan. 94 

10 Jan. - 16 Feb. 94 

Kerala 

3 - 4 Jan. 94 

10 Jan. - 9 Feb. 94 

Madhya Pradesh 

15-17 March 94 

18 March - 16 April 94 

Maharashtra 

13 - 14 Dec. 93 

17 Dec. 93 - 16 Jan. 94 

Orissa 

20-21 Feb 94 

25 Feb - 2 Apnl 94 

Tamil Nadu 

22 - 23 Jan 94 

24 Jan - 21 Feb, 94 
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A team of six investigators and one professional assistant was formed in each state The team 
started work in one district and moved to the second distnct as data collection was completed In the 
first distnct The process of data collection in different states took about a month. The data collection 
in the states started in December and was completed by the middle of Apnl, 1994. 

Data Scnitinv and Management 

The quality of data was ensured through several measures The supervision was earned out 
by the professional assistants and the consultant in each state The co-ordinators at the headquarters 
also visited data collection sites to observe the actual process of data collection The field team earned 
out review at the end of the day and took conecbve measures next day Scrutmy of the data was made 
by the professional assistant daily. Consultants also scrutinised the data before sending to the NCERT 
headquarters The final scrutiny of the data was done at the NCERT headquarters before sending 
it for entry and analysis 

Statistical Analysis 

Qualitative analysis of the documents of state policy on teachers was used Descriptive 
statistics(percentages) were used for analysing data with ragard to teacher profile, their per- 
service training, perceptions regarding social, economic and professional status, problems of 
teachers, etc 

Teachers' perception of professional status was taken as the criterion vanable Stepwise 
regression analysis was carried out The explanatory variables were sex, age, mantal staus, 
socio-cultural groups of teachers, education and training, reasons for choosing the teaching 
career, year of completing teacher training, satisfaction about pre-service training received, 
teaching expenence, desire for in-service training, amount of inservice training, use of in- 
service training in classroom practice, perceptions of social status, satisfaction about social 
status, perception about economic status, time for commuting from home to school, head 
teacher accepbng teachers' suggestions, promotional prospects, promotions received, help 
from teachers, staff meetings to discuss improvement in teaching-learning process, meetings 
of VEC/AEC to achieve the goal of UPE, transfer, multigrade teaching, lack of teaching aids, 
lack of physical facilities, high rate of student absenteeism, apathy ofpartents, lack of academic 
guidance from seniors. The cntenoin vanable of teacher perception about professional status 
was based on the assumption that the teacher perceiving the professional status as high are those 
who are motivated because they have sense of career satisfaction. 


7 




Two 

Status and Policy 

Thissection presents policy provisions regarding teacherpreparation, recruitnientand service 
conditions Are ixilicy provisions related to teacher status'^ Do tliese motivate teachers'^ Have these 
something to do with teacher performance? Do tliese require improvement for generating and 
sustaining their motivation'^ Are properly qualified and tiained teachers available'^ Have policies to 
do something with tlie quality of teachers available in tlie system'^ The analysis of documents and 
discussion with educational administrators was directed to find answers to these questions 'Hie 
descnption starts with teacher policy followed by institutional capacity of SCERTs and DlETs 

Teacher Policy 

This section deals with teacher policy covering teacher recruitment, placement, 
representation of female teachers in the teaching workforce and demand and supply of teachers 
The state policy on teacher training, transfer and service conditions are also highlighted 

Teacher Recruitment 

The states have laid down minimum academic accomplishment for primary school 
teachers. The states of Haryana, Karnataka, Madhya Pradesh, Maharashtra and Tamil Nadu 
require primary school teachers with 12 years of schooling and 2 years of diploma in elementary 
education The states of Kerala and Orissa require 10 years of schooling with two years of 
diploma in elementary education In Assam entry qualification for primary school teachers is 
10 years ofschooling without initial training In the autonomous Hill district of Karbi-Anglong 
of Assam, teachers below 10 years of schooling continue to be appointed 

Ten years of schooling or below was prescribed for qualifying as primary school teachers 
when high/higher secondary school graduates were in limited supply and unprecedented 
expansion of primary schooling in the 50’s and 60’s reqiiiied a large number of teachers The 
situation has now changed Not only higher secondary and university graduates are available, 
large number of them also remain unemployed The question of raising qualifications needs a 
review by the state taking into consideration implications for remuneration It may improve 
teacher’s knowledge of content to meet the demands of theupgraded primary school curriculum 
It may have financial implications, but in practice, it has started happening. Recently, the UP 
government upgraded entry to elementary teacher training institutes to graduation. It has, 
however, been withdrawn for reasons other than availability of graduates In DIETs in Haryana, 
a number of university graduates and postgraduates seek and get admission and this may be true 
in other states too So upgrading of qualifications of primary school teachers needs consider¬ 
ation Simultaneously, encouraging existing teachers to improve qualifications through open 
learning system also needs consideration, particularly in the states where teachers are 
Linderquahfied Incentives system for upgradation of academic qualification needs tobe woiked 
out 
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Recruitment Procedure and Placement 


Recruitment procedure is practically centralized in most of the states In Haryana, 
Kerala and Tamil Nadu recruitment is done at the state level, while in Assam, Karnataka, 
Maharashtra and Madhya Pradesh it is done at the district level In Onssa, primary school 
teachers are recruited at the regional level. 

Centralization of recruitment of primary school teachers poses several problems 
Firstly, the head teacher and the local administration have little say in the selection of tciichers 
for their school Local specific needs of their schools are therefore not reflected In the absence 
of specific guidelines regarding initial posting ofpnmary school teachers eilhenn rural or urban 
area, teachers are placed in schools wherever the vacancies are available. Most of the vacancies 
are in rural and remote areas Centrally selected teachers either do not join or put pressure for 
initial posting in town and cities Influential ones do succeed. As a result, vacancies in rural, 
remote and hills areas remain unfilled for aconsiderable period of time affecting pupils' learning 
adversels in these area. Thirdly, substitute teachers are not generally appointed when teachers 
proceed on long leases on account of lU health, maternity, etc. So decentralized recruitment 
with the ms olvement of the local ad ministration needs consideration, particularly in the context 
of Panchayat raj and local body acts 

Female Teachers 

The reservation for teacher recruitment is according to government policy in each of 
the states However, representation of female teachers causes concern, particularly from the 
pomt of Mew of enrolling and retaining girls in pnmary schools. At present, in most of the states 
female teachers are under represented except in the states of Kerala, Haryana and Tamil Nadu 
as indicated m Table 2 1 

Table 2.1: Percentage of Male and Female Primary School Teadiers 


State 

Male 

Female 

Assam 

76.9 

23.1 

Haryana 

52,0 

48.0 

Karnataka 

62.0 

38 0 

Kerala 

40 0 

60.0 

Madya Pradesh 

76 0 

24 0 

Maharashtra 

74 4 

25 6 

Onssa 


cPS'-O 

Tamil Nadu 

50 9 

49 1 


Q 




In other states, except Karnataka, only a quarter of primary school teachers are female. The 
representation of male and female teachers has been depicted through Fig. 2 1. The GOI 
guidelines suggest improvement in recruitment of female teachers. In fact, in Operation Black 
Board scheme guidelines suggest that at least 50 percent of teachers to be apjxunted should be 
female fMHRD, 1987) States are making a conscious effort to increase female teachers in 
primary schools 


Fig2.1 .'Percentage of Male and Female 
Primary School Teachers 
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EXemand and Supply of Teachers 

There is no conscious effort to link supply of pnmary school teachers to demand. None 
of the states could provide a perspiective plan for teacher preparation. In some states it seems 
that producDon of teachers has gone out of control despite the fact that teacher training 
institutions are recognized by governments For example, in Kerala, Maharashtra, Karnataka 
and Tamil Nadu the turnover of teachers is twice the number recruited in the last couple of > ears 
In Assam the capacity for providing initial teacher training at present is zero, because existing 
laciluies are not sufficient tor even clearing the backlog of untrained teachers The demand and 
s’-.opis IS balanced only in the states of Haryana and Madhya Pradesh 
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In the absence of a perspective plan for elementary teacher education, growth of private 
unaided elementary teacher training institutions causes concern. In Maharashtra and Karnataka 
nearlyhalfof the teacher training institutions are pnvate unaided. The field .study indicates that 
most of the pnvate institutions have only two classrooms with no library and lalxiratory 
facilities The staffis also inadequate The percentage of failure (about dfi) in these institutions 
in Maharashtra is an indication of the low quality of teacher training (vSCT.R'f, 1V91). In Tamil 
Nadu the court intervened recently for admission to ETFLs other than DII-.Ts. The slates mas 
like to revievr and balance the demand and supply of primary tetichers, The states must have 
a policy on elementary teacher training according to the standards to he provided by the Naiicssal 
Council for Teacher Education (NCTE) Training quality is the key to the supply of conqieient 
teachers 


Transfer Policv 


In the states of Maharashtra, Haryana, Karnataka and Onsvi the jxihcy is to triinster teachers 
after 3-6 years In the states of Assam, Tamil Nadu, Madhya Pradesh and Kerala teachers .-.re 
transferred on request and administrative grounds only The policy of fiericKiic transfer seems 
to be the legacy of the civil service where incumbents are transferred after three years so in.u 
they do not develop vested interests. In a school, if teacheis are etfeciive, one does not find 
any justification for transfer after three to five years. It is usually exploited lor the displacement 
of teachers to adjust some for purposes other than school performance. Nearly 3D jx-'rceni of 
teachers were transferred upto three times during the last five years in one stale. 'Iransfer 
followed every electon It is confirmed by teacher perceptions in the baseline studv which 
ind^icates that 40 percent teachers consider their transfer as a punishment (Jangira and Ahuja. 
1994). The result may be low job satisfaction, low motivation and low performance 


In Maharashtra, the policy is to keep teachers at least 25 kilometers away from their 
home town. The premise is that teachers will slay at the schcxil location To what extent the 
purpose IS seized needs to be studied. The teachers who are translcrred under this ixvlicv 
^ive transfer as a punishment The outcome in terms of performance may not t>e jxisilive 
tearherv:^’ ^ ^ accommodation for teachers, particularly female 

T commute distances 

study. In both cases teacher performance is likely to be affected adverselv. 
niere seemyo be a discrepancy between policy and field reality. Similar policy which nror ed 

S::fe'pr;nr ^ ™ cffecuVe'Ti::; ntSrihe 

transfer policy needs review and rauonalisauon in some sutes. 


U 



Service Conditions 


The service conditions include salary, allowances, housing facilities, study leave, 
pension and gratuity benefits, etc Table 2 2 summarises availability of the compensation and 
different facilities available to primary school teachers 

Table 2.2: Compensation and Service Conditions 


Conipcnsfllion and Semco Condition 

AS 

HR 

KTK 

KLA 

MliA 


TN 

( I'V 

Api>oinin.^ni 

Regular 

Y 

Y 

Y 

Y 

Y 

Y 

Y 

I 

Ad hoc 

D 

11 

N 

N 

N 

N 

N 

N 

SaUrs * (m Rupoc')/ 

monili) 

Initial 

1IK5 

1200 

1130 

1125 

1200 

1200 


B 

r inal 

2395 

2040 

2100 

1720 

2040 

2400 


1 ImX' 

Housing Facilities 

N 

N 

N 

N 

N 

Y'* 

N 

N' 

Medical Allov.ancuVrciinbursemcnt 

Pivcd 

Y 

_ 

D 

Y 

Y 

Fixed 

BI 

Y 

Allowance 

Rural/Itcniotc Area 

N 

D 

N 

_ 

N 

N 

Y 

N 

N 

Hill Area 

N 

N A 

a 

D 

N 

N A 

B 

NA 

Adv'ances 

House Building 

D 

D 

a 

B 

N 

Y 

N 

B 

Scooter 

D 

Y 

D 

B 

Y 

B 

B 

B 

Transfer PoIicn 

Initial Posting 

11 

N 

N 

N 

N 

N 

N 

N 

In-service 

N 

3yTs 

N 

N 

5)ts 

N 

N 

6\ts 

Siiid} Ljea\’e 

N 

Y*** 

N 

N 

N 

N 

N 

B 

Age of Retirement 

58 

58 

58 

55 

58 

60 

58 

58 

Retirement Benefits 

Pension 

D 

D 

D 

B 

Y 

B 

B 

B 

Gratuit)' 

D 

a 

D 

B 

B 


B 

B 

Leave Eiicascmciit 

' N 

D 

D 

B 

N 

B 

B 

B 

Group Insurance 

D 

a 

a 

B 

Y 

B 

B 

B 

Grievance Removal Macliin.in' 

D 

a 

a 

B 

B 

B 

B 

B 


y-.Vo, 


* Scale of fMy IS onlyfo! ivyiilni leacheis In ^ssatii. Ail hoc lenclicrs an- po\d o consolidotcd salar\' of 
Rupees nine huinhedpet month 

* * Only for Lady leocliers of nirot oi eo\ 

* ■ * Only for B Ed di yree 
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Hiese scales are almost similar. In Assam, ad hoc teachers are appointed for Rs.900/ 
-per month till they are regularised. The states of Haryana, Karnataka, Kerala and Tamil Nadu 
provide additional allowance for working in rural or hilly areas. The states do not provide 
housing facilities for teachers, but pay house rent in urban locations. The problem is not 
addressed to in rural and remote areas. All states provide pension, gratuity, group insurance 
and medical facilities Leave encasement is also allowed in all states except in Assam and 
Maharashtra. There is no provision of study leave except in Onssa and for B.Ed. in Haryana 
All states have grievance removal machinery and a provision for advance for the purchase of 
a vehicle Selecdon grades after fixed years of completion of service are available in all the 
states. 

Incentives for Promoting I^rformance 

States do not provide incentives to teacha's to improve their performance in schools 
Table 2.3 provides data in this regard. None of the states provides any incentive to teachers in terms 
ofoutof turn promotion for their pupils’ good performance States need to provide performance linked 
incenuves to teachers with a view to improving the quality of instruction and reducing the drop out 
rate 

Tabk 2.3 : Incentives for Promoting Performance in Sciiools 




1 

------ 

Incentive 

Assam 

Haryana 

Karna¬ 

taka 

Kerala 

Maha¬ 

rashtra 

Tamil 

Nadu 

Madhya 

Pradesh 

'[ -v 

Orissa 

Award 






Yes 

Yes 

B 

t^pportunides for out of 
turn promouon for pupils' 
good performance 


No 

No 



No 

No 

1 

Free instrucPonal Matenal 


Yes 


Yes 

- —- -1 

Yes 


Yes 

No 

Deputation for 
Seminar/Conference 



Yes 

Yes 

Yes 


Yes 


Participation m Decision 
making in school 


Bl 

B 





B 


to appraisal and accountability. Although NPE1986 and die POA 1992 (MHRD. 

f ^ ^ ^ operative m the states States may like to initiate the 

pax'ess taking teachers orgamsadons into confidence. 


1.3 

























Teacher Training 

The policy of each state regarding teacher training both preservice and inservice ,was also 
documented. 

Thenatureofpnmary/eleinentary teacher training institutes vanes from state to state In some 
states, therearegovemmentinstitutionsonly, while in others, tliere are pnvate aided as well as unaided 
institutions. Table 2.4 provides infonnation regarding teacher training institutions in these states. 


Table 2.4 : Teacher Training Institutions 


State 

Govt Institutions 

Pri vat 
Aided 

Private 

U n - 
aided 

T otal 

BTC/TTl 

DIETS 

Assam 

1 9 

6 

-- 

■■ 

25 

Haryana 

9 

8 

-- 


1 7 

Karnataka 

1 9 

1 6 

3 9 

5 3 


mmm 

23 

1 4 

64 

-- 

1 0 1 

Madhyaprade 

9 

45 

2 

-- 

5 6 

Maharashtra 

57 

-- 

1 29 

1 32 

3 1 8 

Orissa 

52 

1 1 


-- 

63 

Tamil Nadu 

1 4 

2 1 

32 

-- 

B 


The state of Assam, HaryanaandOnssahaveonlygovemmentinstitutions Further, tliestates 
of Kerala ,Madhya Pradesh and Tamil Nadu have government and private aided institutions. There 
are government, pnvate aided and unaided institutions in the states of Karnataka and Maharashtra. 

The highest number of institutions IS in thestate of Maharashtra (318) followed by in Karnataka 
(127), Kerala(lOl) andTamilNadu (67) In TamilNadu, exceptDIET's, all otliennstitutionshave 
recently been instructed by the Court not to admit the students. In these states, the supply of teachers 
ismuch more than thedemand. The state of Assam is not running any pre-service training programme. 
Teachers are tqipomted without any traimng. They are provided mibal traimng of one year duration 
later. 


Thequahtyofteacherprqiarationprogrammedependsupon the transaction of the curriculum 
which, in turn, dqiends to a great extent on human and material resources in the institution. These 
resources are scarce in pnvate unaided institutions As a result transaction ofthe curriculum is weak 
in these msitituUons In Maharashtra, there is a high rate of failure among students from these 
insututions ThestatesofKamatakaandMaharashtraneedtoreviewtheirpolicyofpromotingunaided 
institutions in the light of effectiveness of cumculiim tran.saction in these institutions 
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Minimum Qualification for Admission 

The ininiinum qualification for admission into a primary/elemenuiry teacher training 
institution IS either matriculation or senior secondary in the stales Table 2.5 provides data in tins 
regaid 

Table 2.5 : Miniiiuim Qualincation for Admission into Prescrivce Tiaining Programme 


State 

Eligibility for admission 

Duration 

Assam 

No Preservice Training 
Programme 

— 

Haryana 

Sr.Secondary(+2) 

2 years 

Karnataka 

Sr Secondaiy (+2) 

2years 

Kerala 

10th pass 

2 years 

Madhya 

Pradesh 

Sr Secondary (4-2) 

2 years 

Maharashtra 

Sr Secondary (+2) 

2 years 

Orissa 

10th pass 

2 years 

Tamil Nadu 

Sr Secondary (4-2) 

2 years 


In the states of Kerala and Onssa, the minimum qiuihiication for admission is matriculation 
ears ot schooling) It is senior secondary (12 years of schooling) in the states of Haryana, 
Karnataka, Maharashtra, Madhya Pradesh and Tamil Nadu The duration of inservice training is, 
lowever, nvo years in all the states The state of Maharashtra has enchanced minimum qualification 
from matnculauon to senior secondary from the year 1993-94. The states of Kerala and Onssa need 
0 enhance entry qualification lo senior secondary. Surpnsingly, Kerala which has availability of 
senior secondary gradeteachers has not enhanced qualification, despiteavailmg the scheme of DIETs 
winch envisages 12 years of schooling for preservice training 

Admission Procedure 


in of K^ataka, Kerala, Maharashtra, Madhya Pradesh and Orissa admit students 

nid! adof marks m thequalifying examination .However, HaryanaandTamil 
andintprvipw ^ ^P^]^^^^P’'°S^^^®Ofil^®t)asisofmarksmthequalafying examination 

as teac^maTrihrn^ suitable criteria for selecting candidates withpotentialites such 

as teaching aptitude, communication skuls, etc.which are i elpfiil in becoming effective teachers 
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Untrained Teachers 

Except Assam, all the states covered in tlie study require certificate or diploma in teaching 
for pnmary school teachers The result is tliat a large number of untrained teachers are in Assam 
Table 2 6 provides the percentage of trained teachers in tliese states 

Table 2.6: Percentage of Trained and Untrained Teachers 


State 

Trained 

Untrained 

Assam 

57 6 

42 4 

Haryana 

99 5 

0 5 

Karnataka 

95 3 

4.7 

Kerala 

94 0 

6 0 

Madya Pradesh 

68 3 

31.7 

Maharashtra 

95.0 

5 0 

Orissa* 

87 0 

13.0 

Tamil Nadu 

100 0 

- 


*Basea on field study 


In Tamil Nadu, all the teachers are trained In Haryana also, almost all teachers are trained 
In Assam, however, still there is no system of pre-service training Teachers are recruited witJiout 
traming and then after a certain penod of service, they ai c deputed for initial traming The result is 
that 42 4 per cent teachers continue to be untrained Tlie absolute figure of 35,000 untrained teachers 
causes concern The policy needs immediate review and tlie fn-st step could be to utilise the 
existing traioing facilities for providing pre-service service training to the fresh entrants 
annually so that untrained teachers are not added. For clearing the backlog of untrained 
teachers, a custom built strategy needs to be worked out. The state may like to avail of the 
facility for providing primary teacher training through distance learning mode. The course 
has been developed by NCERT and Indira Gandhi Open Univei'sity (IGNOU). It is to be 
offered from 1995. The state may like to enter into dialogue with IGNOU regarding 
translation of material in the regional languages and logi ucs. The states may encourage 
teachers through sponsorship and incentives. 

The percentage of untrained teachers in tlie states ot Kamataka, Kerala and Maharashtra is 
around 5 The percentage is low, but the cause of concern is where tliese untrained teachers are placed. 
If they are m rural and difficult contexts, tlie state should clear tlie backlog of untrained teachers earl v 
through special measures Maharashtra does have a conventional correspondence-cum-contaL i 
programme for almost last one decade, but the backlog of untrained teachers still persists. Tlie course 
and strategy needs review not only from the point of view of numbers covered but also from 
the qualitative perspective. The percentage of trained and untrained teachers in different 
states has also been depicted through Fig.2.2. 
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Fig[2.2:Percentag0 of Trained and 
Untrained Teachers 
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Another cause of concern is the conception that teachers above tlie age of 45 do not require 
initial training because of their long experience of teaching This premise is fragile because 
achievement of pupils is quite low due to poor quality of teaching despite exi>crience and inservice 
training as is evidenced in baseline studies Many of tliese teachers are likely to be undcrmatric al so 
So teacher development activities should be planned for all teachers including those above 
45.They should also be encouraged to avail of learning courses offered by the stale or IGNOU. 

Institutional Capacity: 

State Council of Educational Research and Training (SCERT) 

The SCERTysiEs are involved in curriculum development and training of staff of the 
DIETs and ETTIs At present SCERTs cater to the needs of the entire school stage The focus 
in DPEP IS on the improvement of the quality of primary education through ensuring teacher 
quality There is no group in the SCERTs which address this task. One or two staff members 
who are associated with this work do not have the experience in teaching at the primary stage. 
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The SCERTs are not equipped for training teacher educators in DIETs and ETTIs. The 
recent focus on continuous inservice training to supplement improved initial training requires 
a group, totally devoted to this task. The SCERTs did not report a system of training need 
assessment (TNA) It is also important for the effectiveness of training and transfer of its effects 
to classroom practice. Teacher consultation emerged as a factor contributing to their willingness 
to participate in inservice training programme in the field study. The states should establish a 
group on primary education in SCERTs with the responsibility for curriculum development, 
training teachers and training of teacher educators Through National Technical Assistance 
programme the capacity of this group to design and execute curriculum and teacher development 
programmes in DIETs and subdistnct level institutions should be developed. 

District Institutes of Education and Training (DIETs) & 

Elementary Teacher Training Institutes (ETTIs) 

Each of the teacher training institution turns out 40 to 100 teachers every year The 
position regarding curriculum revision is not encouraging. Most of the states revised curriculum 
after the National Policy on Education (1986) between 1987 and 1993. It was reported that 
minimum levels of learning (MLLs) and multigrade teaching have been introduced in the 
syllabi The theory content is very high m Kerala (60%) followed by Maharashtra (55 % in the 
first year and 60% in the second year) It is 40% in other states 

The practice teaching is not in terms of time or blocks. Almost all the states are making 
provision for a particular number of lessons ranging from 20 lessons in Maharashtra to about 
35 in Kerala The lessons observed during practice teaching also vary from 4 in Haryana to 25 
in Kerala There is no system for internship in any of the states. The teachers do not receive 
full charge of the classroom or the school However, both SCERTs and the DIETs suggest 
internship period of 3 to 6 months In practice teaching experience in multigrade teaching is 
not provided In Haryana practice teaching is not provided in an intact class, but in part classes 
comprising about 20 children. It does not seem to be a healthy practice. 

DIETs are not fully operational in states except at Dharmapuri in Tamil Nadu It was 
surprising that the DIET in Jind district had just two academic staff, but 12 supporting staff 
In Madhya Pradesh staff ranges from 5 to 8. In Kerala, only a faculty of 11 was in position 
uIET staffing is inadequate to meet the heavy demand of inservice training and providing 
guidance to the teacher centres or school clusters that are fast coming up 

The coverage of inservice training programme was miserably low (1 2 to 6.7% in the 
DIETs of sampled districts in Madhya Pradesh) (Table 2 7). 
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Table 2.7: Teachers Trained by DlETs during 1992-93. 


State 

Name of the 
DIET 

Total No. of 
Teachers in 
the District 

Total No. of 
Teachers and 
Head Teachei s 
Trained 

Vo of 

I'l ained 
Tcaclici s 

HR 

JIND 

1736 

Nil 

Nii 

KLA 

WYN 

2152 

726 

33 7 

MAM 

18268 

757 

04 01 

TN 

KSH 

6340 

743 

11 70 

MP 

BET 

4621 

308 

6 7 

BPR 

12914 

148 

01 20 

RTM 

3336 

239 

07 20 

SEH 

3716 

222 

06 00 


TKM 

3345 

271 

08 10 


It IS about 10 percent or lower in other districts except in Wayanad in Kerala where the 
coverage was about one third of the teachers. With this rate all teachers cannot be covered even 
m five years The states will have to plan subdistnctinfrastructureat the block and school cluster 
level for continuous school based inservice training 

Library and its Utilization 

There are someteacher training institutions which do not have even a single library book. 
The number of books in other institutions ranges from 2,000 to 15,000. The utilisation of the 
books, however, islow. Table2 8 shows the number of books, books issued to faculty and books 
issued to students. 


In the Jind district ofHaryana and Tikamgarh district of Madhya Pradesh, no books were 

issued to either faculty members or students during the 1992-93 session In other districts also 
the utilisation -vel was very low except in Bilaspur in Madhya Pradesh. 
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Table 2.8: Library Facilities and Utilization 


ST 

DT 

ETTI/DIET 

No. of 
Books 

Issued to 
Faculty 

Issued to 
Trainees 

AS 

KANG 

BTC 

1000 

50 

300 

DRG 

BTC 

2000 

Nil 

Nil 

HR 

JIND 

DIET 

Nil 

Nil 

Nil 

HSR 

. DIET 

60 

Nil 

Nil 

KLA 

WYN 

DIET 

706 

115 

405 

MAM 

DIET 

329 

40 

75 

MHA 

AUD 

GJCE 

7500 

100 

100 

NAND 

GJCE 

14000 

Nil 

Nil 

TN 

KSH 

DIET 

1100 

870 

650 

MP 

BET 

DIET 

4500 

125 

728 

BPR 

DIET 

8016 

645 

1000 

RTM 


15000 

200 

150 

SEH 

DIET 

6636 

1100 

352 

TKG 

DIET 

Nil 

Nil 

Nil 

OS 

GJP 

GSTS 

5200 

90 

230 

RYD 

GSTS 

9500 

90 

300 


In Assam and Maharashtra the DIETs are not available in the project districts. In other 
states these are not fully operational a i is a cause for concern. The states which have not 
established DIETs in DPEP districts will have to take expeditious steps for establishing and 
making them functional It will take a couple of years for these states to make DIETs operational. 
As an interim measure these states should identify ETTIs and establish teacher training teams 
for undertaking the tasks envisaged in the district plans. The states m which DIETs are not fully 
operational should take steps to raise them to the optimum level with technical assistance from 
SCERT and national technical assistance group. These institutions should be provided the 
necessary equipment for mservice training and the capacity at the district level 
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I\)Ucy Implications 

ASSAM 

Recruitment of untrained teachers should be stopped immerhately 

^ State should enter into dialogue with the NCERT and Uie IGNOU for clearing backlog of 
untrained teachers tlirough distance course being launched by IGNOU from 1995 

Preservice teacher education programme may be started at tiie earliest jxissible. 

* Cumculum for preservice teacher education programme may be dcvelofxid in collaboration 
with the NCERT. 

DIETS should be strengthened with human and materia! resources and be required to provide 
inservice training to pnmary teachers. State should develop a jxilicy for inservicc training of 
teachers 

* Representahon of female teachers need to be increased tJiroiigh siiitabje steps. 

* State should review its policy of appointing teachers on adhoc basis in Ibe light of leacliing 
effectiveness of tliese teachers 

* Undermatnc teachers should be provided inservice training of suitable duration for their 
content upgradation. 

* Suitable facilities and incentives should be provided to help teacheis to improve upon their 
academic and professional qualifications 

* BTC atDarang should takesteps to ensure that library booksareu.sed l)y teachers and students 
HARYANA 

* Curriculum for preservice teacher education programme neals to he revised so as to realise 
objectives of District Pnmary Education Programme. 

* Policy for inservice education of primaiy school teachers should be develojxxl immediately. 

* Smee 80 per cent of pnmary school teachers are just matnculates, the state should provide 
immediately suitable inservice training to all Uiese teachers for their content upgradalion 

* Mechanism for assessing systematically needs ofpnmary school teacliers should be evolved, 

* DIET at Jind needs to be equipped immediately witli human and m.iicrial resources. 

KERALA 

* The supply of teachers Dutstnps the demand Tlie state should take suitable steps to correct 
the imbalance. 

Effectiveness of curriculum transaction by pnvate aided institutions needs to be studied 
systemabcally so as to improve the quality of teachers being tumed-outby tliese institutions. 

State needs to enhance the qualification for admission into a teacher training institution from 
10 years schooling to 12 years schooling with a view to improving the quality of instmction 
in pnmary/elementary schools 
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’*= Suitable policy with regard to initial posting of a teacher and tliereafter his/her transfer from 
one school to another school needs to be developed. 

* Suitable incentives to teachers working in difficult contexts should be provided to promote 
their performance in these settings. 

* State may provide suitable housing facilihes to teachers particularly females posted in difficult 
contexts 

KARNATAKA 

* Representabonoffemaleteachersm teachingforceneedstobeincreasedbyencouraging more 
females to adopt teaching as a career 

The state should take suitable steps to correct the imbalance existing in supply and demand 
of pnmary school teachers eitlier by closing down sub-standard unaided institutions or by 
reducing intake in pnmary/elementary teacher training institutions 

* State should develop policy of inibal posbng of teachers 

* S uitable facihties and incentives to primary school teachers should be provided to enable them 
to enhance their academic and professional qualifications 

* Effecbveness of cumculum transaction in pnvate unaided teacher training institubons needs 
to be studied. Suitable steps based on the findings of the study may be taken. 

MADHYA PRADESH 

* There is a large number of untrained teachers in the state. As such state should take immediate 
steps to provide initial traimng to these untrained teachers. State should enter into dialogue 
with the NCERT and IGNOU for cleanng backlog of untrained teachers through distance 
course being launched by IGNOU from 1995 

* The representation of females m the teachuig force is very low i.e 24% The state should 
take suitable steps to encourage females to adopt teachmg as a career 

* Suitable pobcy with regard to inbal posting of a teacher and thereafter his/her transfer form 
one school to another school needs to be developed. 

* State should review preservice education curriculum and make necessary modifications to 
meet the needs of District Pnmary Education Programme 

* DIETS in the state are illequiped in terms of human and matenal resources. As ii j suit all 
the eleven branches in a DIETs are not functioning State should augument staff in 
DIETS and also improve tlie facilities for effectivie transaction of preservice teacher education 
cumculum and orgamzation of mservice education programmes. 

* State should formulate suitable policy of providing mservice training to the pnmary school 
teachers 

* Facilites for mservice education of primary school teachers are woefully inadequate. State 
should create additional mfrastructural facilities in this regard 

* There are about 20,000 undermatnc teachers in the state. State should provide suitable 
facilities for their content upgradation. They may also be encourged to improve upon their 
qualifaication through Open School 
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* Each DIET should take steps to cover atleast six hundred teachers every year 


* DIET at Tikamgarh should ensure that library books are used by students and teachers. 

MAHARASHTRA 

* State should encourage more females to adopt teaching as a career as tlieir representation in 
teaching force is at present about 25 per cent only. 

* State should take suitable steps to correct the imbalance existing between supply and demand 
of teachers either by closing sub-standard unaided institution or by reducing intake in tliese 
institutions. 

* Rate of failure in pnvate aided/unaided institutions is very high Steps need to be Liken to 
improve the transaction of curriculum in these private insUlutions. 

* Slate should provided suitable incenbves to teachers working in difficult contexts willi a view 
to promoting their perfomiance 

* Teacher Training Institute in Handed district should encourage staff and students to makeuse 
of library books 

ORISSA 


No incentives are provided to teachers to work m difficult contexts-niral, remote and hill 
areas. State should provide suitable incenUves to sustain teachers motivation for better 
performance in these contexts. 

* Minimum qulification for the post of a pmnaiy teacher is matnculation with certificate in 
teaching The state should enchance the minimum qualification from 10 years i if schooling 
to 12 years of schooling with a view to improving the quality of instruction in primary/ 
elementary schools 

State should formulate jxDUcy with regard to initial posting of primary school teachers. 

The state should revise the cumculum of preservice teacher education for primary/ 
elementary to makeitmore responsivetotheneeds of DistnctPrimary Education Programme 

* Infrastructural facilities for providing inservice education are very limited as only 5 per cent 
of pnmary school teachers are being provided training every year. Additional facilities need 
to be created at Block and School Cluster levels to provide in-service training to teachers on 
a continuous basis. State should evolve suitable in-service training policy for teachers. 

TAMIL NADU 


Thesupplyofteachersoutstnpsthedemand.SuitablestepsareneededtocoiTecttheimbalance 

^er by reducing intake or closing down sub-standard aided instituUons. 

e e ^hveness of cumculum transaction in private aided insbtutions needs to be studied 
systematically. 

cumculum should berevised immediately in collaboration with 
me NLERT to realise the objecLves of DPEP 

le“ ctor tevel bV “«>ung mfoslnicture at block 
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SECTION -11 


Focuses on sample characteristics, 
pre-service prograrmie, facilities for 
in-service education, perceptions of 
teachers about social, economic and 
professional status and problems being 
faced by teachers in their schools. 




Three 

Sample Characteristics 


Section n has been organised into four chapters Chapter three pnavides genderwise, 
category wise and agewise distnbution of teachers Teachers' qualifications and expenence have also 
been profiled. 

There is a wide variation in the representation of females in the sampled teachers Table 3 1 
provides data in this regard. It is the highest in Mallapuram distnct of Kerala and Hissar distnct of 

Table 3.1; Genderwise Distribution of Teachers 


State 

District 

Male 

Female 

Assam 

Karbt Anglong 

61 

39 

Darrang 

79 

23 

Haryana 

Jind 

67 

33 

Hissar 

32 

72 

Karnataka 

Raichur 

64 

36 

Belgaum 

73 

27 

Kerala 

Wayanad 

50 

50 

Mallappuram 

28 

72 

Madhya 

Pradesh 

BetuI 

57 

43 

Bilaspur 

81 

19 

Ratlain 

55 

45 

Sehore 

77 

23 

Ttkaingarh 

79 

21 

Maharashtra 

Aurangabad 

68 

32 

Nanded 

85 

15 

Orissa 

Gajapati 

66 

34 

Rayagada 

91 

09 

Tamil Nadu 

South Arcot 

32 

68 

Dharainpuri 

56 

45 
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Haryana where 72 per cent of teachers were female while it was exactly 50 per cent in Wayanad, 
Representation of female teachers in SouUi Arcot district of Tamil Nadu was also quite high. It 
was high in Mallapuram because ot high literacy rate and higlicr level of education among females 
in Kerala. In Tamil Nadu and Haryana, it may be due to conscious policy of the state governments 
to encourage females to pnmary school teaching. Representation of female tetichers was the lowest 
(9 per cent) in Rayagadadistnet of Orissa In Uiedistncls Bilaspur in Madhya Pradesh and Nanded 
in Maharashtia, the representation was below 20 per cent. Forty live per cent teachers in 
Dhramapuri district of Tamil Nadu and Ratlam distnct of Madhya Pradesh were also female Only 
a quarter of teachers are female in Darang in Assam and Bclgaum in Karnataka and Seliore and 
Tikamgarh in Madhya Pradesh. In the districts of Jind in Haryana, Aurangabad in Maluraslitra, 
Raichunn Karnataka, Karbi Anglong in Assam and Gajapati in Orissa, the rcpie.sentation of female 
teachers was about one-third. 

Representation of female teachers in primary schools should be increasetl in district with low 
representation Strategies for attraebng girls to the leaching profession and making recruitment niles 
more responsive to their representabon in the teaching force should receive attention of the .stale 
governments It would ultimately help in improving girls' participation and leducing gender bias in 
schools 

Socio-Cultural Groups of Teachers 

Research indicates that teachers convey hidden cumculiini b.ised on their lielongingness to 
particular class, race, and otlier socio-cultural groups(Jangira, 1994) In lliis country, tctichers are 
categorised according to the caste (SC/OBQ and cultural group (ST) . 

Table 3.2 provides percentage of different groups as per 1991 Census and thepeicentageof 
sampled teachers telonging to different groups in each distnct. 

The representation of teachers belonging to Scheduled Caste was much les.s than their 
populationproportioninthedistnctsofJind(2.8percent),Hissar(3 Opercent), RaUam("' Opercent), 
Sehor(8 0 per cent) and South Arcot (5.0 per cent). In oilier districts also, it was lower except m tlie 
case of Darang in Assam and Betul in Madhya Pradesh. Similarly, representation of STs was lower 
than their population proportion in all tlie districts except in Karbi Angkmg in A.s.sam, Nanded m 
Maharashtra, Tikamgarh in Madhya Pradesh and Dliarmapiiri in Tamil Nadu The {xipuIaUon 
proportion of SC and ST is not available for the districts Gajapati and Rayagada of Orissa in 1991 
Census as these distnets have been created recently In tlie same way the representabon of te.iv hers 
belongmg to OBC in relabon to their populabon cannot be determined as their population proporbon 
figures are not available in 1991 Census. The percentage varied from the low of 8 7 per cent in Jind 
to 65 3 per cent in Dharamapun in Tamil Nadu. Teachers included in other castes were Jaats, 
BrahmmSjNairs, etc 

The representabon of teachers belonging to SC/ST needs to be improved. The adverse rabo 
particularly for ST is due to inadequate level of educabon among these groups So far as SCs are 
concerned, the educabon level is improving. The states will have to take steps for improving 
representabon of these sub-groups in tlie teaching force. 
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Age Profile of Teachers 

Age profile vaned among males and females as well as m rural and ini>a;i areas from district 
to distnct More than half of the sampled teachers were of 45 ycJirs and above, fl able 3.3 tmd 3.4) 
Agewise percentage of male and female teachers is given in Table 3.3 and locationwi.se {lercentage 
of teachers is in Table 3 4 

Table 3 3‘ Distribution of Teachers According to Gender and Age 


State 

District 

Gender 

Below 

25 

25-29 

30-34 

35-44 

45 and 
above 

Assam 

Karbi Anglong 

Male 

11.50 

18 00 

16.40 

29.50 

24 60 

Female 

12 80 

33.30 

20 50 

30 80 

02 60 

Darang 

Male 

10 10 

07.60 

13.90 

39,20 

29 20 

Female 


04.40 

13.(X) 

47.80 

34,80 

Haryana 

Jind 

Male 

01 50 

01 50 

01.50 

29.90 

65 60 

Female 

06 10 

09.10 

09 (K) 

48 50 

27 30 

Hissar 

Male 

03.10 

06.30 

15.60 

25.00 

50.00 

Female 

01.40 

05.60 

20,80 

54.20 

18.00 

Karnataka 

Raicnur 

Male 

03.10 

23.40 

18.80 

20.30 

34 40 

Female 

11 10 

08 30 

30.60 

36 10 

13.90 

Belgaum 

Male 

01.40 

05.50 

09.60 

27 40 

56.10 

Female 

- 

- 

22 20 

29.60 

48.20 

Keiala 

Wayanad 

Male 

14 00 

30.00 

22 00 

16 00 

18.00 

Female 

06 00 

30 00 

34.00 

18.00 

12.00 

Mallappuram 

Male 

07.10 

10 80 

21.40 

14.30 

46.40 

Female 

13 90 

15.30 

16.70 

33.30 

20.80 

Maharashtra 

Aurangabad 

Male 

07.50 

02.90 

02 90 

08 80 

77 90 

Female 

28 10 

09 40 

09.40 

25.00 

28 10 

Nanded 

Male 

22 40 

24 70 

07 10 

12.90 

32 90 

Female 

06.50 

20 00 

06.70 

20 00 

46.80 

Tamil Nadu 

South Arcot 

Male 

- 

- 

03.10 

06 30 

90 60 


Female 

11 80 

14 70 

01 50 

11 80 

60 20 

_ 

Dharmapuri 

Male 

- 

01 80 

01 80 

07 10 

89.30 


Female 

06 70 

24 40 

15.60 

28 90 

24.40 










































































Table3.3 : Distnbiifioii of Teachei's by Gender & Age (Continued) 


Below 

25 


1 

State 

District 

1 

1 

1 

Orissa 

1 

Gajapati 

Rayagada 


BetuI 


Bilaspur 

Madhya 

Pradesh 

Ratlam 


Sehore 


Tikamgarh 



45 

35-44 

and 


Above 


Male 02 20 


12.00 


Female 

11.00 

Male 

05.30 

Female 

- 

Male 

09 90 


Male 


Female 


Female 


Male 02 50 


1400 


31.60 


07.30 


Female 


09.10 

23.40 

22.00 

42.90 

08.70 

26 10 

47.80 

17 40 


38 10 

23 80 

28.60 

_ 

09.50 


28 




































Tables 4 Locationwise Distribution of Teacliett. by Age 


State 

District 

Location 

Below 

25 

25-29 

30-34 

35-44 

— 

45 and 
above 

Assam 

Karbi 

Anglong 

Rural 

13 30 

24 40 

18 90 

25 60 

17 80 

Urban 

- 

20 00 

10 00 

70 00 

- 

Darang 

Rural 

08 70 

07 60 

15 20 

41 30 

27 20 

Urban 

- 

- 

- 

40 00 

60 00 

Haryana 

Jind 

Rural 

02.50 

03,80 

03 80 

36.70 

53 20 

Urban 

04 80 

04 80 

04 80 

33,20 

52 40 

Hissar 

Rural 

02 50 

03 80 

22.80 

49.40 

21.50 

Urban 

- 

12.00 

08.00 

32 on 

48 00 

Karnataka 

Raichur 

Rural 

07.60 

21 50 

24,10 

21 50 

25 30 

Urban 

- 

04.80 

19 00 

42 90 

33.30 

Belgaum 

Rural 

01.30 

05 30 

10 50 

25.00 

57.90 

Urban 

- 

- 

20 80 

37 50 

41 70 

Kerala 

Wayanad 

Rural 

10 30 

29 90 

26,80 

17 50 

15.50 

Urban 

- 

33.30 

66 70 

- 

- 

Mallap- 

puram 

Rural 

09 80 

14 30 

19 80 

30.80 

25.30 

Urban 

33 30 

11 10 

- 

- 

55.60 

Maha¬ 

rashtra 

Auranga¬ 

bad 

Rural 

07.00 

02 80 

02.90 

07 00 

80 30 

Urban 

31 00 

10 30 

10 30 

31 00 

17.40 

Handed 

Rural 

23 10 

25 60 

09.00 

10 30 

32.00 

Urban 

09.10 

18 20 


27.30 

45.40 

Tamil 

Nadu 

South 

Arcot 

Rural 

1 09 30 

10.50 

02 30 

09 30 

68.60 

Urban 

- 

07 10 

- 

14 30 

78 60 

Dharma- 

puri 

Rural 

03 30 

13 20 

07.70 

16.50 

59 30 

Urban 

- 


10 00 

20 00 

70 00 
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Table 3.4 : Locationwise Distribution of Techers by Age (Continued) 


State 

District 

Location 

Below 

25 

25-29 



45 

and 

Above 


Gajapati 

Rural 

02.40 

35 30 



27 00 

Orissa 

Urban 

f 

06.60 

26.7 

40.00 

26 70 

Rayagada 

Rural 

02.20 

11 20 

39 30 

33.70 

13.60 


Urban 

09.10 

18 20 

18.20 

54.50 

- 


Betul 

Rural 

03 60 

13.40 

11.00 

23.20 

48.80 


Urban 

- 

05.60 

11.10 

33.30 

50.00 


Bilaspur 

Rural 

12.00 

12.00 

15.70 

13.30 

47.00 


Urban 

- 

23.50 

05.70 

41 40 

29.40 

Madhya 

Ratlam 

Rural 

- 

08.80 

25.00 

19.10 

47.10 

Pradesh 

Urban 

- 

- 

- 

15.60 

84.40 


Sehor 

Rural 

02.40 

09.80 

24.40 

25.60 

37.80 


Urban 

- 

05.60 

22.20 

38.90 

33.30 


Tikamgarh 

Rural 

02.50 

13.60 

25.90 

33.30 

24.70 


Urban 

- 

21.10 

15 80 

31.60 

31.50 


30 
































































Educational Qualifications 

The minimum qualifications for the post of a primary teacher is matnculation (ten years of 
schooling) in the state of Assam, Kerala and Onssa It is senior secondary (+2) in rest of tlie states. 
Table 3 5 provides data regarding distnbution of male and female teachers in fins regard 


3 5. Genderwise Distribution of Teachers According to Educational Qualification 


State 

District 

Gender 

Eight 

Matric¬ 

ulation 

Sr 

Second¬ 

ary 

Gradu¬ 

ation 

Post 

Gradu¬ 

ation 

Ph D 


Karbi 

Male 

39 30 

57 40 

03 30 
_1 


- 

- 

Assam 

Anglong 

Female 

66.70 

23 00 

10.30 


- 

- 

Darang 

Male 

12.70 

64.50 

19.00 

03.80 

- 

- 


Female 

17.40 

65 20 

17.40 

- 

- 

- 


Jiiid 

Male 

- 

76 10 

17.90 

04 50 

01.50 

- 

Haryana 

Female 

- 

60.60 

21.00 

12 10 

06 30 

- 

Hissar 

Male 

- 

71.90 

21.90 

03.10 

03 10 

- 


Female 

- 

59.70 

25.00 

12 50 

02.80 

~ 


Raichur 

Male 

- 

53.10 

20 30 

21.90 

04.70 

- 

Karnataka 

Female 

- 

52 80 

22.20 

22.20 

02 80 

- 

Belgaum 

Male 

04.00 

60 30 

11.00 

19 20 

05.50 

- 


Female 

03.70 

81.50 

07 40 

03.70 

03 70 

- 


Wayanad 

Male 

04.00 

34.00 

28 00 

28.00 

06.00 

- 

Kerala 

Female 

- 

28.00 

48.00 

24.00 

- 

- 

Mallap- 

Male 

14.30 

39 30 

21 40 

25.40 

- 

- 


puram 

Female 

- 

47.20 

33.30 

15.30 

04.20 

- 


Auranga- 

Male 

11.80 

76.50 

01 50 

10.20 

- 

- 

Maha- 

bad 

Female 

- 

68.80 

- 

28.10 

03 10 

- 

rashtra 

Nanded 

Male 

07.10 

61.20 

11 70 

18 80 

01 20 

- 


Female 

- 

73.30 

13.30 

06 70 

06.70 

- 


South 

Male 

09.40 

78.10 

09 40 

03 10 

- 

- 

Tamil 

Arcot 

Female 

26.50 

L—__ 

47.00 

16 20 

08.80 

01.50 

- 

Nadu 

Dharma- 

Male 

05.40 

78.60 

07.00 

03.60 

05.40 

- 


pun 

Female 

04,40 

53.30 

28.90 

08 90 

04.50 

- 
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Table 3.5: Genderwise Distribution of Teachers According to Educational 

Qualilication{Confiniied) 
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The highestpercentageof 8 class pass teachers was in tliedistnctof Karbi Anglong in Assam 
followed by in thedistncts of Gajapab in Onssa, South Arcotin Tamil Nadu and Darang in Assam 
Further in these distncts, higher percentage of 8 class pass teachers were female. However, in tlie 
distncts of Wayanad and Mallapuram in Kerala, Gajapati in Onssa, Aurangabad and Nanded in 
Maharashtra, all the 8 class pass teachers were male only. No 8 class pass teacliers were reported from 
Jmd and Hissar distncts of Haryana and Raichur distnct m Karnataka 

All these 8 class pass teachers are underqualified In view of levision of tlie cumculum at 
pnmary stage, tliese underqualified teacliers may not be able to transact curriculum effectively. States 
will have to take immediate steps to upgrade tlieir subject competencies in different subjects through 
effecbve in-service training programmes as suggested in tlie secbon on policy 

Majonty of the teachers in all tlie distncts except Karbi Anglong, Wayanad, Ratlam and 
Sehorewere matnculates These teachers too need tobeprovidedin-servicetrainingfortheirconlent 
up- gradation Covering such a large number of teachers in near future thi ough face to face modality 
does not seem to be feasible task Tlie states will have to encourage these teachers to acquire cerb ficate 
of 12 years schoohng through Open School. 

Table 3 6 provides data regarding qualificaUons of teachers working in rural/urban areas. 
Among the 8 class pass teachers, more teachers are in rural areas. In tlie districts of Belgaum, 
Wayanad, Mallapuram, Aurangabad, Nanded, and Dharamapun, 8 class pass teachers were only m 
rural area. In Darang distnct too, more 8 class pass teachers were in therural area. In orderto improve 
the quality of instruction, the policy to encourage qualified teachers going to rural schools and 
simultaneous upgradahon of subjectand teaching competencies will have to be woi ked out by the state. 

Professional Qualification 

Highest percentage of untrained teachers were in Karbi Anglong (61 per cent) followed by 
Bilaspur(23 loer cent) in Madhya Pradesh,Darang (19.5 per cent) in Assam,Tikamgarh (15%) and 
Sehore (14%) m Madhya Pradesh, Raygada(13 per cent) in Orissa, Nanded (11 per cent) in 
Maharashtra and Mallapuram (9.0percent)inKeralaCrable3.7) All these teachers except those who 
^ on the verge of retirement need to be encouraged to take the course being offered by the Indira 
Gandhi National Open University (IGNOU) as suggested in sectionT 

Teaching Expei U'nce 

The percentage of teachers having expenence of more than 20 years varied from distnct to 

districts of Aurangabad (65%) followed by South Arcot 
(58%),BeIgaum(57%), Dharmapun(55.5%), Jmd (55.0%) and Ratlam (53.0%) (Table3.8). It was 
e owest in K^bi Anglong Highest percentage of teachers with less than 5 years expenence was 
in thedistncts of Nanded (47 %) followed by Karbi Anglong (41 %). The percentage of teachers having 
. S^P^n^ce of 11 to 15 years was low Twenty seven per cent teachers m the agegroup were 
in thedistnctofRayagada, followed by 22 per cent in Raichur and Tikamgarh, 19percentinBilaspur, 
16per^ntmMallappuram,Betuland Ratlam, 15 per cent m Belgaum and 14 per cent in Hissar and 
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Table 3 6 Locationwise Distribution of Teachers According to Educational Qualification 


State 

District 

Location 

1 


Karbi 

Rural 

1 

Assam 

Anglong 

Urban 

Darang 

Rural 


Urban 



Rural 

Haryana 

JTTTO 

Urban 


Rural 


riiood.1 

Urban 


Raichui 

Rural 


Urban 

Xvdim.ULKjd. 


Rural 

1 


rJCigaum 

Urban 


Wayanad 

Rural 


Urban 

rv.Cidia 

Mallap- 

Rural 


puram 

Urban 


Aiiranga- 

Rural 

Maha- 

bad 

Urban 

rashtra 

Nanded 

Rural 


Urban 


South 

Rural 

Tamil 

Arcot 

Urban 

Nadu 

Dharma- 

Rural 


pun 

Urban 


Sr. 

Second¬ 

ary 


Rural 47 80 45 60 06 60 


Matric¬ 

ulation 





19.60 


10 00 


72 20 17.00 


66 70 19.00 


71 90 21 90 


59 70 25 00 


53 10 20 30 


52.80 22.20 


Rural 05 30 65 80 10 50 


66.70 08.30 


Rural 02 10 32.00 38.10 


33.30 


Rural 04 40 42 90 29.70 


66 70 33 30 


'^'^.30 03.40 


Rural 07 70 62.80 09 00 


63 60 22.00 


Rural 19.80 59.20 14.00 


Urban 28.60 42.90 14.30 


Rural 05.00 65.90 17.60 


80 00 10.00 



Post 

Gradu- 

Ph.D 

ation 

1 


03.30 


05.00 


14.30 


03.10 


12.50 


21 90 


22.20 


13.20 


20 80 


24 70 


66.70 


19.80 


07 00 


37 90 


20.50 


04.50 


07 00 


07 10 


06.60 



03 80 


03.10 


02.80 


04.70 


02.80 


05 20 


04.20 


03.10 


03.20 



03.40 


09.80 


07.10 


04.40 


10.00 
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label 3.6 : Loctionwise Disinbulion «( Teiicliei-i AccorditiR to Educolional 

Qualificafioii (Coiitiniiecl) 


State 

District 

Loca¬ 

tion 

Eight 

Matri¬ 

cula¬ 

tion 

Senior 

Secon¬ 

dary 

Gradu 

ation 

Post 

Gradu 

ation 

Ph D 


Gajapati 

Rurai 

23.50 

28.20 

08.20 

36 50 

03 60 

■ 

Orissa 

Urban 

20 00 

33.30 

20.00 

26 70 

- 

■ 

Rayagada 

Rural 

06.70 

58 40 

16.90 

14.60 

03.40 

■ 


Urban 

- 

18 20 

09.10 

54 50 

18.20 

■ 


BetuI 

Rural 

12 20 

26 80 

12.21 

28 00 

20.70 

- 




50.00 

05.60 

27 80 

11 00 

- 


Bilaspur 

Rural 

10.80 

36.00 

26.50 

18.20 

08.40 



Urban 

- 

11.80 

29 40 

17 60 

41.20 

■ 

Madhya 

Ratlam 

Rural 

- 

04.40 

36.80 

39.70 

19.10 

■ 

Pradesh 

Urban 

03.10 

12.50 

25 00 

34.40 

25 00 

■ 


Sehore 

Rural 

- 

07.30 

47.60 

40.20 

04.90 

■ 


Urban 


1 

50.00 





Tikamgarh 

Rural 

01 20 

08 60 

43.30 

30.90 

16.00 

■ 


Urban 

- 

21 10 

15.80 

52.60 

10 50 

H 
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Table 3.7‘ Distribution of Teachers According to Professional Qualification 


Untrained JBT/JBC 


State 

District 

1 


Karbi Anglong 


Darang 


Jind 

ndl jdJia 

Hissar 


Raichur 


Belgaum 


Wayanad 


Mallappuram 

Maharashtra 

Aurangabad 

Nanded 

Tamil Nadu 

South Arcot 

Dharmapuri 

Orissa 

Gajapati 

Rayagada 


BetuI 


Bilaspur 

Madhya 

Pradesh 

Ratlam 


Sehora 


Tikamgarh 


B.Ed or M.Ed and 
Equivalent Above 


19 50 



01.00 


03 00 


05 00 


02.00 


09 00 


01 00 


11 00 


01 00 



03 00 


13 00 


09 00 


23.00 


10 00 


14 00 


15.00 


39.00 


79.50 


93.00 


95.20 


92.00 


88.00 


84.00 


70.00 


94.00 


88.00 


93.00 


95.00 


67.00 


69 00 


77 00 


73.00 


63 00 


75 00 


69 00 



01 00 


06.00 


03.80 


05.00 


06.00 


14 00 


21 00 


05 00 


01.00 


05.00 


01.00 


29.00 


18 00 


14 00 


02 00 


27 00 


11 00 


12 00 


01.00 



01 00 



01 00 


04.00 


01.00 



02 00 



04.00 
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Table 3 8 Teachers According to Expenence of Teacliing 


State 

District 

Less than 

5 years 

5-10 

years 

m 


More than 
20 years 

Assam 

Karbi Anglong 

41.00 

30 00 

11.00 

06 00 

12 00 

Darang 

27 40 

16 70 

09 80 

18.90 

27.50 

Haryana 

Jind 

06 00 

15 00 

10.00 

14.00 

55.00 

Hissar 

07.70 

40.00 

14.40 

04.80 

32.70 

Karnataka 

Raichur 

24 00 

18 00 

22.00 

10.00 

26.00 

Belgaum 

04.00 

15.00 

15 00 

09.00 

57 00 

Kerala 

Wayanad 

42 00 

28 00 

10 00 

■ ■ " ' ■ 

05 00 

15 00 

Mallappuram 

21 00 

22.00 

16.00 

12.00 

29 00 

Maharashtra 

Aurangabad 

20.00 

09.00 

05.00 

01 00 

65.00 

Nanded 

47.00 

15.00 

02.00 

('6.00 

30.00 

Tamil Nadu 

South Arcot 

13,00 

16.00 

08.00 



Dharmapuri 

14.80 

19.80 

04.00 



Onssa 

Gajapati 

24.00 

21.00 

14.00 

11 00 

30.00 

Rayagada 

08.00 

31.00 

27.00 

10 00 

24 00 

Madhya 

Pradesh 

Betul 

06.00 

16 00 

16.00 

13.00 

49.00 

Bilaspur 

14 00 

13.00 

19.00 

03 00 

51.00 

Ratlam 

01 00 

21.00 

16.00 

09.00 

53 00 

Sehore 

05 00 

29.00 

15.00 

07.00 

44 00 

Tikamgarh 

07 00 

29.00 

22.00 

12 00 

30.00 
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Four 

Pre-service and Inservice Training 

Pre-service (Initial )Training 

Pre-service training is not acondition for entry into teaching piofession in Uie stale of Assam 
Teachers are appointed first and deputed for iniPal training by senionty later in due course of tune 
In other states, pre-service training is essential for entry into tlie teaching profession Teachers were 
asked about their satisfaction witli tlie pre-service training tJiey had undergone. They were also 
required to mention the aspects of pre-service training which they considered unsatisfactory. 

Satisfaction with Initial Training 

About one-third of teachers in Haryana felt dissatisfied wiUi the initial training. (Table 4.1) 
Nearly half of tlie teachers m Wayanad distnct of Kerala found mitial training unsatisfactory 

Table 4.1 Percenlage of Teacheis Unsatisfied willi the Pre-service Training 


State 

District 

Teachers Unsatisfied 

Assam 

Karbi Anglong 

No PreService Training 

Darang 

No PreService Iiamiiig 

Haryana 

Jind 

10 00 

Hissar 

28 80 

Karnataka 

Raichur 

01 10 

Bel gaum 

" 

Kerala 

Wayanad 

48 00 

Mallappuram 

30.00 

Maharaslitra 

A iirangabad 

02.00 

Nanded 

08 00 

raiml Nadu 

South A root 

04 (X) 

Dharniapuri 

- 

Orissa 

Ciajapali 

- 

Rayagada 

04 00 

Madhya 

I’rndtsli 

Belul 


Bilaspur 

01 00 

Ratlaiii 

05 00 

.Srhorc 

01 IX) 

I ikariigarli 

'2 (X) 
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while 30 per cent of the teachers in Mallappuram considered it unsatisfactory, In Karnataka, Tamil 
Nadu, Madhaya Pradesh, Onssaand Maharashtra very few teachers considered pre-service training 
unsatisfactory. 

The teachers also expressed their opinion about different aspects of training. (Table 4.2) In 
Haryana, out of the total teachers unsatisfied with tlie pre-service training programme, nearly half 
of the teachers reported field and practical work unsatisfactory About one-third of them considered 
practice teaching unsatisfactory. In Jind, forty percentoftlie teachers were unsatisfied witlithequahty 
of teaching staff. More than 50 per cent teachers considered library and audio-visual equipment 
inadequate Surpnsingly, only about a quarter of teachers in Jind and Hissar districts of Haryana felt 
dissatisfied with teaching of theory course It might be due to more time and resources devoted to 
teaching of theory Although textbooks are not prescribed, but more than a quarter of teachers 
considered text-books to be of low quality It might be because of non availability of quality text¬ 
books in Hindi. 

In Kerala, there was an overall dissatisfaction with all the areas. Nearly two-third of tlie 
teachers reported library and audio-visual equipment inadequate. It was followed by dissatisfaction 
with field work, practice teaching and teaching of theory. About one-third considered quality of 
teaching staff wanting In Maharashtra, a similar trend was discernible. About 96 per cent of the 
teachers in Jind district in Haryana reported that teachers were very careless In Madhya Pradesh 
most of the teachers were dissatisfied with teaching of theory. 

Members of SCERT faculty m different states were also asked to make suggestions to make 
the pre-service teacher education cuniculum more realistic. They suggested that improvement m 
practice teaching programme, sensitization of student teachers with regard to Minimum Levels of 
Learning to be attained by pupils in different subjects, demonstration lessons by teachers are the areas 
which need attention to improve the quality of initial training programme. They further suggested 
that suitable changes in the curriculum neal to be made to attain the goal of UPE, 
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Table 4.2; Unsatisfactory Aspects of Initial Training 


State 

District 

Teach¬ 
ing of 
Theory 

Practice 

Teach¬ 

ing 

Field/ 

Practi¬ 

cal 

Work 

Quality 

of 

Teaching 

Staff 

Quality 
of Text¬ 
book 

Library, 

Audio- 

Visual 

Equipment 

Others 

Assam 

Karbi Anglong 

- 

- 


- 

- 

" 


Darang 

- 

■ 

- 

- 

- 



Haryana 

Jind 

(8) 

26 70 

(IQ) 

33 30 

(14) 

46 70 

(12) 

40 00 

(7) 

23 30 

(20) 

66 70 

(29) 
96 70 

Hissar 

(6) 

20 00 

(11) 

36.70 

(13) 

43 30 

(6) 

20 00 

(9) 

30 00 

(14) 

50 00 

(3) 

10 00 

Karnataka 

Raichur 

(1) 

100.0 

_ 

” 

. 

(1) 

100 0 

(1) 

100 0 


(1) 

100 0 

- 

Belgaum 



- 

- 

- 

- 

- 

Kerala 

Wayanad 

(20) 

41 70 

(14) 

29 20 

(24) 

50 00 

(15) 

31 30 

(24) 

50.00 

(33) 

68 80 

(17) 

35.40 

Mallappuram 

(13) 

43 30 

(16) 

53 30 

(13) 

43.30 

(12) 

40 00 

(13) 

43 30 

(22) 

73,30 

(10) 
33 30 

Maharashtra 

Aurangabad 

- 

- 

(1) 

50.00 

(1) 

50.00 

(1) 

50 00 

- 

(1) 

50 00 

Nanded 

(4) 

50 00 

(4) 

50 00 

(3) 

37 50 

(4) 

50 00 

(3) 

37 50 

(4) 

75.00 

(5) 

62 50 

Tamil Nadu 

South Arcot 

- 

(1) 

25 00 

(3) 

75 00 


- 

(1) 

25.00 

- 

Dharmapuri 

- 

- 


- 

- 

- 

- 

Orissa 

- 1 

Gajapati 

- 

- 

-1 

- 

~ 

- 

- 

Rayagada 

(2) 

50,00 

(2) 

50 00 

- 

(2) 

50.00 

(1) 

25 00 

(1) 

25 00 

(2) 

50.00 

Madhya 

Paclesh 

Betul 

(1) 

12 50 

(4) 

50 00 

(4) 

50 00 

(1) 

12 50 

(3) 

37 50 

(3) 

37 50 

(5) 

62 50 

Bilaspur 

- 

- 

— 

- 

- 

(1) 

100 00 

“ 

Ratlam 

(5) 

1000 

(2) 

40 00 

(2) 

40 00 

(4) 

80.00 

(2) 

40 00 

(1) 

20 00 

(2) 

40 00 

Sehore, 

(2) 

66 70 

■81 

IQIQI 

(2) 

100 00 

(1) 

33 30 

- 

wm 

(2) 

66 70 

Tikamgarh 


m 

— 

- 

(1) 

50 00 

- 

- 


Figures given in the parentheses indicate number of teachers 
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Inservice Training 

Tethers provided i„~ regaling 

wereeisolisied. They al« ind.cared therea,sons forno. 
making use of inservice training in classroom practice 

Participation 

Table 4 3 provides data regarding participation of teachers in in.sen.rce training 
programmes It has also been depicted through Fig 4.1. 

Table 4 3: Participation m In-Service Training Programme 
During the Last Five Years 




% nf 

Duration 

State 

District 

Teachers 

1-7 

days 

8-15 

days 

16-30 

days 


Karbi Anglong 

12 00 

41.70 

58.30 

- 

Assam 

Darang 

48.00 

24.50 

75..50 

- 

Haryana 

Jind 

47 00 

53.20 

44.70 

02.10 

Hissar 

46 20 

31.20 

39.60 

29.20 

Karnataka 

Raichur 

84 00 

67.90 

29.80 

02.30 

Belguam 

37.00 

32 40 

67 60 

- 

Kerala 

Wayanad 

82.00 

34.10 

36.60 

29.30 

Mallappurani 

41 00 

24.40 

63.40 

12.20 

Maharashtra 

Aurangabad 

65.00 

15.40 

63.10 

21.50 

Nanded 

41.00 

21.90 

41 50 

36.60 

Tamil Nadu 

South Arcot 

58 00 

62.00 

31.00 

07.00 

Dharmapuri 

78.00 

44.90 

55.10 

- 

Orissa 

Gajapati 

37 00 

21.60 

73.00 

05.40 

Rayagada 

26 00 

11.50 

73.10 

15.40 


Betul 

49.00 

08.20 

87.80 

04.00 

Madhya 

Pradesh 

Bilaspur 

36.00 

47 20 

44.40 

08.40 

Rati am 

47.00 

10.60 

61.70 

27 70 


Sehore 

69.00 

15.90 

66 70 

17.40 


Tikamgarh 

67 00 

17.90 

80.60 

01.50 






Fig.4.1i Participation in In-service 
Training Programmes 



UMC DBS JIIID HStt BCHB SliC WTU MAK JlTJD MAJJD Kita DHPT 

Assam Haryana Karnataka Kerala Maharashtra Tamil Nadu 

feSI % <3i 


Fig.4.1; Participation in In-service 
Training Programmes(continued) 
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As low as 12 per cent pnmary school teachers received in-service training diinng the last five 
years in Karbi-Anglong district of Assam The maximum percentage of teachers (neanng 80 per cent) 
was in Raichur in Karnataka, Wayanad m Kerala, Dharanipun in Tamil Nadu and Sehore and 
Tikamgarh in Madhya Pradesh Nearly, half of the teachers received in-service training in Jind and 
Hissar districts of Haryana and Betul and Ratlam districts of Madhaya Pradesh. Forty one per cent 
of teachers were covered in MalJappiiram district in Kerala and Nanded distnct in Maharashtra 


The lower coverage m in-service training programmes in tlie distncts is due to inadequate 
infrastructural facihhes, inadequate allotments of funds and tire absence of a consciou.s policy at tlic 
distnct level to cover all teachers. In fact, ETTIs do not have tire obligation to piovide in-service 
training which is thatof DIETs. Even when DIETs ftincbon fully, it is not possible to coverall teachers 
m the district. Study of institutions reveals that most of the DIETs provided in-service training to less 
than 10% of Pnmary school teachers during tire last one year. There is practically no infrastmcture 
at the sub distnct level In Madhya Pradesh teacher centres are being established on an exirenmental 
basis The distncts will have to develop adequate infrastructure at subdistrict level (block, school 
cluster, etc). 


Tw'o-third of tlie courses were 8 to 15 days of duration in the districts of Darang m Asstun, 
Belgaum in Karnataka, Mallappuramin Kerala, Aurangabad in Malrarashtra, Gajapati and Rayagada 
in Onssaand Betul, Tikamgarh and Sehore in Madhya Pradesh. About half of the teachers received 
m-service traimng of this duration (Table4 3), More than half of teachers in Jind in Haryana, Darang 
in Assam and South Arcot in Tamil Nadu received one week training. Teachers receiving more than 
two weeks training was the highest in Nanded in Maharashtra followed by Wayanad in Kerala and 
Hissar m Haryana, But these programmes were mostly a single short affair witJi little follow up The 
impact of such trainmg on classroom pracbceis doubtful. Recurrent in-service training with school 
based staff development support has been found to contribute to school effectiveness and improved 
learning xhivement as demonstrated by Jangira (1994) and Joyce and Showers (1988) 

More than half of the teachers received in-service training at block level in the districts of 
Raichur, Belgaum, Aurangabad, Nanded and Gajapah. Percentage of teachers who received training 
at the distnct level is very significant (Table 4.4). This demonstrates that the infrastructure mcenUy 
crea^ by the MHRD at the district level for in-service traimng is yielding results. Very few teachers 
received training at the school complex level. 

Content of Training 


ost of the themes covered in the trainmg programmes refer to the content of school subjects 
CTable 4.5). Multigrade teaching was reported by a few teachers in Haryana 
^ Mah^htia. In other states, it was not covered despite the fact that nearly one-third schools liad 
Mjao ^ ^ teachers reporting preparahon and use of improvised teaching aids 

Fdiir’^hn in-seiwice training programmes include National PoUcy on 

ucahon (1986), Programme of Mass Orientation of Teachers (PMOST), general trainmg. etc. 
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Table 4 4. Agencies which Organised In-Service Training Programmes 


Slate 

— 

District 

% of 
Teachers 
Trained 

Agency 

School 

Complex 

Block 

District 

Assam 

Karbi Anglong 

12 00 

- 

- 

25 00 

Darang 

48.00 

- 

04 10 

40 80 

Haryana 

Jind 

47.00 

02.10 

14 90 

19 20 

Hissar 

46 20 

02 00 

08 30 

22 90 

Karnataka 

Raichur 

84 00 

07 10 

65 50 

21 40 

Belguam 

37 00 

02 70 

78 30 

16 20 

Kerala 

Wayanad 

82 00 

- 

07 30 

70 70 

Mallappurain 

41 00 

04 80 

- 

31.70 

Maharashtra 

Aurangabad 

65 00 

20 00 

60 00 

20.00 

Handed 

41 00 

02 40 

53.70 

41 50 

Tamil Nadu 

South Arcot 

58.00 

01 70 

15.50 

29.30 

Dharmapuri 

78.00 

29 50 

21.80 

44.90 

Orissa 

Gajapati 

37 00 

18 90 

32.40 

08.10 

Rayagada 

26.00 

03 80 

03.80 

30.80 

Madhya Padesh 

Betul 

49 00 

04 10 

26.50 

69.40 

Bilaspur 

36 00 

08 40 

30 60 

58.30 

Rati am 

47 00 

10 60 

06 40 

80.80 

Sehore 

69 00 

02.90 

14 50 

79 70 

Tikamgarh 

67.00 

19 40 

20.90 

59 70 
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Table 4.5: Themes in which Teachers Received In-Service Training During Last Five Years 
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Table 4 5 Themes in Which Received In-Service Training During Last Five Years(Continued) 


Area 

Orissa 

Madhya Pradesh 

Gajapati 

Rayagad 

BetuI 

Bilaspur 

Ratlam 

Sehore 

— 

Tikamgar 

Content of 
School Subjects 

16 20 

07 70 

28 60 

16 70 

23 40 

58 00 

17 90 

Methods of 
Teaching 

54.10 



08 40 

23 40 

07.20 

14.90 

Multigrade 

Teaching 

02 70 

03 80 

- 

1 1 10 

04 30 

04 30 

16.40 

Playway 
Techniques for 
Teaching 

05 40 

- 

02 00 

22 20 

02 10 

-' 

02 90 

22 40 

Preparation and 
Use of 
Improvised 
Teaching Aids 

02 70 

- 

02 00 

05 60 

- 

04.30 

10.50 

Child Centered 
Education 


- 


13 90 

02 10 

14.50 

09 00 

Role of Teacher 
in Improvement 
of Enrollment, 
Retention and 
Attainment of 
Children 




02 70 



- 

Integrated 
Education for 
Disabled Children 

- 


- 

05 50 

- 

- 

- 

Others 

18 90 

73 10 

34 80 

13.90 

44 70 

08 70 

09 00 




































Teachers Not Using Inservice Training 

More males reported not using in-service training in improving classroom practice (1 able 
4 6) The percentage of male teachers (37 5 per cent) not using inservice training was the highest 
in Hissar distnct in Haryana followed by Darang (29.1 per cent) in Assiun, Wayanad (24,0 ]Xir cent) 
in Kerala and Dhaiampun (16 1 per cent) in Tamil Nadu In Madhya Pradesh , Maharashtra and 
Onssa, the percentage of teachers not making use of inservice training wtis very less. Regarding 
the use of inservice training, tile situation was mixed in rural and urban areas. About one-third of tJie 
teachers in urban schools in Wayanad indicated non-use of inservice training Teachers attributed 
non-use of in-service training due to non availabihty of the required material, heavy work load, and 
irrelevance of training. Teachers also reported that transactional approach of training was in- 
appropnate(Table 4 7) Bolam (1987) also observed that present INSET programmes are in.siiffi- 
ciently related to specific needs and concerns of participants TTiey tend to offer theory which is 
unrelated to pracbce Three teachers (25 percent) from Dharampiin district in Tamil Nadu reported 
that they could not use training as they were teaching in single teacher scho<,)ls. Most of the teachers 
who requested to be sjxinsored for participation in an in-service programme got an opportunity for 
participation (Table 4 8) 

Teachers' Desiring In-service Training 


Teachers were asked as to whether they needed in-service training. It was heartening to note 
lliat 90 per cent of teachers in most of the districts reported that they needed in-service training (Table 
4.9). The differences among male and female teachers and teachers working in rural and urban areas 
expressing tlie need for in-service training was marginal 

Teachers wereasked to mention the source through which they knew about in-service training 

programmes. More than 50 per cent of females learnt from the head teachers about in-sewice training 
programme (Table 4.10). The percentage of male teachers in this category was lower than female 
teachers. More than 50 per cent teachers m districts of Darang m Assam, Jind in Haryana, Belgaum 

from flip ’? training programmes 

tom die cmuto of DET/Tn. This reflected that DIETs in the® dishicls were organis ng inservice 
training acbvities properly, 

''' Aurangabad in 

Marihl Dharampun in Tamil Nadu, Gajapati and Rayagada in Onssa and 

teachers workmp^m m-semce training programmes from head teachers than 

teachers in urban schools 

Reeardine knowledup nf easily than those working m rural areas. 

have to enliure that progrmmes from a circular of DEET/TTI, DIETs will 

the former get an eoiiaJ schools as promptly as they reach urban schools so that 

me jormer get an equal parbcipabon in in-service training programm^. 
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Table 4 6' Percentage of Teachers not Making use of In-Service Training 


State 

District 


Karbi Anglong 

i Vkjocil 11 

Darang 

Haryana 

find 

Hissar 


Raich ur 


Belgaum 

Kerala 

Wayanad 

Mallappuram 

Maliarashtra 

Aurangabad 

Nanded 

Tamil Nadu 

South Arcot 

Dharmapun 

Orissa 

G.'iapati 

Rayagada 


Betul 


Bilaspur 

Madhya 

Pradesh 

Rati am 


Sehor t 


Tikamgarh 


Male Female Rural Urban 


06 60 02.60 03,30 20.00 


29.10 08 70 25 00 20.00 


17.90 09 10 13 90 19 00 


37 50 13.90 21 50 20 00 


03 10 02 80 02 50 04 80 


24 00 


03 60 


01.00 


03 50 


16.10 


04 50 


01.80 


18.00 20.60 33.30 


05 60 05 50 


01.00 


03 80 


02 

90 

06 

70 

11 

10 

05 

90 

02 

30 


09.10 


10 90 02 20 08.80 03 10 


06 50 04.30 04.90 11.10 


02.50 04.80 


15.80 
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Table 4.7- Reasons For Not Making Use of Practices Learnt in In-Service Training 



igures given in the parentheses indicate number of teachers 

























































Table 4 7 Reasons For Not Mabng Use of Practices Learn in In-Service Training(Continued) 


Reasons 

Orissa 

Madhya Pradesh 

Gajapati 

Rayagada 

BetuI 

Bilaspur 

Ratlam 

Sehore 

Tikamgarh 

Lack of Support 
from Head 
Teacher to other 
Teachers 

20 00 
(1) 

- 

- 


14 30 
(1) 

33 30 
(2) 

33.30 

(1) 

Non Availablity of 
Needed Material 

80 00 
(4) 

100 0 
(1) 


- 

71 40 
(5) 

66 70 
(4) 

66 70 
(2) 

Heavy Teaching 
and Non 
Teaching 

Work Load 

40.00 

(2) 


50 00 
(1) 


100 0 
(7) 


33 30 
(1 ) 

Heavy Syllabus 

40 00 
(2) 

- 

- 

- 

14 30 
(1) 


33 30 
(1) 

Training Received 
was not Relevant 

40 00 
(2) 


100.0 

(2) 

- 

28 60 
(2) 

1 6 70 
(1) 

66 70 
(21 

Others 

- 

- 

- 

- 

28 60 
(2) 

' 

33 30 
(1) 


Figures given in the parentheses indicate number of teachers 


























Table 4 8, Percentage of Treachers Who Requestetl to he Spon.sore^l 
and Got Opportunity to Attend the Programme 












































Table 4 9 Percentage of Teachers Desiring In-Service Training 
State District Male Female Rural 1 Urban 


State 

Assam 


Haryana 


Karnataka 


Maharashtra 


Tamil Nadu 


Orissa 


Madhya 

Pradesh 


Darang 


Hissar 


Belgaum 


Wayanad 


Aurangabad 


Handed 


Gajapati 


Rayagada 


Betul 


Bilaspur 


Ratlam 


Sehore 


Tikamgarh 


Male 

Female 

Rural 

Urban 

98.40 

94.90 

98.90 

80.00 

94 90 

95.70 

94 60 

100 0 

70 10 

75.80 

70.90 

76.20 

81 30 

81.90 

81 00 

84 00 

92.20 

86 10 

88 60 

95.20 

91 80 

96 30 

90 80 

100.0 

98.00 

98.00 

97.90 

100.0 

96 40 

97 20 

96.70 

100 0 

88.20 

87.50 

87.30 

89.70 

90.60 

86.70 

92.30 

81.80 

81.30 

98.50 

93 00 

92 90 

96 40 

97.80 

96.70 

100.0 

69.70 

88.20 

75.30 

80.00 

81.90 

77.80 

78.70 

100.00 

70.20 

60.50 

70.70 

44.40 

69.10 

84.20 

71.10 

76.10' 

74 50 

68.90 

79.40 

56.30 

75 30 

78.30 

74.40 

83,30 

63 30 

90.30 

65 40 

84.20 






















































Table 4 10 Source of Knowledge about In-Service Training Progarmmc(Genderwise) 


State 

District 



Head 

Teacher 

Circular 

From 

DIET/TTI 

-— 

Others 

Assam 

Karbi Anglong 

Male 

29.50 

09.80 

44 30 

27 80 

Female 

33 30 

41 00 

33 30 

25.60 

Darang 

Male 

34 20 

40.50 

63 30 

31.60 

Female 

26 10 

65 20 

43 50 

30.40 

Haryana 

Jind 

Male 

50 70 

58.20 

55.20 

16 40 

Female 

66.70 

63.60 

51.50 

06.10 

Hissar 

Male 

59 40 

37.50 

68.80 

03.10 

Female 

58 30 

51 40 

37.50 

04 20 

Karnataka 

Raichur 



31 30 

59 40 

15.60 

Female 

27.80 

41.70 

22.20 

11 10 

Belgaiim 

Male 

15.10 

35.60 

65 80 

04.10 

Female 

18 50 

66.70 

63.00 

03 70 

Kerala 

Wayanad 

_ 

Male 

48 00 

22.00 

56 00 

18 00 

Female 

50.00 

24 00 

52.00 

22.00 

Mallappuram 

Male 

67.90 

35.70 

42.90 

10 70 

Female 

48 60 

52.80 

36.10 

39 90 

Maharashtra 

Aurangabad 

Male 

30.90 

60.30 

51.50 

02 90 

Female 

40 60 

43 80 

09.40 

06 30 

Nanded 

Male 

42.40 

58 80 

24.70 

01 20 

Female 

33 30 

33 30 

33.30 

- 

Tamil Nadu 

South Arcot 

Male 

43.80 

46.90 

31 30 

31 30 

Female 

66 20 

70.60 

07.40 

22 10 

Dharmapuri 

Male 

25 00 

14.30 

33 90 

41.10 

Female 

35 60 

62.70 

22 20 

11 10 


53 
























































































Table 4 10 : Source of Knowledge About In-Service Training Programme (Genderwise)(Continiied) 



District 

Gender 

Gajapati 

Male 

Female 

Rayagada 

Male 

Female 

Betul 

Male 

Female 

Bilaspur 

Male 

Female 

Ratlam 

Male 

Female 

Sehore 

Male 

Female 

Tikamgarh 

Male 

Female 


a 


42 90 


17 50 


12.30 


19.60 


39.00 


01.30 


Circular 
Head fronn 
Teacher DIET/ 
TTl 


Others 


0 89.70 


80 00 


31.90 45 10 11 00 


44 40 
21 10 



11.10 


38.60 


44.20 14 00 16.30 


50 60 19,30 06 20 


68.40 31.60 


35 60 41.30 10.90 


20 50 57 50 17.50 


48.10 37 70 11.70 


52.20 39 10 


82.30 13.90 03.80 


90.50 09.50 04.80 


54 






































Table 4 11 Source of Knowledge about In-Service Training PrDgarmme(Locationwise) 


State 

District 

Location 

Colleagues 

Head 

Teacher 

Circulai 

From 

DIET/TTI 

Others 

Assam 

Karbi Anglong 

Rural 

30.00 

18 90 

41 10 

26.70 

Urban 

40 00 

50.00 

30 00 

30.00 

Darang 

Rural 

32 60 

43 50 

56 50 

29.30 

Urban 

30.00 

70.00 

80.00 

50 00 

Haryana 

Jind 

Rural 

57.00 

58.20 

51.90 

12 70 

Urban 

52 40 

66.70 

61 90 

14.30 

Hissar 

Rural 

62 00 

44.30 

45.60 

02.50 

Li ban 

48.00 

56 00 

52 00 

08.00 

Karnataka 

Raichur 

Rural 

31.60 

34 20 

48 10 

16.50 

Urban 

23 80 

38 10 

38 10 

04.80 

Belgaum 

Rural 

17.10 

35.50 

63.20 

05.30 

Urban 

12.50 

70 80 

70.80 

- 

Kerala 

Way an ad 

Rural 

50.50 

22 70 

53.60 

20.60 

Urban 

- 

33 30 

66.70 

- 

Mallappuram 

Rural 

53.80 

46 20 

35.20 

08.80 

Urban 

55.60 

66 70 

66.70 

55.60 

Maharashtra 

Aurangabad 

Rural 

31 00 

60 60 

47 90 

04.20 

Urban 

41.40 

41 40 

13.80 

03.50 

Nanded 

Rural 

48 60 

62.80 

24.50 

01 30 

Urban 

31 80 

27 30 

31 80 

- 

Tamil Nadu 

South Arcot 

Rural 

55 80 

60 50 

15 10 

25 60 

Urban 

78.60 

78 60 

14 30 

21.40 

Dharmapuri 

Rural 

29 70 

34 10 

27.50 

29 70 

Urban 

30.00 

50.00 

40 00 

10 00 
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Table 4 11 Source of Knowledge About In-Service Training Programme (Locationwise){Conlinued) 


Others 


State 

District 

Orissa 

Gajapati 

Rayagada 

Madhya 

Pradesh 

Betul 

Bilaspur 

Ratlam 


Sehore 

Tikamgarh 


Rural 


Urban 


Rural 


Urban 


R 


Urban 


R 


Urban 


Rural 


Urban 


Rural 


Urban 


Rural 


Urban 


57.30 


46.20 


47 20 


09.10 


0 


11.10 


2.00 


14,30 


13.30 


37.80 


38.90 


02.50 


05 30 


Head 

Teacher 

Circular 

from 

DIET/ 

TTI 

45 30 

89.30 

38,50 

69 20 

36.00 

43 80 

10.10 

45.50 

29.30 

19 50 

38 90 

11.10 

56.60 

19.30 

64,70 

35.30 

27,30 

48 20 

31 00 

50.00 

50,00 

37.80 

44.40 

38 90 

84 00 

13 60 

84.20 

10.50 
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What should be the Content of Training 


Teachers were requested to choose tliree content areas in order of pi eference fi oni the given 
list. The composite rank for tliree choices was computed. Table 4 12 uicliciites comixisitc ranking 
of choices Both the distncts of Assam, Wayanad district in Kerala nuiked content of school subjects 
asapnonty Methods of teaching was given a rank of two in most of the districts and got first rank 

in both the distncts of Onssa and Betul and Ratlam in Madhaya Pradesh Teachers from l^elgaum 
and Aurangabad districts ranked this area as first. Multigrade teaching wa.s ranked first by teachers 
from Hissar, Raichur, Bilaspur and Tikamgarh districts. It was ranked two by teachers from Karbi 
Anglong distnct in Assam It received last ranking in tlie slate of Kerala and South Arcot district in 
Tamil Nadu Because of high enrolment ratio in these districts, multigrade teaching might l>e on the 
lower side. Preparation and use of improvised teaching aids received first ranking in Tamil Nadu. 
For estabhshmgpnority, inservice training programmes should concentrate on methods of teaching, 
multigrade teaching, playway method and preparation and use of improvised leaching aids. In Assam, 
Kerala and Belgaum distncts in Karnataka, content of school subjects also needs attenbon. It is also 
evident from the table that pnorities should be detennined districtwise. Block Education Officers in 
different states also recommended content upgradation in different subjects particularly Maths and 
Environmental Studies and Methods of Teaching as the areas for in-service training of teachers. 

Duration and Periodicity of Training 

Most of the teachers preferred one to two weeks of in-.scrvice training. In Aurangabad and 
Nanded distncts of Maharashtra, about one^third of teachers desired training of 3 weeks duration 
(Table 4.13). Three week traimng in Maharashtra may be due to the condition for crossing the 
efficiency bar or getting selection grade. Most of the teachers want inservice training once a year. 
The number of teachers who wanted traimng once in every 3 -5 years was very low (Table 4.14). 
States need to create adequate infrastructure for providing recurrent in-service training with 
opportunities for ffequentback-up traming. 'The length of tlie in-service training is negatively related 
to classroom level impact. The degree of satisfaction with the in-service training contribute to the 
impact of the traimng at the classroom level (Veenman et al, 1994)'. Further research is however, 
needed to determine the effectiveness of varying duration of in-service training prograinn .cs, 

Where should Training be organised ? 

In Karbi Anglong, 63 {jer cent teachers deared traimng at the teacher traimng institute. In 

Auranga,bad, Nanded and both the distncts of Onssa also, more than 60 per cent teacliei s wanted 

training in teacher trainmg institute (Table 4 15). In Haryana, Wayanad and Malfaptirani districts in 

Karnataka, more than 70 per cent teachers desired training in their own school or school complex. 

The percentage of teachers in this category was around 50 per cent in Raichur and Belgaum distncts 

of Karnataka, Darang m Assam, South Arcot and Dharampun in Tamil Nadu and Tikamgarh in 

Madhaya Pradesh, Teachers felt that in-service training m their own school or school complex would 

be more relevant to situations in schools and classrooms. School based inservice traimng with support 

o block resource centres (BRCs) and DIETs needs to be planned. Infrastructural facilities will have 

to created The preference for place where teachers want inservice training has also been depicted 
through Fig 4 2, or 
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Tabel 4.12. Preferred Content of In-Service Trainmi 
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1 

1 

Multigrade Teaching 

Play-way Techmques for 
Teaching 

Preparation and Use of 
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Child-CMitred Education 

Role of Teachers in 
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rttenbon and attainment of 
children 

Integrated Education for 
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Table 4 12 Preferreci Content of In 


Area 


Orissa 


Gajapati 


RayagacUj 


Content of 
School Subjects 


Methods of 
Teaching 


Multigrade 

Teaching 


Playway 
Techniques for 
Teaching 


Preparation and 
Use of 
Improvised 
Teaching Aids 


Child Centered 
Education 


Role of Teacher 
in Improvement 
of Enrollment, 
Retention and 
Attainment of 
Children 

Integrated 
Education for 
Disabled Children 


2 


8 


7 


8 


BetuI 


Bilaspur 


5 


1 


6 


2 


4 


3 


7 


8 
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Table 4 13 Duration of In-Service Training Programme Desired by Teachers 


State 

District 

One 

Week 

Two 

Weeks 

Three 

Weeks 

More than 
Three 
Weeks 

Assam 

Karbi Anglong 

47.00 

39 00 

06 00 

08.00 

Darang 

46.00 

32 40 

11 80 

09.80 

Haryana 

Jind 

43.00 

43.00 

07.00 

07.00 

Hissar 

64.50 

28.80 

04 80 

01.90 

Karnataka 

Raichur 

34 00 

40.00 

14 00 

12.00 

Belgaum 

30 00 

37.00 

14 00 

19.00 


Wayanad 

31.00 

40.00 

15 00 

14.00 


Mallappuram 

19.00 

40 00 

30.00 

11.00 

Maharashtra 

Aurangabad 

15 00 

24 00 

37.00 

24.00 

Nanded 

07.00 

29 00 

31 00 

33.00 


South Arcot 

32.00 

39.00 

12 00 

17.00 


Dharmapun 

33 70 

47.50 

07.90 

10.90 

Onssa 

Gajapati 

58.00 

10 00 

07.00 

25.00 

Rayagada 

44.00 

28 00 

09.00 

19 00 

Madhya 

Pradesh 

Betul 

23.00 

48.00 

15.00 

14.00 

Bilaspur 

28.00 

58.00 

11.00 

03.00 

Ratlam 

20.00 

52.00 

08.00 

20.00 


Sehore 

25.00 

46.00 

17.00 

12.00 

Tikamgarh 

40.00 

42.00 

10.00 

08.00 
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Table 4 14. Periodicity of In-Service Training 


State 

District 

Once in a 
year 

Once in 
every two 
years 

Once in 
every three 
years 

Once in 
every five 
yetirs 

On a 

continuing 

ba.sis 

Assam 

Karbi Anglong 

82 00 

16 00 

- 

02.00 

- 

Darang 

85.30 

07 80 

03 90 

01 00 

02 00 

Haryana 

Jind 

50.00 

13 00 

21.00 

16.00 

- 

Hissar 

48.10 

22.10 

16.30 

13.50 

- 

Karnataka 

Raichur 

47 00 

34 00 

10 00 

03,00 

06.00 

Belguam 

55.00 

23.00 

15.00 

02.00 

05.00 

Kerala 

Wayanad 

40 00 

17.00 

12.00 



Mallappurani 

55.00 

20 00 

04 00 

10.00 


Maharashtra 

Aurangabad 

40.00 

17.00 

21 00 

10,00 

12.00 

Nanded 

37 00 

15.00 

14.00 

09.00 

25 00 

Tamil Nadu 

South Arcot 

63.00 

19.00 

10 00 

02.00 

06.00 

Dharmapun 

58.40 

20.80 

14 % 

03,00 

03.00 

Onssa 

Gajapati 

90 00 

06.00 

01 00 

01.00 

02.00 

Rayagada 

76.00 

08.00 

03.00 

04.00 

09.00 

Madhya 

Pradesh 

Betul 

69.00 

16.00 

07.00 

08.00 

- 

Bilaspur 

66.00 

22.00 

06.00 



Ratlam 

60.00 

_ 

13.00 

17.00 



Sehore 

63.00 

13.00 

14.00 

06.00 

04.00 

Tikamgarh 

73.00 

13.00 

06.00 

02.00 

05.00 
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Table 4.15 Preference for Place where Teachers Want Inservice Training 


State 

District 

Teacher 

Training 

Institute 

Assam 

Karbi Anglong 

63 00 

Darang 

40 20 

Haryana 

Jind 

1 23 00 

Hissar 

14 40 

Karnataka 

Raichur 

i 51.00 

Belgaum 

54 00 


Wayanad 

31.00 

XVCX < 1 . 10 . 

Mallajipuram 

33.00 

Maharashtra 

Aurangabad 

62.00 

Handed 

74.00 

Tamil Nadu 

South Arcot 

55.00 

Dharmapun 

42 60 

Orissa 

Gajapati 

72.00 

Rayagada 

60.00 


Betui 

43.00 


Bilaspur 

26.00 

Madhya 

Pradesh 

Ratlam 

51.00 


Sehorc 

44.00 


Tikamgarh 

13.00 


03.00 


38.00 


38.50 


27.00 


31.00 


38 00 


45.00 


29.00 


24.00 


32.00 


47.50 


21.00 


28.00 


27.00 


29 00 


25.00 


19.00 


53.00 


Own 

School 


34 00 


59.80 


39.00 


47.10 


22.00 


15.00 


31.00 


22.00 


09.00 


02.00 


13 00 


09.90 


07 00 


12 00 


30.00 


45.00 


24.00 


37.00 


34.00 
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F5g4_2 : Preference for Location of 
In-service Training 
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Fig4.2 : Preference for Location of 
In-service Training 
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When should Training l>e Organised 

Most of Uie teachers wanted jn-service training to be organised during holidays/vacations 
(Table 4 16) About one-tliird or more of die teachers in the districts of Jind and Hissar in Haryana, 
Raichur and Belgauin in Karnataka, Wayanad zind Mallapuram in Kerala, South Arcot and 
Dharampiin in Tamil Nadu, GajapahinOnssaandRaLlam, Sehore and Tikamgarh in Madhya Pradesh 
wanted training dunng working hours Very few wanted training after school hours. 

Majority of tlie Block education officers suggested that the suitable period for in-service 
training was summer vacations as it does not affect teaching m schools 

Compensation for In-service Training 

About 50 per cent teachers except in states of Onssa and Madhaya Pradesh did not want any 
compensation for the period of training, if it is organised dunng holidays/vacations The percentage 
of such teachers was very high in Karbi Anglong (75 %), and Darang (85.3 %) districts of Assam (Table 
4 17). More than half of tlie teachers in Onssa and Madhaya Pradesh and about half of the teachers 
in Haryana, 40 per cent in Tamil Nadu, Nanded in Maharashtra, Mallapuram in Kerala, Raichur in 
Karnataka needed compensation in the form of earned leave proportionate to the penod of training. 
About one per cent teachers wanted compensation in terms of money. 

Most of the Distnct/Block education officers suggested tliat teachers need to be provided 
earned leave proportionate to the penod of training. Block education officer in Aurangabad distnct 
however, suggested that in-service training should be linked to cross efficiency bar(E.B) 

Mode of Training 

Majority of the teachers preferred face- to- face traimng Thedistance mode wasnotfavoured 
It may be due to lack of exposure of primary teachers to this mode of training (Table 4.18) 

What Increases Teachers' Participation in Traimng 

Teachers were required to select factors in order of preference which improve willingi .--.s 
of teachers to participate in in-service programmes Competent resource persons, involvement of 
trainees m the training process, consultation with teachers to assess needs, support for teachers to 
implement new ideas/innovations acquired in in-service training programmes, emerged as the four 
most important factors in improving willingness of teachers to undergo in-service training 
programmes (Tables 4 19 to 4 26). These factors were the same for male and female teachers and 
also teachers working in rural and urban areas These factors need to be taken into consideration m 
designing in-service traimng programmes. 
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Table 4 16 When Should In-Service Training be Organised 


State 

District 

During 

Working Hours 

On Working 
days after 
School Hours 

During Holi¬ 
days/Vacat¬ 
ion 

Assam 

Karbi Anglong 

09.00 

- 

91.00 

Darang 

10.80 

04.90 

84 30 

Haryana 

Jind 

36 00 

04 00 

60.00 

Hissar 

44 20 

05 80 

50.00 

Karnataka 

Raichur 

43 00 

02.00 

55 00 

Belgaum 

35.00 

08.00 

57.00 

Kerala 

Way an ad 

43.00 

05 00 

52.00 

Mallappuram 

39 00 

02.00 

59.00 

Maharashtra 

Aurangabad 

19 00 

17.00 

64.00 

Nanded 

23.00 

06.00 

71.00 

Tamil Nadu 

South Arcot 

36 00 

07.00 

57.00 

Dharmapuri 

40.60 

07 90 

51.50 

Oiissa 

Gajapati 

35 00 

04.00 

61.00 

Rayagada 

22.00 

05.00 

73 00 

Madhya 

Pradesh 

Betul 

25.00 

06 00 

69.00 

Bilaspur 

20.00 

39 00 

41.00 

Ratlam 

32.00 

05 00 

63.00 

Sehore 

32.00 

11 00 

57.00 

Tikamgarh 

32.00 

25.00 

43 00 
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Table 4.17' Compensation Expected for Undergoing In-Service Training 

During Holidays/Vacations 


State 

District 

No 

Compensation 

Compenstaion 
in the form of 
Earned Leave 

Others 

Assam 

Karbi Anglong 

75 00 

19 00 

06 00 

Darang 

85.30 

13 70 

01.00 

Haryana 

Jind 

44.00 

52 00 

04.00 

Hissar 

58.10 

48.10 

03 80 

Kariuitaka 

Raichur 

53 00 

41.00 

06.00 

Belgaum 

48 00 

29.00 

23.00 

Kerala 

Wayanad 

54.00 

26.00 

20.00 

Mallappuram 

39.00 

45.00 

16.00 

Maharashtra 

Aurangabad 

75.00 

23.00 

02 00 

Nanded 

49 00 

50.00 

01.00 

Tamil Nadu 

South Arcot 

50.00 

42.00 

08.00 

Dharmapuri 

57.40 

42 60 

- 

Orissa 

Gajapati 

16.00 

55 00 

29.00 

Rayagada 

06.00 

81.00 

13.00 

Madhya 

Pradesh 

BetuI 

24.00 

61 00 

15 00 

Bilaspur 

31 00 

69.00 

— 

Ratlam 

16 00 

82.00 

02.00 

Sehore 

18 00 

51.00 

31.00 

Tikamgarh 

30.00 

68.00 

02.00 
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Table 4 18. Teachers' Preference for Mode of In-Service Training 


State 

District 

Face-to-Face 
T raining 

Distance 

Education 

Mode 

Face-to-Face 

and 

Distance Education 
Mode 

Assam 

Karbi Anglong 

96.00 

- 

04.00 

Darang 

93 20 

02 00 

04.80 

Haryana 

Jind 

88 00 

06.00 

06.00 

Hissar 

90.40 

03.80 

05 80 

Karnataka 

Raichur 

93 00 

- 

07 00 

Belgaum 

95.0 

01 00 

04.00 

Kerala 

Wayanad 

65 00 

06 00 

29 00 

Mallappuram 

61.00 

02.00 

37.00 

Maharashtra 

Aurangabad 

82 00 

07 00 

11.00 

Nanded 

60 00 

11.00 

29.00 

Tamil Nadu 

South Arcot 

89 00 

04 00 

07.00 

Dharmapun 

92.10 

01 00 

06.90 

Orissa 

uajapati 

82.00 

06.00 

12.00 

Rayagada 

78.00 

05.00 

17.00 

Madya 

Pradesh 

Betul 

83.00 

06-00 

11.00 

Bilaspur 

68.00 

02.00 

30.00 

Ratlam 

77.00 

10.00 

13.00 

Sehore 

90 00 

04.00 

06.00 

Tikamgarh 

78 00 

04.00 

18.00 


68 






























































Table 4 19. Factors improving Teachers' Willingness to Participate in 
In-Service Training Programmes 


Factor 

Assam 

Kaibi Anaglong 

Darang 

Male 

Female 

Rural 

Urban 

Male 

Female 

Rural 

Urban 

Consultation with teachers 
to assess training needs 

1 

1 

1 

1 

1 

2 

1 

1 

Meeting identified tunning 
needs 

4 

4 

4 

4 

6 

6 

5 

5 

Actual involvement ot 
trainees in the training 
process 

6 

6 

() 

6 

5 

7 

6 

6 

Competent resource 
persons 

5 

5 

5 

5 

B 

B 

4 

3 

Good anangements for 
training 

3 

2 

3 

3 

B 

B 

2 

2 

Pa> 1 lent of TA at the 
training venue itself 

7 

7 

7 

7 

- 1 

7 

5 

7 

7 

Acquiring degree, diploma 
through in-service training 

8 

8 

8 

8 

8 

8 

8 

8 

Support for teachers to 
implement new ideas/ 
innovations acquired in 
in-service programmes 

2 

3 

2 

2 

2 

4 

3 

4 

Others 

- 

- 

- 

- 

- 

- 

- 

- 



























































Table 4 20. Factors improving Teachers’ Willingness to Participate in 
In-Service Training Programmes 


Factor 

Haryana 

Jind 

Hissar 



Rural 

Urban 

Male 

Female 

Rural 

Urban 

Consultation with teachers 
to assess training needs 

5 

3 

5 

4 

■ 

4 

4 

4 

Meeting identified training 
needs 

3 

4 

3 

5 

7 

2 

2 

3 

Actual involvement of 
trainei.> in tlie traimng 
process 

7 

9 

7 

9 

9 

9 

9 

6 

Competent resource 
pei Mins 


1 

1 

1 

1 

1 

1 

1 

Good arrangements for 
training 

2 

2 

2 

3 

2 

3 

_ 

2 

Payment of TA at the 
traimng venue itself 

4 

5 

4 

2 

5 

7 

5 

7 

Acquiring degree, diploma 
through in-service traimng 

9 

8 

9 

7 

8 

5 

6 

9 

Support for teachers to 
implement new ideas/ 
innovations acquired in 
in-service programmes 

6 

6 

6 

6 

4 

6 

7 

5 

Others 

8 

7 

8 

8 

6 

8 

8 

8 
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Table 4,21. Factors improving Teachers' Willingness to Participate in 
In-Service Training Programmes 


Factor 

Karnataka 

Raichiir 

Belgaum 

Male 

Female 

Ruial 

Urban 

Male 

Female 

Rural 

Uiban 

Consultation with teachers 
to assess training needs 

3 

1 

1 

1 

2 

1 

2 

1 

Meeting identified training 
needs 

5 

7 

5 

5 

6 

7 

6 

7 

Actual involvement of 
trainees in the training 
process 

6 

5 

6 

7 

7 

6 

7 

6 

Competent resource 
persons 

4 

3 

4 

2 

5 

5 

5 

5 

Good arrangements for 
training 

1 

4 

3 

3 

1 

4 

1 

4 

Payment of TA at the 
training venue itself 

7 

6 

7 

6 

4 

3 

4 

3 

Acquiring degree, diploma 
through in-service training 

8 

8 

8 

8 

8 

8 

8 

8 

Support for teachers to 
implement new ideas/ 
innovations acquired in 
in-service programmes 

2 

2 

2 

4 

3 

2 

3 

2 

Others 

- 

- 

- 

- 


- 

- 

- 
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Table 4 22 Factors improving Teachers' Willingness to Participate in 
In-Service Training Programmes 


Factor 

Kerala 

Wayanad 

Mallapiiram 

Male 



Urban 

Male 

Female 

Rural 

IJiban 

Consultation with teachers 
to assess training needs 

4 

3 

3 

n 

3 

1 

2 

2 

Meeting identified training 
needs 

5 

2 

4 

3 

5 

6 

6 

6 

Actual involvement of 
trainees in the training 
process 

6 

5 

6 

6 

6 

4 

5 

5 

Competent resource 
persons 

1 

1 

1 

4 

1 

2 

1 

4 

Good arrangements for 
training 

3 

7 

5 

5 

2 

5 

4 

3 

Payment of TA at the 
training venue itself 

9 

8 

8 

- 

7 

7 

7 

- 

Acquiring degree, diploma 
through in-service training 

8 

9 

9 

- 

8 

8 

8 

- 

Support for teachers to 
implement new ideas/ 
innovations acquired in 
in-service programmes 

2 

4 

2 

1 

4 

3 

3 

1 

Others 

7 

6 

7 

- 

9 

9 

9 

- 
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Table 4 23 Factors improving Teachers' Willingness to Participate in 
In-Service Training Programmes 


Factor 

Maharashtra 

Aurangabad 

Nanded 

Male 

Female 

Rural 



Female 

Rural 

Urban 

Consultation with teachers 
to assess training needs 

1 

3 

2 

4 

2 

2 

2 

2 

Meeting identified training 
needs 


2 

3 

2 

6 

6 

6 

3 

Actual involvement of 
trainees in the training 
process 

4 

6 

4 

5 

7 

8 

7 

8 

Competent resource 
persons 

2 

1 

I 

D 

1 

1 

1 

1 

Good arrangements for 
training 

6 

5 

7 

3 

5 

3 

5 

4 

Payment of TA at the 
training venue itself 

8 

8 

— 

8 

8 

8 

5 

8 

6 

Acquiring degree, diploma 
through in-service training 

7 

4 

6 

7 

4 

7 

4 

7 

Support for teachers to 
implement new ideas/ 
innovations acquired in 
in-service programmes 

5 

7 

5 

6 

3 

4 

3 

5 

Other 


- 

- 

- 

- 

- 

- 

- 
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Table 4 24 Factors improving Teachers' Willingness to Participate in 
In-Service Training Programmes 


Factor 

Tamil Nadu 

South Arcot 

Dhaimapuri 

Male 

Female 

Ruial 

Urban 



Ruial 

Uiban 

Consultation with teachers 
to assess training needs 

5 

2 

3 

B 



2 

3 

Meeting identified training 
needs 

6 

5 

5 

5 

7 

7 

5 

6 

Actual involvement of 
trainees in the training 
process 

1 

1 

1 

3 

1 

1 

1 

2 

Competent resource 
persons 

2 

B 

B 

B 

2 

4 

4 

1 

Good arrangements for 
training 

8 

6 

6 

B 

8 

6 

6 

5 

Payment of TA at the 
training venue itself 

B 

B 

B 

6 

5 

8 

7 

B 

Acquiring degree, diploma 
through in-service training 

9 

- 1 

8 

9 

8 

B 

3 

8 

8 

Support for teachers to 
implement new ideas/ 
innovations acquired in 
in-service programmes 

3 

3 

2 

2 

6 

5 

3 

4 

Others 

7 

9 

8 

- 

- 


9 

9 
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Table 4 25 Factors Improving Teachers' to Willingness Praticipate in 
In-Service Training Programines 


Factor 

Orissa 

Gajapati 

Rayagada 

Male 

Femal 

Rural 

Urban 

Male 

Femal 

Rural 

Urban 

Consultation with 
teachers to assess 
training needs 

5 

7 

7 

3 

7 

8 

7 

" 

7 

Meeting Identified 
Training Needs 

4 

3 

3 

6 

6 

4 

6 

6 

Actual Involvement of 
Trainees in the Training 
Process 

7 

4 

6 

4 

5 

3 

4 

4 

Competent Resource 
Persons 

1 

1 

1 

1 

1 

1 

1 

2 

Good Arrangement for 
Training 

2 

5 

2 

8 

2 

2 

2 

1 

Payment of TA at 
Training Venture it self 

6 

6 

5 

5 

3 

5 

3 

3 

Acquiring 

Degree,Diploma 
Through In-Service 

T raining 

8 

8 

8 

7 

8 

7 

8 

8 

Support for Teachers to 
Implement New Ideas/ 
Innovations Acquired 
In-Service Programmes 

3 

2 

4 

2 

4 

6 

5 

5 

Others 

- 

9 

9 

- 

- 

- 

- 

- 

































































Table 4 26 Factois Improving Teachers' to Willingness Participate in 
In-Service Training Piogiammes 


Madhaya Pradesh 


Factor 

BetuI 

Bilaspur 

Ratlam 

M 

F 

R 

U 

M 

F 

R 

U 

M 

F 

R 

U 

Consultation with 
teachers to assess 
training needs 

7 

7 

7 

6 

7 

_ 

6 

7 

6 

7 

_ 

5 

__ 1 

6 

5 

Meeting Identified 
Training Needs 

B 

2 

B 

5 

B 

7 

4 

7 

B 

B 

B 

6 

Actual Involvement of 
Trainees in the Training 
Process 

6 

D 

1 

3 

8 

8 

8 

8 

5 


5 

7 

Competent Resource 
Persons 

B 

1 

1 

1 

1 

1 

1 

1 

1 



1 

Good Arrangement for 
Training 

2 

1 

2 

2 

2 

B 

B 

B 

■ 

2 

1 

2 

Payment of TA at 
Training Venue it self 

3 

1 

3 

B 

3 

B 

B 

B 

B 

3 

B 

3 

Acquiring 

Degree,Diploma 
Through In-Service 
Training 

8 

8 

8 

8 

5 

5 

5 

1 

8 

6 

— 

8 

8 

Support for Teachers to 
Implement New Ideas/ 
Innovations Acquired 
In-Service Programmes 

5 

5 

5 

1 

6 

1 

6 

5 

6 

8 

7 

4 

Others 

- 

9 

- 


a 

■ 

■ 

■ 

9 

■ 

9 

- 
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Table 4.26 . Factors Improving Teachers' to Willingness Participate in 
In-Service Training Programmes (Continued) 
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In-service Training of Head Teachers 


The percentage of head teachers who underwent inservice training varied from slate to stale 
and from distnct to district (Table 4 27). It was the lowest in Karbi-Aiiglong di.stnct (4.7%) in A.vsam 
and tlie highest in Wayanad district (77.8%) in Ker^a Less than one third ol head teachers in the 
distncts of Darang in Assam, Raichiir and Belgaum in KaniaUika, Naiuled in Mahara.shtra, IIciul 
in Madhya Pradesh and Rayagada in Onssa participated in in-service programiries Pacililies for in- 
service training for head teachers are inadequate in these districts More tlum 50 per cait of head 
teachers m Wayanad m Kerala, Auragabad in Maliarashtra, Ratlam, Sehore mid 'Fikanigarh in 
Madhya Pradesh and South Arcot in Tamil Nadu participated in in-sei-vice training programmes. 
Further, most of tliehead teachers could getan opportunity for in-service training only once. Resides, 
the duration of most of the programmes attended by head teachers was one to two weeks 

Most of the head-teachers who participated in programmes re[X)rted that lliey were benefitted 
to a great extent (Table 4 28). 

Training Needs of Head Teachers 

Most of the head teachers need training in four areas - general administration, providing 
academic guidance to teachers, team buildingand seeking community support Crtilile4.29). Planning 
and management has also been suggested by one head teacher in Wayanad district of Kerala. 

Members of theSCERT faculty m Kerala made a suggestion that there should be apermanant 
machmery or departmentin the State Instituteof Educabon(SIE) to assess in-service needs of primary 
school teachers including head teachers on a continuing basis. 

Distnct Institutes of Education and Tramingin different states need to develop suitable training 
design for providing training to head teachers. 

Acceptance of Teachers’ suggestions, 

fi, u ^ P®*" cent teachers in the stateof Haryana, Dharainapuri in Tamil Nadu reported 

A- ^ f I ^ extent. Aboutfortypercent teachers in the states 

^^^4^’ Maharashtra and Gajapati in Orissa fell under this category 
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Table 4 27 . Head Teachers Who Under went In-Service Training 


State 

District 

N 

% of Head 
Teachers 

Average 
No. of 
Times 

Duration of Training 

1-7 

Days 

7-15 

Days 

More than 

15 Days 

Assam 

Karbi 

Anglong 

3 

04 70 

1 

33 30 

66 50 

- 

Darang 

12 

30 00 

1 

43 70 

56 25 

- 

Haryana 

Jmd 

8 

42.10 

I 

72 70 

27.30 

- 

Hissar 

7 

33.30 

1 

71.40 

28.60 

- 

Karnataka 

Raichur 

2 

11.80 

1 

50 00 

50 00 

- 

Belgaum 

5 

20.80 

1 

33 30 

16 70 

50 00 

Kerala 

Wayanad 

O 

77.80 

1 

25 00 

62.50 

12.50 

Mallappuram 

3 

42.80 

1 

- 

100.0 

- 

Maha¬ 

rashtra 

Aurangabad 

13 

52.00 

2 

12.50 

16.70 

70.80 

Nanded 

7 

25.00 

1 

20.00 

40.00 

40.00 

Tamil 

Nadu 

South Arcot 

11 

68.00 

2 



15.80 

Dharmapuri 

16 

43.20 

2 

29.90 

70.10 

- 

Orissa 

Gajapab 

10 

35.70 

2 

50 00 

40.00 

10.00 

Rayagada 

8 

21.10 

1 



— 

Madhya 

Pradesh 

Betul 

6 

31.60 

1 

— 

83 30 

16 70 

Bilaspur 

1 

1 

, 

1 

— 

— 

— 

— 

Ratlam 

8 

57.10 

2 

25.00 

75.00 

— 

SehorE. 

7 

70.00 

1 

28 60 

14.30 

57.10 

Tikamgarh 

5 

50.00 

1 

1 

\ 

80.00 

20.00 
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Table 4.28:Extent to which Head Tenchcrj, Benefilted by 
In-Service Training Prograiiuncs 


S Lille 

District 

No. of Head 
Teachers Undergone 
Inservice Training 

lixtent of Bcnifit 

Great 

Hxient 

Some 

Hxteni 

Not at 
all 

Assam 

Karbi 

Anglong 

3 

66.70 

B 

- 

Darang 

12 

53 30 

46.50 

- 

Haryana 

Jind 

8 

90.90 

09.10 

- 

Hissar 

7 

85.70 

14.30 

- 

Karnataka 

Raichur 

2 

1(K).{) 

- 

- 

Belgaum 

5 

83.30 

16.70 

- 

Kerala 

Wayanad 

7 

42.90 

57.10 

- 

Mallappuram 

3 

66.70 

33.30 

- 

Maha¬ 

rashtra 

Aurangabad 

13 

90.00 

10.00 

- 

Nanded 

7 

70.00 

30.00 

- 

Tamil 

Nadu 

South Arcot 

11 

81.80 

18.20 

- 

Dharmapun 

16 

63.50 

20.10 

16.40 

Orissa 

Gajapati 

10 

70.00 

30.00 

■1 

Rayagada 

8 

25.00 

75.00 


Madhya 

Pradesh 

Betul 

6 

50.00 

50.00 


Bilaspur 

— 

— 

1 

1 

— 

Ratlam 

8 

62 50 

37.50 

— 

S eh ore 

7 

28 60 

71.40 

— 

Tikamgarh 

5 

60.00 

40.40 

— 
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Table 4.29: Training Needs of Head Teachers 


State 

District 

Providing 

Academic 

Guidance 

to 

Teachers 

Area of Training 

General 

Administra¬ 

tion 

Team 

Buildin 

Conflict 

Manage¬ 

ment 

Seeking 

Community 

Support 

Others 

Assam 

Karbi 

Anglong 

73 40 

46.90 

29 70 

39.10 

79 70 

- 

Darang 

68.30 

70 70 

36.60 

51.20 

80.50 

04 90 

Haryana 

Jind 

72.20 

72.20 

27.80 

33.30 

72 20 

05.60 

Hissar 

42 90 

42 90 

19 00 

28.60 

47.60 

09.50 

Karnataka 

Raich ur 

88.50 

76.50 

64.70 

76 50 

82 40 

11.80 

Belgaum 

87.50 

70.80 

50.00 

58 30 

75.00 

04 20 

Kerala 

Wayanad 

66.70 

66.70 

66.70 

66 70 

55.60 

55.60 

Mallappuram 

57.10 

57.10 

57.10 

57 10 

71.40 

- 

Maha¬ 

rashtra 

Aurangabad 

84.00 

60.00 

56.00 

40.00 

64 00 

20.00 

Nanded 

96.40 

82.10 

57.10 

46 40 

92.90 

14.30 

Tamil 

Nadu 

South Arcot 

56.30 

31.30 

62 50 

12.50 

56.30 

■ 

Dharmapuri 

78.30 

45.90 

54.10 

13.50 

51.40 

08.10 

Onssa 

Gajapati 

71.40 

75.00 

39.30 

57.10 

67.90 

10.70 

Rayagada 

92.10 

78 00 

65.80 

68.40 

94.70 

02 60 

Madhya 

Pradesh 

Betul 

68.40 

73.70 

42.10 

31.60 

73 70 

10.50 

Bilaspur 

50.00 

58.30 

33.30 

41.70 

83.30 

— 

Ratlam 

42.90 

57.10 

21.40 

42.90 

92.90 

21.40 

Sehorc 

80.00 

90 00 

70.00 

40.00 

70.00 

— 

Tikamgarh 

80 00 

70.00 

80.00 

40.00 

90.00 

— 
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Table 4 30 Extent to winch Head Teachers Accept Assistant Teachers' Suggestions 


State 

District 

To a 
Great 
Extent 

To Some 
Extent 

Not at 
Alt 

Assam 

Karbi Anglong 

36.10 

63.90 

- 

Darang 

24.60 

72.10 

03.30 

--- 1 

Haryana 

Jind 

50.00 

46.30 

03.70 

Hissar 

59.00 

30 20 

10.80 

Karnataka 

Raichur 

40.90 

57.80 

01.30 

Belgaum 

46.10 

53.90 


Kerala 

Wayanad 

42 00 

54.90 

02.20 

Mallappurain 

39.80 

57.00 

03.20 

Maha¬ 

rashtra 

Aurangabad 

34.70 

6 00 

01.30 

Nanded 

43.10 

50.00 

06.90 

Tamil 

Nadu 

South Aicut 

34.50 

65.50 

- 

Dharmapuii 

60.90 

35.90 

03.20 

Orissa 

Gajapali 

43.10 

56.90 

— 

Ravagada 

36.10 

63 90 

— 

Madhya 

Pradesh 

Betul 

12 30 

80.20 

07.50 

Bilaspur 

14.80 

75.00 

10.20 

Ratlam 

14 00 

62.80 

23.30 

Sehore 

23 30 

65 60 

11.10 

Tikamgarh 

13.40 

73.30 

13.30 
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Five 


Teachers Perceptions About Their Status 


This chapter is devoted to discussion with regard to reasons for joining teaching profession, 
their social economic and professional status and tlie problems being encountered by them in their 
schools. 


The teachers were interviewed to assess their perceptions regarding social, economic 
and professional status. These perceptions were assessed on the premise that positive 
perceptions about status are related to career satisfaction. The career satisfaction leads to 
motivation and commitment to perform in schools and classrooms (Chapman et.al, 1993). For 
example, the teacher who desire more inservice training and join teaching profession because 
of intere.st in teaching young children may perceive their professional status as high For 
reliability check negative indicators like long vacations, limited hours of duty and last choice 
for the job weie ahso taken into acunint. Teacher perceptions regarding the factors that 
contribute towards improvement of social, economic, and professional status were also studied. 


Reasons for Joining the Teaching Profession 


The teachers were required to give reasons for joining the teaching profession. All 
teachers in Karnataka and Maharashtra indicated interest in teaching young children as the 
reason It was about 80 percent in Assam, Kerala, South Arcot district in Tamil Nadu, Onssa 
and Madhya pradesh. In Haryana and Wayanad distnct in Kerala and Dharmapun distnct in 
Tamil Nadu, this reason was not rated high (Table 5.1) 


At least one third of theteachersjoined teaching not becauseof interestm teaching young 

children, but due to some other reasons Limited hours of duty and joining teaching because 
no other avenues were available also find a place in reasons for loining teaching in Jind distnct 
of Haryana, both the districts of Karnataka, Malappuram district in Kerala and Dharmapun 
district in Tamil Nadu. Higher percentage of teachers expressing interest in teaching young 
children as a reason is contradict m Karnataka, Malappuram district in Kerala, M^arashtra 
Orissa and Madhya Pradesh. About one third of teachers in these districts also gaveother r^sons 

which were for cross checking responses Overall, nearly half of the ® 

because of interest in teaching young children. Other reasons for joining teaching professions 
were the desire for social service, parents' advice, reputation o t e pro ession, e 
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Tables T Genderwise Raisons for Joining Tejiching Proles.sion 


State 

District 

Gender 

Interest in 
Teaching 
Young 
Children 

Limitetl 
Hours 
of Duly 

Umg 

Vaca¬ 

tion 

Could not 
find any 
other Job 

Others 

Assam 

Karbi 

Anglong 

Male 

93 40 

01.60 

03.30 

18.00 

03.30 

Female 

92.30 

- 

05.10 

15.40 

02.60 

Darang 

Male 

92.40 

01..30 

01.30 

08.90 

07,60 

Female 

95.70 

04.30 

- 

08 70 

- 

Haryana 

Jind 

Male 

68 70 

26.90 

16.40 

|[QP9|| 

.37.30 

Female 

78.80 

39.40 

21 20 


33.30 

Hissar 

Male 

71.90 

06,30 

12.50 

37,50 

25 CX) 

Female 

76.40 

12..50 

15..30 

25. (X) 

31.90 

Karnataka 

Raich ur 

Male 

100.0 

42.20 

56.30 

29.70 

03.10 

Female 

100 0 

50.00 

55.60 

30.60 

- 

Belgaum 

Male 

100.0 

41.10 

41.10 

26.(K) 

- 

Female 

100.00 

55.60 

29.60 

22.20 

- 

Kerala 

Wayanad 

Male 

70.00 

08.00 

06.00 

26.00 

46.00 

Female 

86.00 

18.00 

18.00 

20. (X) 

44 00 

Mallap- 

purain 

Male 

85.70 

14.30 

14.30 

21.40 

10,70 

Female 

93.10 

43.10 

43.10 

29 20 

13.90 

n 

Auranga¬ 

bad 

Male 

98.50 

01.50 

100.0 

07.40 


Fenune 

100 0 

03.10 

100.0 

- 

■fli 

Nanded 

Male 

100.0 

05.90 

- 

05.90 

01.20 

Female 

100.0 

n 30 

13 30 

20.00 

- 

Tamil 

Nadu 

South 

Arcot 

Male 

78.10 



21.90 

40 60 

Female 

86.80 

01 .50 

02.90 

04 40 

27 90 

Dharma- 

puri 

Male 

60.70 

01 80 

12,50 

28.60 

23.30 

Female 

73.30 

08.90 

13.30 

08.90 

15 60 
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1 able 5 1 , ta^ntlcrwise Reasons For Joining Teaching Profession(Continiied) 


State 

District 

Gender 

Inter¬ 
est in 
Teaching 
Young 
Children 

Limited 
Hours 
of Duty 

Long 

Vacat¬ 

ion 

Could 

not 

find 

any 

other 

job 

Other 


Gajapati 

Male 

95 50 

18.20 

15.20 

36.40 

04.50 

Orissa 

Female 

100.00 

17.60 

20.60 

23.40 

05 90 

Rayagada 

Male 

96.70 

12.10 

1 

15.40 

37 40 

01.10 


Female 

88.90 

11 10 

11 10 

11,10 

"" 


BetuI 

Male 

82.50 

14.00 



05.30 


Female 

83.70 

11.60 

04 70 




Bilaspur 

Male 

98 80 

18 50 

07.40 

08,60 

01 20 


Female 

100.00 



15 80 

1 

1 

Madhya 

Ratlam 

Male 

83 60 

12 70 

01 80 

25.50 

05 50 

Pradesh 

Female 

95.60 

15,60 

02,20 

04,40 

13 30 


Sehor 

Male 

93.50 

07.80 

02.60 

16 90 

06.50 


Female 

95.70 

26.10 



13.00 


Tikamgarh 

Male 

96.20 

49 40 



02.50 


Female 

100 00 

38.10 

09.50 

19 00 

- 
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Perceived Social Status 

Teachers were asked to mention about tlic movement of their six’ial suiu.s/niey were rtxiuired 
to indicate as to whether social status had declined, irnproval or renunutl llie same during tlie last 
one decade The perceptions varied not only from state to state and alsti Iretwcen distncts within a 
state (Table 5.2). Nearly two-lhird of Uie teachers in urban schcxils in Darang and Jind felt that .social 
status has declined Percentageofteachersinthiscategory waslietweeii 4()and dO in Karlii -Anglong, 
rural Darang, rural Jind, rural Hissar, rural Wayanad, rural Itelul, urtran Hilavpiir, Rallam and rural 
Sehore Vindicates tiiat social status of teachers has declined. More than two-third of the teachers 
inKamataka, Maliarashtra, Orissa and Tamil Nadu fell tliat their social staiiishiLS improved Probably 
thedistnctand thestatespecific variation may be according to the.service a)ndition.s and the Ireaimeni 
tliey received from administrators The direction in which tlie vStKial .Status moved during die last 
10 years has also been depicted through Fig 5.1. 

Teachers were also asked to give reasons resprmsible for decline of social status. Salary and 
service conditions received top rankinginKarbiAnglong.Raichur, Pelgaum, Wayaruid, Maliapuram 
Rayagada, Betul and South Arcot (Table5.3), while govemment attitude toward.s primary school 
teachers gotarankof lor2intliedistrictsofAssam, Haryana, Mahanislitni ami Ons.sa. In all fairness, 
teacliers from almost all tlie districts also considered lack of integnty and devotion of duly as ivie of 
tlie reasons for declining social status. 

Satisfaction about Social Status 

More tlian two-iliird of teachers m mostof thedistnets expre.s.sed satisfaction alxvut ilieir .social 
status (Table 5.4), The percentage of highly satisfied teachers was low in most of tlie districts. More 
than 50 per cent of the teachers in Auranagabad and about 40% in Nanded expressed tliat they were 
highly satisfied about their social status Ten to twenty per cent ofUieteachersfeltdissatisfiedoi highly 
dissatisfied with their social status. The percentage of female teachers who felt highly satisfied or 
satisfied was higher than tliose of male teachers in general. Fiirtlicr no difference was found in 
satisfacUon level of teachers working in rural and urban .sellings Cfable 5.5). 

Factors Improving Social Status 


Teachers in different states perceived different factors contnbiiting to their social status It 
implies that the the perceptions are culture based For example teachers in all tlie states except in 
die state of Haryana, Maliarashtra and Onssa gave top ranking to tlie moral status of teachers (Table 
5.6 to5.13) Itwas followed by good performanceof students except in Kerala state and contnbiiuon 
to the welfare of students. Surpnsingly link with important persons received the last ranking It is 
in contradiction witli normal belief tliat teachers are highly polibsized. Similarly recognition by the 
govemment al^ got a low ranking. It may be becau.se very few got award and many of them had 
eir cases pen mg witli the govememnt Reputation of the school also received a low ranking 


86 



Table 5.2. I’crceptions Regarding the Direction in which the Social Status of 
Primary School Teachers Moved During the Last 10 Years 


State 

District 

IxKiation 

Declined 

Improved 

Remained 
the Same 

Cannot 

Say 

Assam 

Karbi 

Anglong 

Rural 

51.10 

08.90 

34 40 

05 60 

Urban 

40 00 

10 00 

50.00 

- 

Darang 

Rural 

44.60 

32 60 

22 80 

- 

Uiban 

70.00 

- 

20.00 

10 00 

Haryana 

Jind 

Rural 

60.80 

29.10 

10 10 

' 

Urban 

66.70 

28.50 

04 80 

' 

Hi.ssar 

Rural 

54 40 

32 90 

10.20 

02 50 

Urban 

36.00 

48 00 

16.00 

- 

Karnataka 

Raichur 

Rural 

03 80 

77.20 

10 10 

08.90 

Urban 

04.80 

85 70 

09.50 

- 

Belgaum 

Rural 

06.60 

85.50 

07.90 

- 

Urban 

12.50 

79.20 

08.30 

- 

Kerala 

Wayanad 

Rural 

40.20 

46.40 

12.40 

01.00 

Urban 

- 

33.30 

33.30 

33.40 

Mallappuram 

Rural 

27.50 

38.50 

24.20 

09.80 

Urban 

- 

55.60 

- 

44.40 

Maharashtra 

Aurangabad 

Rural 

19.70 

67.60 

09.90 

02.80 

Urban 

06.90 


06.90 

06.90 

Naaded 

Rural 

09.00 

60.20 

23.10 

07.70 

Urban 

09.10 

72.70 

18.20 

- 

Tamil Nadu 

South Arcot 

Rural 

10.50 

72.10 

15.00 

02.40 

Urban 

14.30 

64.30 

14 30 

07.10 

Dharmapun 

Rural 

13.20 

65.90 

16 50 

04 40 

Urban 

10.00 

50 00 

30.00 

10 00 



























































































Table 5 2 . Perceptions Regarding llie Diieclion in which tlie Social Suuos of Primary Schoool 
Teachers Moved Daring (he I ast 10 Year.sCContiiuieil) 


State 

District 

Location 

Decli¬ 

ned 

Impro¬ 

ved 

Remai¬ 

ned 

the 

some 

Con 

not 

.say 


Gajapati 

Rural 

17.60 

67.10 

11.80 

03.50 

Orissa 

Urban 

26.70 

66.70 

06 70 

-- 

Rayagada 

Rural 

21.30 

66.30 

06 70 

05.60 


Urban 

- 

90.90 

09,10 

• 


BetuI 

Rural 

51.20 

37.80 

09.80 

01 20 


Urban 

22.20 

55.60 

11,10 

11 10 


Bilaspur 

Rural 

21.70 

73 50 

04 80 

Igl 


Urban 

47.10 

35.30 



Madhya 

Ratlam 

Rural 

50.00 

33.80 

16.20 

Hi 

Pradesh 

Urban 

56.30 

21.90 

21 90 

-- 


Sehore 

Rural 

52 40 

36.60 

11.00 

" 


Urban 

27.80 

61.10 

11.10 

-- 


Tikamgarh 

Rural 

30.90 

— " "" 1 

50.60 




Urban 

36.80 

42.10 

21,10 

iiiiBiiiiii 
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Fig6.1 : Direction of Movement of 
Social Status 
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Fig5.1 : Direction of Movernent of 
Social Status 
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Table 5 3 Perceptions About Factors Responsible For Declining Social Status of Primary School Teachers 


Tamil Nadu 

Dhar- 

mapun 


\D 



oo 

04 



South 

Arcot 



rO 

\£) 

00 

04 

B 

fl 

Maharashtra 

Nanded 


cN 

- 

\o 

r- 

in 


B 

Auran¬ 

gabad 

vn 

CN 



'O 


m 

B 

Kerela 

Malla- 

puram 



(N 

CO 

CO 

VO 



Waynad 

r-1 


(N 

CO 

oo 

P- 


VO 

Karnataka 

Belgaum 

t—( 


CN 

CO 


lo 

oo 

■ 

Raichur 

i _ 

- 


cn 

<N 


in 


CO 

§ 

& 

Hissar 

CN 

- 

m 


oo 


VO 

c- 

X 

Jind 

cn 

i—t 

CN 


DO 


VO 

VO 

s 

Darang 

m 

CN 

N- 

00 

t^ 

- 

tn 

VO 

w 

< 

Karbi 

Anglong 


rs 

m 

00 

t-- 

B 

VO 

>0 

Reason 

Salary and Other 
Service Conditions 

Government Attitude 
towards Pnmary School 
Teachers 

Integnty and Devotion 
to duty among Pnmary 
Teachers 

Sense of Pnde in the 
Profession 

Mastery over Subject 
Matter 

Teaching Competence 

C 

1j 

•o 

3 

C ^ 

c 

1 ^ 

5 

£ 

CJ 

r 

IJ 

■TD 

3 

CO 

E 

y 

c. 

V 

"D 
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I'ablc 5.3 I'ercepiion.s about Factors Resposncible For Declining 
Sociiil Hiatus ol Piiinaiy School Teachers(Continued) 


Reasoob 

Or 

ssa 

Madhya Pradesh 

Gajapati 

Rayagada 

BetuI 

Bilaspur 

Ratlam 

Sehore 

Tikamgarh 

Salary and other 
service condition 

2 

1 

1 

8 

3 

3 

5 

Govt attitude 
towards primary 
school teachers 

1 

2 

2 

7 

2 

1 

3 

Inteority and 
devotion to duty 
arnona primary 
teachers 

4 

3 

3 

5 

1 

2 

1 

Sense of pride in the 
profession 

6 

5 

■ 

6 

5 

6 

6 

Mastery over subject 
matter 

8 

8 

■ 

2 

7 

5 

8 

Teaching 

Competence 

3 

4 

5 

1 

6 

4 

2 

Commitment to 
Student Welfare 

5 

6 

6 

4 

4 

7 

4 

Respect from 
Students 

7 

7 

8 

3 

8 

8 

7 

















































Table 5 4. Satisfaction about Social Staiis(Gen(ierwisc) 


State 

District 

Gender 

— 

Highly 

Satisfied 

Satisfied 

Di.s.s.atis- 

tied 

Highly 

Di.s- 

satisfied 

Assam 

Karbi 

Anglong 

Male 

- 

78 70 

21.30 

“ 

Female 

02.60 

87.10 

10.30 

- 

Darang 

Male 

11.40 

67,10 

21..50 

- 

Female 

- 

87 00 

08.70 

04.30 

Haryana 

Jind 

Male 

19 40 

68.70 

10.40 

01.50 

Female 

30 30 

66.70 

03.00 

- 

Hissar 

Male 

12 50 

87..50 

- 

- 

Female 

04.10 

91.70 

04.20 


Karnataka 

Raich ur 

Male 

09.40 

84.40 

03 10 

03.10 

Female 

02.80 

83 30 

- 

13.90 

Belgauiii 

Male 

11.00 

84.90 

02.70 

01.40 

Female 

11.10 

88.90 

- 

- 

Kerala 

Waya- 

nad 

Male 

06 00 

70.00 

20.00 

04.00 

Female 

26 00 

66.00 

08.00 

- 

Mallap- 

purain 

Male 

07.10 

67.90 

17.90 

07.10 

Female 

06.90 

77.80 

12.50 

02.80 

Maha- 

rashtra 


Male 

64.70 

.30.90 

04.40 


Female 

59 40 

40.60 

- 

h. ■' 

Nanded 

Male 

35.30 

57.60 

07.10 

- 

Female 

40 00 

53 30 

06.70 

- 

Tamil 

Nadu 

South 

Arcot 

Male 

09.40 

87.50 

- 

03.10 

Female 

13.20 

77.90 

07.40 

01 50 

Dharina- 

puri 

Male 

30.30 

64.30 

05.40 

- 

Female 

^20.00 

77.80 

02.20 

- 
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Talile 5 4 Sali.st.iciion About Social Status (Geiiderwise)(Continued) 


St.ite 

District 

Gender 



Male 

^ ^ 

Female 

\mJ 1 1 VJ Vj fi J 


Male 


Female 

Madhya 

Botul 

Male 

Female 

Bilaspur 

Male 

Female 

Ratlam 

Male 

Pradesh 

Female 


Sehore 

Male 

Female 

Tikamgarh 

Male 

Female 


Highly 

Satisfied 


03 00 


Satisfied 


Highly 

Dissati 

-sfied 


08 80 

82.40 

08 80 

05,50 

72 50 

20.90 

- 

100.00 

' 

07 00 

78 90 

08 80 

20.90 

76.70 

02.30 

14 80 

81.50 

03,70 

26.30 

68.40 

05.30 

12.70 

70 90 

16,40 

15.60 

73.30 

11.10 

18.20 

74 00 

07.80 

34.80 

68.90 

04.30 

29.10 

64.60 

03.80 

38 10 

57.10 

04 80 
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Table 5 5. Satisfaction About Social StaUis(U>caliunwi.se) 


State 

Distnct 

Location 

Highly 

Satisfied 

Satisfied 

Di.s.satis- 
11 ed 

Highly 

Dm- 

Satisfied 

Assam 

Karbi 

Anglong 

Rural 

01 20 

84.40 

14.40 

- 

Urban 

— 

60.00 

40.(X) 

- 

Darang 

Rural 

08.70 



- 

Urban 

10.00 

60.CK) 

20.00 

lO.(X) 

Haryana 

Jind 

Rural 

21.50 

69,60 

08.90 

- 

Urban 

28 60 

61.80 

04.80 

(W.80 

Hissar 

Rural 

03.80 

94.90 

01.30 

- 

Urban 

16.00 

76,00 

08. (K) 

- 

Karnataka 

Raicliur 

Rural 

06.30 

82.30 

02.50 

08.90 

Urban 

09 50 

90.50 

- 

- 

Belgaum 

Rural 

11.80 

84.20 

02.60 

01.40 

Urban 

08.30 

91.70 

- 

- 

Kerala 

Waya- 

nad 

Rural 

16.50 

67.00 

14.40 

02.10 

Urban 

- 

100 0 

- 

- 

Mallap- 

purani 

Rural 

07.70 



04.40 

Urban 

- 

88.90 

11.10 

“ 

Maha¬ 

rashtra 

Auran¬ 

gabad 

Rural 

63.40 

32.40 

04 20 

- 

Urban 

62 10 

37,9(1 

- 

- 

Nanded 

Rural 

34 .60 

59 00 

06.40 

- 

Urban 

40 QO 

50 00 

09 10 

- 


South 

Arcot 

Rural 

12 80 

79 10 

05.80 

02.30 

Urban 

07 10 

92 90 


- 


Rural 

26.40 

69 20 

04,40 

- 

Urban 

20 00 

80,00 


- 


\ 
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'lalile 5 5 , Salislaclion About Social Status (Locationwise)(Contimied) 


State 

District 

Location 

Highly 

Satisfied 

Satisfied 

Dissati 

-fled 

Highly 

Dissati 

-sfied 

Orissa 

Gajapati 

Rural 

03 50 

81.20 



Urban 

13 30 

73.30 

13 30 

- 

Rayagada 

Rural 

05.60 

74 20 

19.10 

01.10 

Urban 

-- 

81 80 

18,20 

“ 

Madhya 

Pradesh 

BetuI 

Rural 

12 20 



03.70 

Urban 

16.70 

83.30 

— 

" 

Bilaspur 

Rural 

15.70 

81.90 

02.40 

- 

Urban 

23.50 

64.70 

11.80 

- 

Ratlam 

Rural 

14.70 

75 00 

10.30 

- 

Urban 

12.50 

65.60 

21 90 

- 

Sehore 

Rural 

18.30 

74 40 

07.30 

- 

Urban 

38.90 

55.60 

05.60 


Tikamgarh 

Rural 

32.10 

63.00 


BI9 

Urban 

26 30 

62.20 

05.30 

05 30 


/ 
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Table5.6 Factors Which EnableTeacherto Enjoy Reasonable Status in theSociety 


Factor 

Assam 

Karbi Anaglong 

Darang 

Rural 

Urban 

Rural 

Urban 

High Qualification of Teachers 

4 

- 

4 

5 

High Status of Teacher's Parents 

8 

- 

8 

7 

Link with important Person(s) 

9 

- 

9 

- 

High Economic Status 

11 

- 

10 

- 

Good Performance of his/her Students in 
Studies, sports etc., 

1 

2 

3 

2 

Recognition of his/her merit by Society 

6 

4 

6 

6 

Recognition of his/her merit by Government 

10 

6 

11 

- 

Commitment to the Welfare of his/her 
Students 

3 

' ' 

3 

2 

3 

Participation in Community Activities 

7 

5 

7 

- 

Reputation of School in which he/shc is 
working 

5 

7 

.“S 

4 

Moral Status of Teacher 

2 

1 

1 

1 
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Tilble 5.7:1'Jicion, Wfiidi EnableTaKher lo Enjoy ReasonableStatusin theSociety 


Factor 

Haryana 

Jmd 

Hissar 

Rural 


Rural 

Urban 

High Qaalification of Teachers 

2 

2 

2 

1 

High Status of Te^icher's Parents 

8 

10 

11 

10 

Link with important Person(s) 

9 

4 

5 

4 

High Economic Status 

6 

8 

6 

7 

Good Performance of his/her Students in 
Studies, sjxirts etc., 

1 

1 

1 

2 

Recognition of his/her merit by Society 

5 

3 

iiiiiiiiiii9iiim 

3 

Regomtion of his/her merit by Government 

7 

7 

10 

8 

Commitment to the Welfare of liis/her 
S'tudents 

4 

5 

3 

6 

Participation in Community Activities 

3 

6 

8 

11 

Reputation of School in which he/she is 
working 

11 

9 

9 

9 

-----——--- 

Moral Status of Teacher 

10 

11 

7 

5 


\ 
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Table 5 8. Factors Which Enable Teacher to Enjoy Reasonable Suitiis in the Society 


Factor 

' 

KartuiUika 

Raichur 

Bclgauin 

Rural 

Urban 

Rural 

Urban 

High Qualification of Teachers 

1 

. 

1 

2 

2 

High Status of Teacher's Parents 

9 

11 

10 

6 

Link with important Person(s) 

6 

3 

4 

5 

High Economic Status 

8 

10 

5 

a 

Good Performance of his/her Students in 
Studies, sports etc , 

2 

6 

3 

3 

Recognition of his/her merit by Society 



HjB 

7 

Recognition of his/her merit by Government 

11 

5 

■■ 

9 

Commitment to the Welfare of his/her 
Students 

5 

7 

7 

10 

Participation in Community Activities 

7 

9 

6 

4 

Reputation of School in which he/shc is 
working 

iO 

8 

11 

11 

Moral Status of Teacher 

3 

2 

1 

1 














































I;4")Ie5.9 I'i^ctorsWliidiHnableTeachertoEnjoyReasonableStatusintheSociety 




Kerala 


I'actor 


Mallappuram 


■1 

Urban 

Rural 

Urban 

High Qualification of Teachers 

6 

6 

7 

- 

High vStatiis of Teacher's Parents 

11 

- 

11 

- 

Link with important Person(s) 

8 

- 

9 

- 

High Economic Status 

9 

- 

8 

- 

Good Performance of his/her Students m 

5 

5 

6 

4 

Studies, sports etc., 





Recognition of his/her merit by Society 

mi 

— 

4 

3 

Recognition of his/her ment by Government 

10 

- 

10 

- 

Commitment to the Welfare of his/her 

9 

9 

1 

1 

Students 



Participation in Community Activities 

3 

3 

3 

6 

Reputation of School in which he/she is 
working 

7 

- 

5 

5 

Moral Status of Teacher 

1 

1 

2 

2 


V 


101 












































Table 5 10 Factors Wliich EnableTeacher to Enjoy Reasonable S'Uitus in tbeSociety 


Factor 

Maharashtra 

Aurangabad 

Nanded 

Ruial 

Urban 

Rural 

Urban 

High Qualification of Teachers 

3 

2 

jjnfl 

2 

High Status of Teacher's Parents 

9 

7 

10 

8 

Link with important Person(s) 

11 

11 

11 

- 

High Economic Status 

7 

8 

6 

9 

Good Performance of his/her Students in 
Studies, sports etc,, 

2 

1 

2 

1 

Recognition of his/her merit by Society 

6 

5 

5 

5 

Recognition of his/her merit by Government 

10 

10 

8 

7 

Commitment to the Welfare of his/her 
Students 

1 

3 

4 

3 

Participation in Community Activities 

4 

4 

3 

6 

Reputation of School in whicli he/she is 
working 

X 

■ 

7 

4 

Ntoral Status of Teacher 

5 


9 
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Table 5 11; Factar.s Which Enable Teacher to Enjoy Reasonable Status in the Society 


Factor 

Tamil Nadu 

South Arcot 

_ 

Dharmapuri 

Rural 

Urban 

Rural 

Urban 

High Qualification of Teachers 

3 

5 

6 

3 

High vStatus of Teacher's Parents 

9 

8 

9 

8 

Link with unportant Person(s) 

11 

- 

10 

- 

High Economic Status 

10 

- 

11 

- 

Good Pei formancc of his/her Students in 
Studies, sports etc., 

4 

4 

3 

6 

Recognition of his/her merit by Society 

6 

1 

5 

5 

Recognition oi his/her merit by Government 

8 

9 

8 

9 

Commitment to the Welfare of his/her 
Students 

1 

3 

1 

2 

Participation in Community Activities 

5 

7 

4 

7 

Reputation of School in which he/she is 
working 

7 

6 

7 

4 

Moral Status of Teacher 

2 

2 

2 

1 


\ 
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Tabel 5 12 Factors Winch Enable Teacher To Inijoy Reasonable Status in the Society 




Orissa 


Factor 

Gajapati 

Ray at) ad.i 


Rural 

Urban 

Ruial 

U r b a n 

High Qualification of 
Teachers 

1 

2 

1 

1 

High Status of 
Teachers' Parents 

7 

8 

8 

6 

Link with important 
Person(s) 


9 

9 

9 

High Economic Status 

10 

-- 

4 

5 

Good performance of 
his/her students in 
Studies,sports etc. 

2 

1 

2 

2 

Recognition of his/her 
merit by Society 

8 

6 

6 


Recognition of his/her 
by Government 

9 

7 

7 

10 

Commitment to the 
Welfare of his/her 
Students 

3 

3 

3 

3 

Participation in 
Community Activities 

6 

5 

1 0 

4 

Reputation of school in 
which he/she is working 

4 

4 

1 1 

1 1 

Moral Status of Teacher 

5 

10 

5 

8 
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label ,').I3 ' bucuns Which baiable leachcr To Rnjoy Reasonable Status m the Society 


Factor 

Madhya Pradesh 

Betul 

Bilaspur 

Ratlam 

Sehore 

T ikamgarh 

R 

U 

R 

U 

R 

U 

R 

u 

R 

U 

High qualification of 
toacfiers 

2 

5 

3 

3 

1 

B 

2 

2 

3 

6 

High status of teachers' 
Parents 

11 

9 

B 

5 

8 

6 

6 

10 

9 

1 1 

Link with important 
porsorifs) 

8 

11 

5 

9 

9 

1 

1 

B 

■ 

B 

High economic status 

10 

8 

9 

7 

6 

B 

D 

5 

10 

10 

Good perforruance of 
his/her students in 
studies,sports etc. 

1 

1 

1 

2 

3 

3 

3 

3 

2 

2 

Recognition of his/her 
merit by society 

5 

6 

8 

1 1 

B 

5 

8 

6 

6 

9 

Recognition of his/her 
by Government 

-1 

9 

3 

10 

10 


8 

10 

9 

8 

D 

Commitment to the 
Welfare of his/her 
studcmts 

6 

1 

2 

B 

5 

10 

1 

1 

H 

3 

Participation in 
Community Activities 

a 

10 


8 

1 1 

1 1 

H 

8 

5 

5 

Reputation of school in 
which he/she is working 

7 

B 

11 

6 

B 

9 

11 

11 

11 

8 

Moral Status of teacher 

3 


6 

1 

2 

2 

1 

1 

1 

1 
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Leadership in the Community 

Nearly one-tenth of the teachers felt tliat they are accei)led leadei s in the corn mum ty to a greju 
extent except in Tamil Nadu and Tikamgarh in Madhya Pradesh where about 3<) [>ercent tciicliers 
had such a feeling (Table5.14). More tlian 80 per cent of die teachers in f laryana lelt that tliey were 
not accepted at all in thecommunity. More than fifty jier cent teachers in Malappunuii and Tikanigcirh 
had such a feeling 

Acceptance of Teachers in Groups 

Eighty nine per cent teachers in Belgaum distnet of Karnataka perceivetl their status to be 
very high among pupils This is followed by teachers in Gajapati(65 (xir cent), Rayagada(63 }>er cent) 
in Onssa,Jind (51 per cent) in Haryana, Karbi-Anglong (58 per cent) in A.ssain and Tikamgarh(55 
per cent) in Madhya Pradesh (Table 5.15). Very limited percentage ol tcacliers expre,sseel that their 
status was quite high among students' parents. Similarly very limited numtier of teachers reported 
their status to be very high among other teachers. About 2 to I8ixircent in all thedi.stncLs jxeeived 
their status \'ery high among members of community. Most of them thought that Llieir status is 
moderate. Teachers perceived their status to be low among administrators. 'Ilius wa.s particularly in 
respect of teachers in Assam (43 per cent) Teachers also peroei val llieir status to be moderate among 
office staff. It was really interesting to note that teachers perceived their status to he low among 
politicians. This is for all die states except in Kerala where only limited jx'reentagc of teacheis .say 
five to nine per cent perceived their status to be very low in this regard. 

Fferceived Economic Status 


Teachers were also asked to give their perceptions about economic statu.s. Very limited 
number of teachers (2-6 per cent) expressed that their economic status wa.s very high frablc 5.16) 
Suipnsingly about 40 per cent teachers in Dharmapun District m Tamil Nadu perceived their status 
to be high. More than 70 per cent of die teachers perceived their economic status to be mcxlerate. In 
all the districts except those in Tamil Nadu and Gajapati in Orissa, less perceniage of female teachers 
m companson to male teachers perceived their status to be low Titus female teachers ftcrceived dieir 
economic status better than their counterpart male teachers. 


Teachers wereasketl to indicate tlieextentto which they could meet needs of their family with 
sal^y The per^ntage of teachers in both categories ‘to a great extent' and ’ not at al 1' was low except 
in few district More than 70 per cent of teachers expressed dial Uiey were able to meet dteir basic 
needs of tlieir famUy with their income to some extent only n’able 5.17). Allliough die concept of 
meeting f^ily needs is subjective and varies frome culture k. culture and place to place, but die data 
suggests^at some tochers are not in a position to meet dieir needs from salary. Hus segment of 
^hers do have problem of motivation. Most of the teachers u ^ ned their hou.se fTable 5.18). But 
^ ers who constructed/purchased their hou.se after dieir apjxiintment was low 
S ■" K»rt>‘-A''6lo"8 and 91 per cent .n Danmg owned house but only 

their aftpr'u ^ istnct and 37.7 percent in the latter distnct constmcted/purchased 

Raichur ('809' 1 Percentage of such teachers was, however quite high in 

^Sl Inder Hk (70% and Jind (60%) (Table 5.19). In oUier districts less than 40 per 

house had mhenterl who owned 

refrigerator cooler efr 7>i pos.ses.sul otlier hoiusehold ilem.s such as 

rerngerator, cooler etc This reflects die economic status of teachers 
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I able 5.14: The Extern to which Teachers Feel that 
(hey are Accepted as Leaders in the Community 


State 

District 

'I'o a 
Great 
Extent 

To Some 
Extent 

Not at 

All 

Assam 

Karbi Anglong 

11.00 

85.00 

04.00 

Daraiig 

15 70 

74.50 

09 80 

Haryana 

Jind 

06.00 

12 00 

82.00 

Hissar 

05.80 

06.70 

87.50 

FCtirnutuku 

Raicluir 

17.00 

53.00 

30.00 

Bcigaum 

26.00 

69 00 

05.00 

Kerala 

Wayanad 

11 00 

61.00 

28 00 

Mallappuram 

06.00 

42 00 

52.00 

Maha¬ 

rashtra 

Aurangabad 

18.00 

67.00 

15.00 

Nandcd 

16 00 

69.00 

15.00 

Tamil 

Nadu 

South Arcol 

31.00 

59 00 

10.00 

-■ —-- 1 

Dharmapun 

30.70 

34.60 

_ 1 

34.70 

Orissa 

Gajapati 

06.00 

71.00 

23.00 

Rayagada 

05.00 

83 00 

12.00 

Madhya 

Pradesh 

Bctul 

10.00 

44 00 

46.00 

Bilaspur 

14.00 

78 00 

08.00 

Ratlam 

10.00 

33.00 

57 00 

Sehore 

15 00 

38 00 

47.00 

Tikamgarh 

30.00 

57.00 

13 00 
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Table 5 15 Acceptance of Teachers in Various Groups 
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I <ihk‘ 5.15 . Acccptiiiu'o of Icuciiors ui Viirloiis Groups (Conlioucd) 


Group 

Status 

Orissa 

Madhya Pradesh 

Gaja()ati 

65,00 

Rayagada 

BetuI 

Bilaspur 

Ratlarn 

Sehore 

Tikamgarh 

Students 

Vary 

High 

63 00 

36 00 

39 00 

21.00 

30 00 

55 00 

High 

21.00 

22.00 

33 00 

34.00 

55 00 

35 00 

17 00 

Modermii 

12.00 

mm 



20 00 

28 00 

26 00 

Low 

01 00 

02.00 


- 

02 00 

07.00 

02.00 

Very Low 

01.00 

04.00 

... 

- 

- 

02 00 

- 

- 

Students' 

Parents 

Very 

High 

15.00 




04.00 

22.00 

35 00 

Higfi 

70,00 

47.00 





25 00 

Moderate 

08.00 

18.00 



28.00 

40.00 

32.00 

Low 

06.00 

04 00 

06.00 

02.00 

13.00 

08.00 

06.00 

Very Low 

01.00 



- 

07.00 

- 

02,00 

Other 

Teachers 

Very 

High 

09,00 


20.00 

18.00 

10.00 

23 00 

38.00 

High 

65,00 

58.00 



42 00 

33 00 

23,00 

Moderate 

26.00 

25 00 



29 00 

30 00 

35 00 

Low 


04.00 



15.00 

13.00 

02 00 

Very Low 

■. . ''■■-■■--’I 

02.00 



04.00 

01.00 

02 00 
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Tables 15 ■ Acceptance of Teachers in Various Groups (Continued) 
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I able 5.15 : Accepfaiict* of Icaclioi.s in Various Gioiips (Continued) 


Grou|) 

Status 

Orissa 

Madhya Pradesh 

Gajapati 

Rayagada 

Betul 

Bilaspur 

Ratlam 

Sehore 

Tikamgarh 


Vnry 

Hiijft 

04 00 

09 00 

11.00 

17.00 

09 00 

18 00 

34 00 

Members 

Hitjh 

56.00 

37.00 

38 00 

20 00 

43 00 

37 00 

20 00 

of 

Community 

ModuratE* 

32.00 

31 00 

35 00 

55 00 

29.00 

30 00 

39 00 

Low 

05.00 

14.00 

12.00 

08.00 

11 00 

14 00 

06 00 


Very Low 

03 00 

09 00 

04.00 

- 

03 00 

01 00 

01 00 


Vury 

High 

03.00 

05.00 

11.00 

15.00 

11 00 

15.00 

22 00 

Administra¬ 

tors 

Hifih 

40.00 


30.00 

17.00 

40 00 

30 00 

25.00 

Modttrrifn 

48.00 

43.00 

39 00 

41.00 

24.00 

25 00 

26 00 


Low 

05.00 

12.00 

11 00 

23 00 

21 00 

20.00 

13 00 


Very Lo 

04.00 

14.00 

09.00 

04 00 

04 00 

10 00 

14.00 


Very 

High 

06 00 

03 00 

16.00 

18 00 

15 00 

23 00 

32 00 


High 

43.00 

26,00 

36.00 

20.00 

51 00 

32.00 

17 00 

Offite Staff 

Modoratfi 

46.00 

40.00 

39.00 

50.00 

25.00 

28.00 

34 00 


Low 

04.00 

15.00 ^ 

06.00 

10.00 

08.00 

09 00 

10 00 


Very Low 

01.00 

16.00 

03.00 

02 00 

01 00 

08 00 

07 00 


Very 

High 

03.00 

01.00 

07.00 

06.00 

06 00 

12 00 

02 00 


High 

13 00 

09.00 



34,00 

17 00 

08.00 

Politician 

Moderate 

34.00 

22 00 

30.00 

16.00 

20 00 

28 00 

19 00 


Low 

31 00 

23.00 

18 00 

21 00 

14 00 

16 00 

18 00 


Very Low 

19.00 

45 00 

19 00 

54 00 

26 00 

27.00 

53 00 
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Table 5 16. Teachers' Perceptions About Their Economic Sutii.*, (Genderwise) 


State 

District 

Gender 

Very 

High 

High 

Mode¬ 

rate 

Low 

Very 

I xrw 

Assam 

Karbi 

Anglong 

Male 

- 

03.30 

39.30 

57 40 

- 

Female 

- 

02.60 

59.00 

38.40 

- 

Darang 

Male 

01.30 

07.60 

53.10 

38.00 

- 

Female 

- 

08.70 

65.20 

26.10 

- 

Haryana 

Jind 

Male 

03,00 

01.50 

65.60 

28.40 

01.50 

Female 

- 

06.10 


24.20 

03.00 

Hissar 

Male 

- 

- 


21.90 

06,20 

Female 

- 

06.90 

69.40 

20.80 

02.90 

Karnataka 

Raichur 

Male 

06.30 

15.60 

60.90 

15.60 

01 60 

Female 

05.60 

25.00 

55.60 

05.60 

08.20 

Belguam 

Male 

02.70 

17.80 

69.90 

09.60 

- 

Female 

- 



03.70 

- 

Kerala 

Way an ad 

Male 

02 00 

- 

62.00 

28 00 

08.00 

Female 

02,00 

02.00 

66 00 

22 00 

08.00 

Mallap- 

puram 

- — 

Male 

- 

03.60 

46.40 

42.90 

07.10 

Female 

- 

01.40 

75.00 

22.20 

01.40 

Maha¬ 

rashtra 

Auranga¬ 

bad 

Male 

04.40 

14.80 

77.90 

02.90 

- 

Female 

06.30 

18.80 

75.00 

- 

- 

Nanded 

Male 

01 20 

14.10 

74.10 

10,60 

- 

Female 

06 70 

- 

03 30 

- 

- 

Tamil 

Nadu 

South 

Arcot 

Male 

03.10 

15 60 

71.90 

06 30 

03 10 

Female 

01.50 

25 00 

66.10 

07.40 


Dharma- 

puri 

Male 

05 40 

41.00 

48 20 

03 60 

1 ^ 

Female 

02 20 

42.20 

48 90 

06.70 
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Tal)lc5.1fit I(‘iiclu‘rs' lVr<t'p(i(iii Ahotil IIk’U’I- xonotnic Stn(iis(Genderwise)(Con(iniietl) 


Stntfj ^ 


Dihinct Gon(ior High Moderate Low 


Oiis.sJi 


G.ijripati 


Ray^hgada 


Mala 01.5 18.2 75.80 04 5 


Famalo 


Female 


32.4 61 80 05 9 - 

08 8 68.10 20 9 02.2 


11.1 88.90 


Mate 01.8 05.3 71.90 19.3 01 8 
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Table 5 17. Extent to Which Teachers Meet Needs of their E'amily with Income 


State 

District 

To a 
Great 
Extent 

To Some 
Extent 

Not at 
All 

Assam 

Karbi Anglong 

03.00 

91.00 

06.00 

Darang 

03.90 

91 20 

04.90 

Haryana 

Jind 

17.00 

76.00 

07.00 

Hissar 

16.40 

78.80 

04.80 

Karnataka 

Raichur 

13 00 

84.00 

03. (K) 

Belgaum 

09.00 

90.CX) 

01.00 

Kerala 

Wayanad 


78.00 

19 (X) 

Mallappuram 

- 


16.00 

Maha¬ 

rashtra 

Aurangabad 

20.00 


07 00 

Handed 

15.00 

83.00 

02.00 

Tamil 

Nadu 

South Arcot 

07.00 

68.00 

25.00 

Dharmapuri 

17.80 

59.40 

22.80 

Orissa 

Gajapati 

13.00 

72.00 

15.(X) 

Rayagada 

62.00 

38.00 

1 

Madhya 

Pradesh 

Betul 

05.00 

93.00 

02.00 

Bilaspur 

04 00 

87.00 

09.00 

Rati a in 

13 00 

86 00 

01.00 

Sehorni 

09 00 

86.00 

05.00 


16 00 

83.00 

01.00 
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Table S. 18: Twchers Owning Certain House Hold Items 




House 

Bi¬ 

cycle 

Scooter 


T V 

V.C.R 

Cooler/ 

Fan 

Others 

H 

Karbt Anglong 

97, (K) 

35 CK) 

02.00 

01.00 

38.00 

01 00 

- 

10 00 

■ 

Darang 

91.20 

61.80 

09.80 

01.00 

31 40 

02.00 

02.00 

15 70 


Jmd 

97.CX) 

90.00 

37.00 

37.00 

67 00 

04.00 

52.00 

12.00 

Hi.svar 

76. (K) 

63.50 

32.70 

.55.80 

83.00 

07 70 

53 80 

05.80 

BB 

Raichur 

42.00 

36.00 

08.00 

02 00 

41.00 

- 

- 

53 00 

Iklgaum 

65.(X) 

66.00 

15.00 

03.00 

61 00 

05 00 

- 

44,00 

Kerala 

VVayaiiad 

56. (K) 

05.0 

03.00 

- 

17.00 

04.00 

20.00 

04.00 

Mallappuram 

67.(X) 

09.00 

08,00 

22 00 

45,00 

11 00 

79 00 

20.00 

Maha- 



49.00 

13.00 

09.00 

57.00 

02.00 

08 00 

03.00 

rashtra 

Nandexl 



05.00 

04.00 

43.00 

01.00 

08 00 


Tamil 

South Arcot 

72.00 

72.00 

28.00 




1 

25.00 

Nadu 



52.50 

28.70 

07,90 

67.30 

03.00 

02 00 

23.00 


Gajapati 

74.00 

64,00 

13.00 

11 00 

60 00 

04.00 

02.00 

- 

Orissa 

Rayagada 

78.00 

65.00 

10.00 

01.00 

23.00 

1 

1 

01.00 

01.00 


lictul 

56.00 

66.00 

22.00 

12.00 

58.00 

01.00 

20.00 

03.00 


Bilaspur 

79.00 

84.00 

15.00 

05.00 

4r, 00 

01.00 

12.00 

15 00 

Madhya 

Pradesh 

Ratlam 

64.00 

74.00 

31.00 

20.00 

87.00 

1 

1 

11.00 

18 00 


Sehore 

82.00 

63.00 

23.00 

14.00 

77.00 

01.00 

34.00 

39.00 


Tikamgarh 

71.00 

81.00 

22.00 

05.00 

50 00 

04 00 

26.00 

05.00 
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19 Teachers Who Construcled/Purchased House aftei Apfwirumcnt 


State 

District 

Percentage of 
Teaclicrs 

Assam 

Karbi Anglong 

20. (X3 

Darang 

37.70 

Haryana 

Jind 

60.00 

Hissar 

39.40 


Raichur 

80,00 


Belgaum 

47.(K) 


Wayanad 

24 00 

1 

Mallappuram 

38.00 

Maha- 

Aurangabad 

25.0 

rashtra 

Nanded 

27.00 

Tamil 

South Arcot 

71.00 

Nadu 

Dharmapun 

^ 35 60 

Orissa 

Gajapati 

14.00 


Rayagada 

09. (XI 


Betul 

38.(10 


Bilaspur 

19.00 

Madhya 

Pradesh 

Ratlam 

40.00 



19.00 


Tikamgarh 

mm 






























Percentage ot teadiers who go to Uieir school on foot was quite high. It was 75 per cent in 
Karbi-Anglong, 62 per cent in Daning, Rayagada and Sehore, 72 per cent in Raichur, 79 percent 
in Nanded, 71 jxt cent in Aurangabad, lietiii and Tikamgarh and 61 per cent in Wayanad and 
Malappunim (Tuble 5.20). 

Most ot ibt icacbtfs bike half an hour to reach their school. About 11 per cent teachers in 
Gajdi^ati, H fxrcent in Keitda and 5 per cent in T aniil Nadu take two hours to reach their school. They 
may l>e working in certain hilly tracts rrab!e5.21). 

I’bmtived IVoftssional Stdtti.s' 


Teactiers were asked as to whether they acquired any additional qualification - academic or 
professional since their apjxnnttnait. Rea.son.s for not persuing any course were also sought. Further 
teachers were axjucAted to expne.ss a.s to how they feel about tlieir professional status and the factors 
which contribute to high piofissslonal status. 

Improvement in Qualificntion 

'ITic tetichers improving academic and professional qualification ranged from 10 to 62 per cent 
except in Karbt A nglong district of Assiun whore it was only 2.Tlie percentage of teachers acquiring 
a university degree wa.s over 40 in Assam, Haryana, Wayanad in Kerala, Maharashtra, Tamil Nadu 
and the districts of Hciul tind Ratlam in Madhya Pradesh. Number of teachers who acquired a 
postgradimte degree was mom than 20 per cent in the two distncts of Haryana, Dharmapun distnct 
in Tamil Nadu and Tikamgarh distnct in Madhya Pradesh. Similary, teachers were also acquiring 
degrees in education (Table 5.22). It might due to theavailability of opportunities in the Open Learning 
System. It .seems tobeahealthy trend but one has to be cautious. Unless special steps arc taken, these 
teachers can notbe retained in primary schools. Secondly, these teachers may getdemotivated because 
they 1 nay may continue to work in primary schools. This is likely to affect their performanceadversely. 

More than 6() per cent teachers in Karbi-Anglong and Darang district in Assam, Belgaum in 
Karnataka, alxxit 50 {xarcenl in Raichur, Bilaspur and 1 ikamgarh, 40 per cent in Hissar in Haryana, 
Nanded in Maharashtra reported that they were not persuing any academic and professional course 
due to lack of provision of study leave. 

More than 50% male and female teachers in Bilaspur and Tikamgarh districts of Madhya 
Pradesh , Raichur district of Karnataka and about 50% males in Jind distnct of Haryana, reported 
that they were not interested in persuing any higher academic and professional course (Table 5.23) .In 
rest of the districts, percentage of teachers who were not interesterl in persuing any academic/ 
professional counse was low. 

A good percentage of teachers m the states of Assam and Karnataka, Nanded district in 
Maharashtra and Hi-ssar district in Haryana reported non provision of study leave as the reason for 
not persuing any professional course, Slate governments concerned should make such a provision 
or create conditions facilitating persuit of higher courses by offering suitable incentives 
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Table 5.20. Percentage of Teachers Using 
Different Modes of Travel from Home to S'chtxil 


State 

District 

On 

Foot 

Bi¬ 

cycle 

Scooter 

Public 

I'ransjxirt 

Other.s 

Assam 

Karbi Anglong 

75.00 

12.00 

01.a) 

I7,(X) 

01.(X) 

Darang 

62.00 

49.00 

08 00 

08 (K) 

09. (X) 

Haryana 

Jind 


IB 

13.00 

26. (K) 

- 

Hissar 

42.30 

12.50 

07 70 

41.40 

07 70 

Karnataka 

Raichur 

72.00 

13 00 

06.00 

16.(X) 

01.00 

Belgaum 

54 00 

21.00 

02.00 

28.(KJ 

- 

Kerala 

Wayanad 

61.00 

01 00 

01.00 

39. (X) 

- 

Mallappuram 

61 00 

t 

-_ 1 

02.00 

42.00 

- 

Maha¬ 

rashtra 

Aurangabad 

71.00 

16.00 

02.00 

11.CX) 


Nanded 

79.00 

^12.00 

01.00 

10.00 


Tamil 

Nadu 

South Arcot 

30.00 

12.00 

06.00 

58.00 

- 

Dharmapun 

41.60 

15.80 

07.90 

39.70 

- 

Orissa 

Gajapati 

40 00 

37.00 

06.00 

27. (X) 

- 


Rayagada 

62.00 

40.00 

02.00 

02. tX) 



Betul 

71.00 

22.00 

08.00 

05.00 

— 





10.00 

11.00 

03.00 

Pradesh 


41.00 

26.00 

10 00 

38.00 

03.00 



62.00 

42 00 

12.00 

1 — 



Tikamgarh 

71.00 

50 00 

10 00 

22 OtJ 

04. (X) 


































































Orissa 


Madhya 

Pradesh 


ikltiainn 


Wayanad 


Mailappuram 


Aurangabad 


Nanded 


South Arcol 


j Dharmapun 
I ^japaii 
j Rayagada 
Ikiul 
Bilaspur 
^am 
I Sehore 
I Tilcanngarh 


37.00 


61.40 

49.00 



^69.00 


83.00 




1 _#.». 


74.00 


27.00 


21.50 


28.00 


18.30 


15.00 


19.00 


20.00 


23.00 


12.00 


16.00 


37.00 


19.80 


THoo! 

26.00 

12.00 

jloo^ 
^ 26.00 
rTl^o^ 


09.00 I 
02.00 
01.00 
03 00 
09.00 
03.00 
1 02 00 


03.00 

03.00 

04.00 

01.00 

0.00 

04.00 


04.00 


05,90 


11.00 


01.00 


























































Table 5 22 . Teachers Wlio Acquired Higher Acadeinic/ProfevSSioniil QualitiCiUions 

Since Their Appointment 


State 

Distnct 

%ot 

Teacli- 

ers 

Aculemic 

lhiofessic)n,iJ 

Otliers 

B.A/BSc/ 

BCom 

M.A/M.SC/ 

M.Com. 

MPlii! 

Hi.D 

Blil 

M.RI 

Assam 

Karbi Anglong 

02 00 

- 

- 

- 


- 

“ 

100,0 

Daiang 

11.80 

4150 


- 

- 

08.70 

- 

66.70 

Haiyana 

Jmd 

1600 

43.80 

25.0 

- 

- 

37.50 

- 

31.30 

Hissar 

13 40 

43.20 

21.60 

- 


29.10 

- 

43 20 

Karnataka 

Raidhur 

28.00 

28 60 

1430 

- 

B 

21.40 

- 

42.80 

Belgaum 

44 00 

25 00 

13.60 

- 

B 

13.(i0 

04.50 

65.90 

KeiaJa 

Wayanad 

17 00 

70.50 

11.70 

■ 


17.«) 

HI 

29.40 

Mallappuram 

10.00 

20.00 

- 

- 

■ 

3000 

ml 

50.00 

Maha- 

raslitici 

Aurangabad 

35.00 

40 00 

08.60 


02.90 

05.70 

B 

60.00 

Handed 

2100 

76.10 

19.00 

im 


- 


04.70 

Tamil 

South Aicot 

37.00 

37.80 

08.10 

a 

r--— 

16 20 

- 

54.10 

Dharmapun 

20.00 

55.00 

40.00 

- 

mi 

Z5.00 

30.00 

15.00 

Orissa 

Gajapati 

36.00 

30.60 

19.40 

B 


36.10 

05.60 

08.30 

Payagada 

40.00 

15.00 

07.50 

B 

B 

32.50 

1 

45.00 

Mklliya 

Pradesh 

Betiil 

45.00 

42.20 

35.60 


B 

11.10 

02.20 

mm 

Bilaqxir 

45 00 

24.40 

17.70 

mi 


55.60 

02.30 

B 

Ratlam 

62 00 

45.20 

19.40 

mi 

- 

24.20 

mi 

11.30 

Sehore 

55 00 


09 20 

- 

- 

07.30 

[m 

49.00 

Tikamgarh 

5100 

29 40 

23 50 

- 

- 

09.80 

mi 

37 30 


II9 















































































Table *1.2 T Kc.sNons tt*r Nut Per.Mnng Any Academic/Professional Course(Genderwise) 


'1 

Suite 

1 

Disfnet 1 

C Jemfer 

Nut 

Inlerested 

Too Old to 
Under go 
any Course 

No 

Provision 
for Study 
Leave 

Others 


Karb! i 
Anylung | 

Male 

03.30 

16 70 

61 70 

30 00 

Assam 

I'crnale 

02.80 

02 80 

.55.60 

41.70 

1 

Darang 

Male 

13.30 

05.30 

60 00 

40 00 


Pc mule 

04 30 

04.30 

69 60 

30.40 


JhhI 

Male 

47.80 

52.20 

20 90 

41.80 

Haryana 

Pemale 

16.10 

45.20 

38.70 

67 70 

Htssar 

Male 

25.90 

33.30 

37.00 

44.40 


Pemale 

14.30 

22.90 

.. . 

45.70 

64 30 


Kaichur 

Male 

50.00 

25.00 

50.00 

13.50 

Karnataka 

PVmalc 

51..50 

27.30 

48 50 

18.20 

Helgaum 

Male 

22.90 

31.40 

.57.10 

11.40 


Pemale 

38.50 

23.10 

73.10 

30.80 


Wayanad 

Male 

09.40 

28.10 

12.50 

68.80 

Kerala 

Pemalc 

19.00 

23 10 

11.90 

64.30 

Mallap" 

Male 

21.70 

30.40 

13.00 

34.80 


purain 

I'cmale 

21.90 

12.40 

20.30 

45 30 


Auningii' 

Mule 

05.00 


■n 

13.30 

Maha- 

bail 

P*cmalc 

- 

22.70 

27.30 

22.70 

rashtra 

NandeH 

Male 

19.70 

50.80 

45 90 

19.70 


T'cmale 

- 

35.70 

35.70 

- 


Hcniih 

Male 

17.90 

25.00 

- 

53.60 

Tamil 

Arciu 

Pemale 

18.20 

52 70 

01 80 

45.40 

Nadu 

Dharma 

■mi 

08.20 

24.50 

04 10 

65.30 


purt 

P'emale 

16,20 

08 10 

08 10 

70.30 
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Table 5.23 : Reasons For Not Persiiiiif' 

Any Academic/ Professional Coiirscs(Ccnder\vise)(C ontiiiuecl) 


State 

District 

Gender 

Not 

Interested 

Too Old 

to 

Undergo 

Any 

Course 

No 

Provision 
for Study 
Leave 

Other 


Gajapati 

Male 

29.80 

33 30 

40.40 

36.80 


Female 

28.00 

14.30 

19.00 

57.10 

Ur ISSa 

Rayagada 

Male 

16.40 

35.60 

31.50 

50.70 


Female 

14 30 

14.30 

42.90 

71.40 


BetuI 

Male 

16.30 

46 90 

22 40 

14 30 


Female 

02 60 

07.90 

50 00 

55.30 


Bilaspur 

Male 

60 30 

63.00 

54 80 

09 60 


Female 

52.90 

47.10 

82.40 

05.90 

Madhya 

Ratlam 

Male 

26 90 

34 60 

44.20 

23.10 

Pradesh 

Female 

06 80 

22 70 

36.40 

52.30 


Sehore 


42.60 

24,60 

26.20 

37.70 


Female 

35.00 

20,00 

50,00 

25.00 


Tikamgarh 

Male 

51.40 

56 90 

62.50 

12.50 


Female 

60.00 

40 00 

40.00 

13.30 
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Mmi of Hr k;idu-r.s m Kkrln-Ar>glong and Danuig districts of Assam, Jind and Hissar in 
Haryanii. NantktS in MalwraHlilni and all the five dislncts of Madhya Pradesh reported that their 
profevsional vtatus vsas imxlcraie Crahle 5.24). About 40 per cent teachers in Dharmapun, 
Malfaj^wniin, 5(} •, jn ,S*<inth Arcot, Aiiningaliad, perceived tlieir professional status to be 

high. Alxnit 35 v; le.rhers ?n VS’as .mad district in Kerala and Iklgaum distnctin Karnataka perceived 
their sUitiis Uitr very high Uric were no ddterences between males & females with regard to their 
percej'Aions m this regard. 

Factor?*' Cotttributin|» to I^tfmtonal StiUas 

Trachers m Karbi-Anglung and Darang districts gave rank first to the factor-performance of 
students rfable5.25 ) where as teachers from Haryana and Madhya Pradesh considered length of 
teaching exfx'nesice as the most fmfKirtant Uictor in ihisregtird. (Table5.26 &5 32). Teachers from 
Karnataka and t t.iiaixm district of'Orisvi gave academic qualification firstrank (Table 5.27 & 5.31). 
There werenoditlerenceslH'tween nudeand female teachers and teachers from urban and rural settings 
regard! ng tbetr jx' rcepi too s in this regard m tire .slates of Assam, Haryanaand Karnataka. Male teachers 
and teachers from riinil Wayantid gave ctcademicqualifications first rank whereas female teachers and 
leacha.s from urfnm area considered partici{)tition in in-service education programmes and 
perfomranoc cd sUKlentis as Uie. first rank fratde 5.28). In Mallappuram distnct, teachers gave 
particifialion m m st*rvicc ethKrabon programme first rank (I’able 5 29 & 5 30 ).In Maharashtra and 
Tamil Nadu, mate arwl female teachers, teachers from rural and urban areas gave different rating to 
factors. Qrmmiimcnt to the welfare of students was given rank first by male teachers and teachers 
from niral Aurangalxid. 'Teachers from Nsmdi^ also considered this factor as the most important one 
length of teaching exjieneiKe was ainsidcrcd as the mo.st important by females and rural teachers 
in South Arc<it t teachers from Dfiarmafiuri also considered this factor as the most important 
one. 

Teacher Award 

Very limited jrerceiUage of teachers received an award. No one from Karbi Anglong 
district in A*.\am, Wayatiud and Mallappuram districts in Kerala and Dharmapuri district in 
Tamil Nadu received any award. 'The highest percentage of teachers ie. 16 percent from 
helgaum di.stnct followed by 15 fierccnt in Jind district of Haryana, 12 percent in Nanded district 
of Maharashtra .md Cjajapati district of Orissa rweived an award (Table 5,33) Only one per 
cent in vS’outh A-^cu district of'Tamil Nadu and Bilaspur district of Madhya Pradesh received 
an award. Most of the awardees received award either at the block and district level Since the 
percentage of teachers receiving award atdifferentlevels was very limited, the scheme of giving 
awaids to best letichcr.s might not be providing sufficient level of motivation to teachers to 
perform belter, llie scheme needs revision which may be based on a study determining its 
effectiveness 
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Tabel 5,24- Teachers' Perceptions About Their Professional vSUitusCCJenderwisc) 



State 

District 

Gender 

Very 

High 

High 

Mode¬ 

rate 

I.OW 

Very 

lx)w 

Assam 

Karbi 

Anglong 

Male 

01.60 

13.10 

73 80 

11.50 

- 

Female 

- 

05.10 

79.50 

15 40 

- 

Darang 

Male 

01.30 

24.10 

64 60 

10 tX) 

- 



21.70 

65.20 

08 30 

- 

Haryana 

Jind 

Male 

04 50 

07 50 

68.70 

19 30 

- 

Female 

- 

09.40 

78.60 

12.10 

- 

Hissar 

Male 

03 10 

25 00 

62.50 

09.40 

- 

Female 

02.80 

19 40 

69.40 

08.40 

- 

Karnataka 

Raichur 

Male 

21.90 

40.60 

34.40 

03.10 

- 

Female 

25.00 

27.80 

47.20 

- 

- 

Belgaum 

Male 

38.40 

30.10 

28.80 

02.70 

- 

Female 

37.00 

29.60 

29.60 

03.80 


Kerala 

Wayanad 

Male 

28.00 

24.00 

48.00 



Female 

40 00 

32.00 

28.00 

- 

" — 

Mallap- 

puram 

Male 

28.60 

46.40 

21.40 

03.60 

~ 

Female 

15.30 

38.90 

45.80 

_ 



Maha- 

rashtra 

Auranga¬ 

bad 

Male 

11.80 

45.60 

39.70 

~ 

02.90 

Female 

06.30 

50.00 

43.70 

- 

- 

Nanded 

Male 

04.70 

27.10 

63.50 

03 50 

01.20 


Female 

- 

26 70 

73.30 

- 

- 

Tamil 

South 

Male 

12.50 

56 30 


■815011 

bhI 


Female 

11 80 

57 40 

29 40 

01.40 

hhI 

Nadu 


Male 

23 20 

42.90 

33 90 

- 

- 

HjjH 

Female 

28.90 

46 70 

22.20 

02.20 

- 
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Table 5.25: Factors Which Contribute Most to the Professional vStatus of 

Primary School Teachers 


Factor 

Assam 

Karbi Anaglong 

Darang 

Male 

Female 

Rural 

Urban 

Male 

Female 

Rural 

Urban 

Academic Qualifications 

3 

5 

4 

n 

B 

4 

B 

2 

Professional Qualifications 

5 

4 

5 

2 

5 

6 

5 

B 

Length of Teaching Experience 

2 

3 

2 

D 

3 

3 

3 


Performance of Students 

n 

D 

n 

5 

1 

B 

B 

B 

Commitment to the Welfare of 
Students 

4 

2 

3 

3 

2 

2 

2 

3 

Experimentation/Iniiovations to 
Improve Teaching-Learning 
Process 

6 

6 

6 

6 

6 

7 

6 

7 

Perceptions of Peers About 
Their Work 

7 

7 

7 

7 

B 

5 

7 

6 

Appreciation by Seniors,Head 
Master, BED, DEO, etc. 

8 

8 

8 

— 

9 

8 

9 

8 

Membership of Experts 
Committees on Primary 
Education 

10 

10 

10 

- 

10 

- 

10 

- 

Numbei of Awards Won 

9 

n 

11 

- 

11 




Participation in In-Service 
Education Programmes, 

■ 

9 

12 

- 

8 



1 
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Table 5.27: Factors Which Contribute Most to the Profes.sional Status of 

Primary School Teachers 


Factor 

Karnatka 

Raichur 

Belgaum 

Male 

Female 

Rural 

Urban 

Male 

Female 

Rural 

Utban 

Academic Qualifications 

n 

D 

n 

■ 

n 

m 


D 

Professional Qualifications 

6 

6 

6 

10 

n 

4 

■ 

3 

Length of Teaching Experience 

3 

D 

3 

3 

2 

3 

3 

D 

Performance of Students 

2 

2 

2 

5 

3 

2 

2 

2 

Commitments tiie Welfare of 
Students 

5 

5 

5 

B 

6 

5 

5 

7 

Experimentation/Innovations to 
Improve Teaching-Learning 
Process 

4 

3 

4 

2 

7 

8 

8 

5 

Perceptions of Peers About 
Their Work 

11 

11 

11 

9 

8 

9 

9 

9 

Appreciation by Seniors,Head 
Master, BEU, DEG, etc 

8 

8 

7 

6 

5 

7 

6 

6 

Membership of Experts 
Committees on Primary 
Education 

9 

9 

9 

8 

i 

10 

10 

10 

Number of Awaids Won 

10 

10 

10 

11 

11 

11 

11 

- 

Pditicipation in In-Service 
Eduiation Programmes. 

7 

7 

8 

7 

9 

6 

--- 

4 

8 
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'lisfik* 5 1 Wind) ('wilribiiie Most to the Professional Status of 

Primary .ScIhkiI Teachers 


I-aclur 

Kerala 

Wayanad 

Mallappuram 


JTmrale 

Rural 

Urban 

Male 

Female 

Rural 

Urban 

Academic Quuhtic.Uums 

B 

.f 

■ 

2 

5 

3 

3 

2 


5 

5 

5 

- 

2 

7 

7 

B 

Length of Teaching P.x|rricncc 

7 

6 


Bl 

6 

___ 

5 

6 

B 

Performance of .Students 

3 

. 

7 

6 

B 

7 

_ 

B 

B 

9 

Commitment to the Wcllare of 
Stiitients 

A. 

2 

0 

5 


6 

5 

6 

Expenmentation. Innovations to 
Improve Teacimif,! rarninft 
Process 

h 

4 

4 

4 

3 

2 

2 

5 

Perceptions of fVers About 
Their Work 

W 

K) 

8 

- 

8 

8 

8 

o 

Appreciation by Seniors,Head 
Ma.ster, HPX), DPtf, etc. 

9 

— 

8 

9 

3 

10 

9 

9 

■ 

Membership ot Pa’H'i's 
C ommittees on Priinary 
Iklucation 

H 

9 

10 

- 

9 

10 

10 

8 

Number of Awards Won 

_l 

|||M| 

B 

B| 

- 

- 

- 

- 

Participation in IivService 
Education Programtiies. 

4 

1 


6 

1 

1 

I 

3 
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Table 5 29 Factors Which Contribute Most to the Professional Status of 

Primary School Teachers 


Factor 

Maharashtra 

Aurangabad 

_ ' 

Nanded 

Male 

Female 

Rural 

Urban 

Male 

Female 

Rural 

Urban 

Academic Qualifications 

3 

a 



3 

4 

3 

2 

Professional Qualifications 

D 

6 

3 

n 

2 

7 


6 

Length of Teaching Experience 

2 

D 

4 

3 

5 

2 

5 

3 

Performance of Students 

8 

7 

n 

7 

6 

- 

7 

9 

Commitment to the Welfare of 
Students 

1 

2 

1 

2 

1 

1 

2 

1 

Experimentabon/Innovations to 
Improve Teaching-Learning 
Process 

5 

3 

5 

4 

4 

3 

4 

4 

Perceptions of Peers About 
Their Work 

B 

8 

8 

8 

7 

6 

6 

7 

Appreciation by Seniors, 
Master, BEO, DEO, etc 

9 

9 

9 

9 

9 

8 

9 

8 

Membership of Experts 
Committees on Primary 
Education 

- - 

- 

11 

- 

11 

- 

11 

- 

Number of Awards Won 

10 

10 

10 

- 

10 

- 

10 

- 

Participation in In-Service 
Education Programmes 

6 

5 

6 

5 

8 

5 

8 

5 
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Tahle 5 Wtiuh ('onlribule Most to the Professional SUatus of 

PniiKiry Sehmil Teachers 


Pactor 

__—-- ^ 

Tamil Nadu 

.South Arcot 

Dharmapuri 

Wale 

Female 

Rural 

Urban 

Male 

Female 

Rural 

Urban 


■ 

■1 

O 

2 

D 

B 

2 

2 



6 

7 

- 

8 

7 

7 

6 

Length of Teaching P.xtx’nencc 

3 

n 

2 

n 

2 

2 

3 

B 

Performance ol Sludems 

S 

3 

5 

3 

B 

3 

B 

3 

Coniiiiitmenl to the Welfare of 
Students 

a 

2 

3 

4 

3 

1 

1 

4 

Expenmei.talion/Innuvations to 
Improve Teachinp-I tvirinng 
Process 

4 

4 

4 

7 

5 

5 

5 

5 

' '■ -.»..■■■ 1 ..01^.^ 

Perceptions of Peers AIkuh 
T heir Work 

H 

8 

9 

8 

9 

8 

10 

8 

Appreciation by Seniors, Head 
Master, BIX), DIX), etc. 

7 

5 

— 

6 

6 

6 

6 

6 

9 

Memhersliip of P.xixirts 
Coinmittet's on **nfti.iry 
lalueatum 


9 

- 

9 

10 

11 

11 

- 



10 

10 

- 

11 

10 

9 

- 

Participation in In-.Servtee 
Education Programmes, 

6 


8 

5 

7 

9 

8 

7 
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Table 5.31 : Factois Wliicli CoiilribuleMost to the Prolessional Statu,s 
of Pi'iniary School Tcacliers 


Ori£>sa 




Factor 


Academic Qualification 


Professional 

Qualification 


Length of Teaching 
Experience 


Performance of 
Students 


Commitment to the 
Welfare of the Student 


Experimentation/ 
Innovation to Improve 
Teaching-Hearing 
Process 


Perceptions of Peers 
about their works 


Gajapati 


PI a y a 9 a d a 


Appreciation by 
Senoiors, Headmasters, 8 
DEO, BEO, etc 


Membership of Expert 
Committees on Primary 
Education 


Numbers of Awards 
Won 


Participation m 
In-Service Education 1 0 
Programme 




Rural 

Urban 

1 

3 

2 

6 

7 

1 
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*r.il)U' 5.32 : I atlnrs WliUli ('imfriljiKe Most to tiu* Professional 
Status lit Prtnr.u'j School Teachers 






Madliya 

Pradesh 




f A( I*./ 


(Irlul 


Bilaspur 

Ratlam 


M 

r 

n 

U 

M 

F 


fl 

M 

F 

R 

U 

Ai.aiii'iu.t tlu.r.ls/ 

1 

7 

1 

1 

6 

6 

B 

B 


9 

6 

7 

UuaJitu aSn .u 

B 

3 

B 

B 

4 

B 

5 

B 

3 

2 

3 

3 

1 ft. ** 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

f*i*r}iain,tii* a 

S Uutiuit % 

:t 

4 

r. 

3 

3 

2 

3 

3 

B 

B 

B 

■ 

C'nuiniiliOMil Jri Stii* 
Wifit.iri* u< |fi»« StiirtuiK 

. 

'J 

? 

2 

2 

2 

3 

2 

2 

2 

3 

2 

2 

t S'fH'f 1 iifiu atmu,/ 





■ 


■ 

■ 

B! 

B! 



iHiiovatuai E«, Iffififovo 
'T iMtJsinn Hf.ifinsj 

C, 

h 

4 

8 

1 

8 

B 

B 

B 

B 

8 

6 

[•fUl t *.% 





■ 


BB 

BB 


Bi 



t'l‘U f«f t’l'f'f* 

aliuut !tn>«f 

7 

B 

7 

b 

5 

5 

B 

6 

1 

6 

B 

1 

AfijiMnaaioin liy 

Si!noior:«, t uadinaMOfS, 


9 

9 

6 

1 

1 

1 

fl 

8 

1 

9 

1 

tHC5, (ISC). f'*c 







■H 

■ 

H 




Memliorfifni > lit f 

(''niniT'nl lo«'-. on Pim ly 

1 

1 

1 


8 

1 

8 

1 

1 

1 

1 

9 

( l}ut iJl lUft 






H 


H 





NumUifft, uf Aw.iniu 

W u 11 

9 

6 

8 

f) 

1 

B 

1 

B 

9 

8 

1 

8 

F\if Sicifjauou ju 

III Servift* Kdufotiuii 

0 

1 

6 

7 

9 

1 

9 

8 

5 

5 

5 

5 

Pf ojjf duim t! 



_ 


_ 

■ 

■ 
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Table 5.32 ; Factors Which Coiitrihiiti* 

Most to the Professional Status of Primary School 'reaclu‘r,s(conlinuc(J) 
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Table 5 33 Number of Teachers Who Received Award at Different Levels 



134 

































































Avenues for Promotion 

Only about 30 per cent of the sampled teachers m 1 amil Nadu, 23 per cent in Gajapati, 
19 per cent in Betul, 17 percent in Assam and Haryana, Bclgaiim district of Karnataka and 
Rayagada distirct of Orissa got promotion in their career In rest ot the distncts, 10 i)er cent 
or even less than that got promotion (Table 5 34). 'Ihis revealed that avciuie.s lor promotion 
of primary school teachers are woefully inadequate In view ol the situation, it .scem.s dilhculi 
to motivate teachers and sustain their motivation for better perlormanee. 

The teachers were asked about their promotion prosjtects . Mote than 90 per cent ol 
the teachers in Assam and 50 per cent in Haryana, Kerala, I amil Nadu and Madhya Puidcsh 
reported that their chances for promotion were bleak (3able 5.35) It has akso been depicted 
through Fig 5 2 In the states of Maharashtra and Orissa percentage of teachers between 20 
and 38 When teachers feel staneded in a dead-end position in then cai cer, it i s difficult to sustain 
their motivation for improved performance. About onethirdol teacheisin Karnataka, Wayanad 
in Kerala, Bilaspur in Madhya Pradesh and more than 50 per cent m Maharashtra and Orissa 
considered their promotional prospects as bright. I'hc iiercentage seems :o he on higher side 
Taechers might perceive selection grade also as a promotional prospects.'Phis percentage comes 
close to the percentage of teachers in the age group 45 and above. The actual peicentage of 
teachers who received promotion was very low. It ranged froine t to 32 per cent as it is very 
clear from table 5.34. 

Transfer 

About one-third of the teachers in the states of Haryana, Karnataka and Ons.sa and 
Aurangabad district in Maharashtra were transferred once during the la.I five years ffable 
5 36) In the most of the districts, the percentage of teachers m this regard was less than 20 pei 
cent. The high rate of transfer in the said states might be due to the transfer policy-which 
provides for a transfer after 3 to 5 years Percentage of teachers who weie transferred twne 
was very high (23 per cent in Jind and 17 3percentinHissar) m Hary.ma. Majority of teachers 
in all the distncts except in Nanded in Maharashtra, Gajapati and Rayagada in Orissa and .Sehorc 
distnctof MadhyaPradesh reported that they were transferred at their own reque.st(Table5 37). 
Sixty eight per cent teachers in Nanded district, about 60 per cent m Orissa and Sehore district 
of Madhaya Pradesh reported that they were transferred on admini iative grounds Tetichers 
who were transferred twice or thrice within five years on administrative grounds perceiverl their 
transfer as punishment.This might be affecting adversely their motivation for better 
performance(Jangira and Yadav, 1994) 

Representation on Committees 

One teacher each m the districts of Darang in Assam, Hissar in Haryana, Belgaum m 
Karnataka and Wayanad in Kerala was represented on committee at block/district/state level 
for curriculum development/development of textbook for primary stage. I'his reflected that 
participation of teachers in the development ofcurnculum/text books was extremely low. States 
should increase their representation on these committees so that their grassroot level experiences 
are utilised in this regard 
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Tabic 5.3*^' I’ettx‘nUi},*t* ot Tcuclicrs Who CJot Promotion During their Academic Career 



District 

Percentage 

r 

Karbi Anglong 

17.00 

ASVlTIl 

Darang 

17.00 

1 

i 

H.irvanu 

Jind 

17 00 

Hissar 

14.00 

Karnataka 

Raichur 

12.00 

Ikdgaiim 

16 00 

Kerala 

Wayanad 

07.00 

Mallappuram 

06.00 

N!ahiO 

Aurangabad 

■rail 

lashtia 

——-- 

Nandcd 

10.00 

* Tamil 

South Arcot 

26 00 

Nadu 

Dharniapuri 

32 00 

Oiissa 

\ Ciajapati 

23.00 

Rayagada 

16.00 

t 

i 

! liciul 

19.00 


Bilaspur 

11.00 

Madhya 

Pradesh 

1 Railam 

,1 

10.00 

i Schorc 

12 00 


= Tikamgarh 

11 00 



















Table 5 35 Teachers' Perceptions About Their Promotional Piost>ccts 


State 


District 


Very 

Bright 


Assam 


Karbi Anglong 


Darang 


01.00 


Haryana 


Jind 


Hissar 


18 00 


13 50 


Karnataka 


Raich ur 


Belgaum 


13 00 


05 00 


Kerala 


Maha¬ 

rashtra 


Tamil 

Nadu 


Orissa 


Wayanad 


Mallappuram 


Aurangabad 


Nanded 


South Arcot 


Dharmapun 


Gajapati 


Rayagada 


04.00 


10.00 


08.00 


03 00 


10.00 


16.00 


11 00 


Madhya 

Pradesh 


BetuI 


Bilaspur 


Ratlam 


Sehore 


Tikamgarh 


11.00 


04.00 


04.00 


09.00 


20.00 


Bright 

Bleak 

08.00 

92 00 

02,90 

96.10 

26.00 

56 00 

24 00 

62 50 

33 00 

54 00 

32.00 

63 (K) 

31.00 

65 00 

20 00 

hO.OO 

52.00 

38 00 

64.00 

28 00 

28 00 

69 00 

21.80 

68.20 

64 00 

20,00 

52.00 

37.00 


67.00 


59 00 

18.00 

78 00 

25 00 

66.00 

22 00 
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Fig.5.2 : Teachers' Perceptions About 
their Promotionai Prospects 





S’^Iarbi Anglo rig 


Darang 


Assam 


Bright 



Jind 


Haryana 


Bright 

24 



6 2,5 

Hiasar 


Bright 



54 

Ralohur 


Bright 



Bolgaum 


Karnataka 


'•/ary Bright 
5 
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P®''^PtJons About 
their Promotional Prospects 


Bflgh t 



n A- AVV^r/ght 

Vary Bright / 'A '' 




B/ 

eo 


Kerala 


Mg.11 g ppijf g 



io 



Maharashtra 


Nanded 



Very Bright 

a 


South Arcot 



Very Bright 
10 


Tamil Nadu 


Dhsrrrepun 
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Fig6.2 : Teachers' Perceptions About 
their Promotional Prospects 


^4 






Orissa 




>wBr»yh! 



h 


Bf 

4 


Rati am 



M.P. 


Bright 



m 


Blaak 

59 

T'lkamgsrh 
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Table 5 36 • Percentage of Teachers Transferred During Last Five Years 


State 

District 

Once 

Twice 

I’ll rice 

Mtire than 
'I'll rice 

'Fotal 

Assam 

Karbi Anglong 

16 00 

03 00 

02 00 

- 

21 00 

Darang 

15 00 

- 

- 

- 

15 00 

Haryana 

Jmd 

37,00 

23 00 

06.00 

03 00 

69.00 

Hissar 

31.70 

17 30 


02 90 

.57.70 

Kainataka 

Raich ur 

32.00 

03 30 

■■ 

01 00 

38 00 

Belgaum 

■ ■ 1 

30.00 

03.00 

- 

- 

33 00 

Kerala 

Wayanad 

19.00 

09.00 

01.00 

02.00 

31 00 

Mallappuram 

12.00 

02.00 

03 00 

02 00 

19 00 

Maha¬ 

rashtra 

Aurangabad 

33.00 

11.00 

- 

- 

44.00 

Nanded 

18.00 

03.00 

01 00 

- 

22 00 

Tamil 

Nadu 

South Arcot 

19.00 

05 00 

04 00 

02.00 

30 00 

Dharmapun 

15.80 

14.90 

01 00 

02.00 

33.70 

Orissa 

Gajapati 

39.00 

10.00 

04.00 

01 00 

54 00 

Rayagada 

45.00 

18.00 

08.00 

02.00 

73 00 

Madhya 

Pradesh 

Betul 

14 00 

03 00 

- 

- 

17.00 

Bilaspur 

14.00 

03.00 

— 


17.(''' 

Ratlam 

18.00 

06 00 

— 

- 

24 00 

Sell ora 

29 00 

05 00 

- 

— 

34 00 

Tikamgarh 

22.00 

04.00 

— 

- 

26 00 
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Table 5.37. Reasons For Transfer 



QQII 
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Prediction of Professional Status Perception 

The positive perception of professional status was considered as an indicator of career 
satisfaction and motivation The teachers were required to lale tlieir professional status on five 
points ranging from ‘Very High’ to ‘Very Low’. Based on the descriptive analysis data, 38 
explanatory variables were selected for regression analysis (Table 5 38 and 5 39) 

Table 5.38 Explanaloiy vai iablos, Bela t'oellicieiif, i and Slaiulai d F.rroi 


Explanatoi'y. Vai iablc 

Beta 

r 

Stan tin rd 
Error 

t Value 

Economic hiliilus CVH=1,11=2. 
MOD = 3.1^VL = 4) 

187*^ 

240** 

0 778 

8 43 

' Help fi om head (caclicr 
(VH=1,SH=2.NI 1=3) 

110** 

215** 

0 764 

4 74 

Lack at academic guidance 
(Ycs=l, No=2:i 

103** 

j 

0 759 

4 52 

Long vacalion"; 
Yes=l,Elsc=2) 

138** 

.111* 

0 756 

5 66 

Could not find any job 
(Yes=l, EIse=2) 

- 112** 

- 087** 

0 753 

4,78 

Maiital .staUis 
(Uninamcd=L Else=2) 

084** 

0 044 

0.751 

3 87 

Year of conijiletion of teacher 
tiainmg 

074** 

112** 

0 749 

3 42 

Desiring inservice training 
(Ycs=l, Elsc=2) 

065** 

073** 

0.747 

3 02 

No of Days inservice training 

- 055** 

- 071** 

0 746 

2,59 

Pioinolionnl avenues 
(Yes= 1, Else=2) 

052** 

.050* 

0 745 

2 41 

tnicrest in leacliing young cliildicn 
(Yes=l. Elsc=2) 

- 056** 

-0 004 

0 744 

2 44 

Social status (Remained same=l, 
lniiiroved=2, Else=3) 

-051** 

-0 147** 

0 743 

2 24 

.Staff meetings (Tenn&Year=l, 
Weck&Montb=2, Elsc=0) 

- 048* 

0 089** 

0 742 

2 20 

Limilcd houi s ol duly 
(Yes=l,Else=2) 

- 051* 

0 004 

0 742 

2 14 


143 
















7'ahlo 5*.19: ExplaitHtary Varialjles, (MuKiplc E, ir and Vanafion Explained (VE) 


Explanatory Variable 

Multiple R 

Squnre R 

%VE 

J:uniloiint: stiiUi'. (VI 1= 1,11=2. 
M()D = 3.I^VL=4) 

0 24 

0 057 

5 7 

I Iclp I'loin head teacher 
(VII=1.S!I==2.NH=3) 

0 301 

0 09 

3 3 

I.ack el academic gnidnace 
tYe.s=UNo=2) 

0 322 

0 104 

1 4 

Long vacations 
7es=l.Else=2) 

0 332 

0 1] 1 

0 7 

Could not find any job 
(Yes=l, Elsc=2) 

0 334 

0 119 

0 8 

Maiilal status 
(Unman ied= I, Elsc=2) 

0 352 

0 124 

0 5 

Year of completion of teacher 
training 

0 360 

0 13 

0 6 

Desiring inscrvice irainmg 
(Yes= 1, Els<i=2) 

0 366 

0 133 

04 

No of Days inscrvice training 

0 37 

0 137 

03 

Promotional nveiuies 
(Yes=I.EIsc=2) 

0 374 

0 14 

03 

Interest 111 teaching yoUng children 
(Yes=l, Else=2) 

0 377 

0 142 

02 

Social status (Remained same=l. 
Impicu ed=2, Elsc=l) 

0 38 

0 145 

03 

SlalT meetings (TemiA Yl.ii^ 1 , 
Week«feMonlh=2. Else=()) 

0 383 

0 147 

02 

Limned hours of duty 
(Ycs=l, Eise=2) 

0 386 

0 149 

0 2 


Multiple R = -^>86 
R Square = 149 
Adjusted R =142 
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The 14 significant explanatory variables are Economic stains, help from the head 
teacher, lack of academic guidance, long vacations, could not find any job, marital status, year 
of completion of teacher training, desiring inservice training, number of days of inscrvice 
training, promotional avenues, interest in teaching young children, social status, staff meeting, 
limited hours of duty Product moment correlations are not sigmliLant for the explanatory 
variables of material status, interest in teaching young childicn, social status, staff meeting and 
limited hours of duty The Beta coefficients for these variables are however, significant 

The 14 variables explain 14 2 percent variation in the level of perceived professional 
status of teachers The first explanatory variable picked up in the step down regression analysis 
W'as economic status. It explains 5 7 percent of variation It is followed by ‘help from the head 
teacher’ which explains 3.3 percent variation in the perceived piofessional status of teachers. 
Two more variables, ‘lack of academic guidance’ and ‘staff meetings to discuss learning¬ 
teaching problems’ are also linked to this variable. The teachers who perceived their 
professional status high are sensitive to the lack of academic guidance These three variables 
together explain 4.9 percentof the variation Thevariables are indicators of internal supervision 
which also emerges as significant explanatory variable of student achievement (Raudenbust 
etal 1992). 


The explanatory variables of ‘desire for inservice training’ predict the perceived level 
of professional status of primary schoolteachers. Theamountof inservice training was indicated 
by the number of days of cumulative inservice training during the last five years The teachers 
with more days of inservice training perceived their professional status high. 


The choice of the teaching profession was conceptualised as a composite component of 
the positn'e sub component of interest in ‘teaching young children’ and three sub components 
of long vacations’, ‘limited hours of duty’ and ‘could not find any other job’ as opposite to 
interest in teaching young children’. The descriptive analysis indicated contradictory choice 
decisions The same trend is appearing in regression analysis indicated by contradictory 
directionality This variable needs further conceptualisation and study. 


Expectation of promotion has emerged as a significant explanatory variable of the level 
of perceived professional status. The teachers who considered promotion chances ‘very bright’ 
and ‘bnghf perceived their professional status high Although chances for promotion of 
pnmary teachers do not go beyond head teacher, larger number of teacher considered their 
promotion channels as ‘very bright’ It may be due to a number of teachers who had already 
acquired or were in the process of acquiring higher qualifications, as indicated in descriptive 
analysis, may lie expecting promotion outside primary schools 


^vnia Status emerged as a predictor of perceived professional status The variation 

ZllT a The aspect needs to be addressed as the descriptive 

analysis indicated that about one thud of the teachers perceive a decline in social status 
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A l.irff |MtJ ul 5i-r \.st.,in 0 n hi the fK‘rceive(l professional status remains unexplained 
as only explained by the 14 variables. Further efforts to conceptualise 

profcsMofl«d a.'id c’^phi^afor)' variables are needed. But it does indicate that within school 
process ilH’lp tfoKi tiwil Usuher, academic help and discussion on problems relating to 
c!assr«Kim». .itramni oi sr.s^'tv n e traminf . et'onom!c.siatu.sand promotional prospects do affect 
teacher fwitepUMns protessumai status, These findings from regression analysis are 


preimtifjarv. v»ur the wi omf level ol analysis to assess variations between states is yet to be 
earned twS a«c! fis’diorv Ihrrefoie stunikl he considered as indicative only 
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Six 

Pn)!>lems of Teachers 

i <*»|H^>hkn»slKMn|>enauinieral by teachers liUheir schools Italso 

ciiu-iiw'. lo «i.r?hrr ir.u i are m'lstnp academic supixirt from functionaries like Block 
Msicainm i »5 Sn* r ll'Mtio i I duiafion {)5}iccr. etc. Implications of the study have also been 

dds!ica!rd ns * ‘ ,ipu-? 

ftivrm'Hl «•'! % 

I r..> l.rr% v.r?c .v.i- n!. , to % hcihcr they ^;ct salary regularly on a fixed date It was very 
MjrpriMS.r ?»»sn.iS nso.-r tV.m im nf teachers in Rayagada districts of Onssa reported that 
they wc'c pms-,^p ji’pul.irly on lixetl dale. Forty three per cent teachers in Darang 

dislriUuS i uc mts.ippaU. 14 jier cent in Hissar, 10 percent in Raichur and 8 

[Krccin s« !n;d *I fu.it Iticv dono! gel vtlary regularly on a fixed date (Table 6 1). In other 

districts cxtep’issp Ik'Ip.nsnt anti Mallappurain less than 6 percent teachers reported that they 
domd pci vikns rr;‘“d,itfh on a lued dale. Such a situation affects adversely the motivation of 
teidicrs Mate a.iih»»n;sr\ need to lake smtahle \ieps to ensure that all the teachers get their salary 
fcgislaiis »m Is'*! a! da'c 

Tablf ff.l Prrtfnlage' of learliers Not (Jetting Salary Regularly on a Fixed Date 


l >! ttlnti 




I! «♦ V »1. < 




k «f«l« 




M arfhjf l« 
pfarfesh 


Katfki Anj;l«>ftB 


liaratiB 


Jincl 


Hissar 


Katcliur 


Bclgaurn 


Wa‘ anad 




Heiul 


Bilaapur 
K at lam 


Sehor 


Ti kamgarh 


Maharashtra 


tlfi«ta 


rainil Natlw 




A urangabad 


Kanded 


Gajapatt 


Rayagada 


SoHth-Arcot 


Dharmapuri 


Perceii tage 
of 

Teachers 


0 ) 0 


43 10 


08.00 


14,40 


10.00 


03.00 


06 00 


03 00 


05 00 


06 00 


05.00 


21 00 


73,00 


02 00 


02.00 
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Academic Support 


More than 50 per cent teachers in Hissar district of Haryana, Wayanad and Mallapiiram 
districts of Kerala, Bialspurand TikamgarhdisrictsofMadhya Pradesh and Dharniapuri district 
of Tamil Nadu reported that they were not getting any academic support from District Education 
Officer (Table 6.2) The interview with District Education Officers also revealed that they were 
very busy with administrative responsibilities and as such they do not find adequate time to 
provide academic guidance to teachers. Most of the teachers were also not getting any academic 
guidance from DIET/TTI faculty as in some of the districts, DIETs were not fully operational 
and faculty of TTTs had not been given the responsibilities to provide guidance to in-service 
teachers. Academic guidance/support being provided by Block Education Officer (BEO)/ 
Inspecting Officer (10) schools varied from district to district. Forty four per cent teachers in 
Wayanad district of Kerala, Bilaspur and Ratlam and Tikamgarh districts of Madhya Pradesh 
and thirty four per cent in Mallapuram reported that they were not getting any help from BEO/ 
10. The number of primary schoolsablock education officer is required to visit in a year varied 
from state to state. It ranged fiom 30 to 120 It was the highest in the state of Haiyana where 
a block education officer was expected to visit 120 primary schools in year On the other hand 
a block education officer in Kerala and Tamil Nadu was expected to visit about 30 schools in 
a year Interview with the block education officers m differet states revealed that they were 
not able to visit all the primary schools in their area m a year For instance, BEO in Karbi 
Anglongdistrict in Assam mentioned that hecould inspect only 66 % of the schools. In Hissar 
district, the BEO reported that only 33% of schools could be visited in a year. Further, when 
a school is visited/ inspected by a BEO/IO, theextcn t to which he/she is able to provide academic 
support to all the members of the staff in the school may not be up to the mark because of the 
constraint of time at his/her level. States need to take suitable steps to ensure that teachers get 
adequate and suitable academic guidance from their Block Education Officer. 

Cases Pending 

Teachers were asked as to whether their cases for grant of increment/leave/advance for 
liouse building etc were lying with block/district education officers. Very limited number of 
teachers reported that their cases were pending with these authorities. It was however, inferred 
from their behavior that they were not divulging the facts 

Problems of Female Teachers 

Majonty of teacher'; in districts of Karbi-Anglong, Raichur, Belgaum, Wayanad, 
Gajapati, Rayagada, Betul reported that they were finding difficulty in getting residential 
accommodation (Table 6.3). The difficulty in other dr ‘nets in this regard was less pronounced 
Surprisingly^ none of the sampled teachers from Auraiviabad district expressed difficulty in 
their regard Most of the teachers expressed that there were no separate toilets for women 
teachers. Harassment of women teachers by head teacher/supervisor/community was not at all 
reported by teachers m districts of Karbi Anglong, Aurangabad, Nanded, Dharmapun, 

Belgaum, Rayagada and Sehor The percentage of teachers who reported harassment was \'ery 
low in other districts. 
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Table 6.2. Percentage of Teachers Not Getting Any Help From Different Functionaries for Improving 

Their Performance 


State 

District 

Other 

Teachers of 
Pnmary 
Schools 

Teachers of 
Your School 

School 

Complex 

BEO/Inspec- 
tmg Officer 
of tlie 
School 

DEO/Dista- 
ct Inspector 
of School 

Faculty of 
DIET/TTI 

Assam 

Karbi 

Anglong 

01 00 

03 00 

- 

23 00 

23 00 

83.00 

Dartmg 


01.00 

20 60 

08.80 

30 40 

58.80 

Haryana 

Jind 

10.00 

25.00 

28,00 

10.00 

43 00 

93.00 

Hissar 

07.70 

05.80 

32 70 

24 00 

5600 

56 00 

Karnataka 

Raichur 

05.00 

07.00 

1100 

04.00 

29 00 

45 00 

Belgaum 

01 00 

02.00 

03 00 

01.00 

14 00 

37 00 

Kerala 

Wayanad 

19.00 

06.00 

49.00 

44 00 

57,00 

32 00 

Mallap- 

puram 

23.00 

02.00 

37 00 

34 00 

63 00 

35.00 

Maha¬ 

rashtra 

Aunmga- 

bad 

03,00 

03 00 

09.00 

02 00 

2600 

82,00 

Nanded 

06.00 

03.00 

07.00 

04 00 

46.00 

6100 

Tamil 

Nadu 

South Arcot 

42.00 

05.00 

09 00 

16.00 

22.00 

55 00 

Dharma- 
■ pun 

33.70 

13.90 

40.60 

09,90 

62.40 

9010 

Onssa 

Gajapati 

38.00 

03.00 

42.00 

13.00 

15.00 

59 00 

Rayagada 

32.00 

04.00 

44.00 

22.00 

36.00 

99.00 

Madhya 

Pradesh 

Betul 

32.00 

09 00 

71.00 

19,00 

32 00 

46 00 

Bilaspur 

10 00 

06.00 

73.00 

38.00 

54.00 

6100 

Ratlam 

37.00 

18.00 

67.00 

43.00 

43.00 

67.00 

Sehore 

10 00 

10.00 

94 00 

34.00 

43.00 

59 00 

Tikamgarh 

33.00 

10.00 

37.00 

39.00 

68.00 

68 00 
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Table 6.3. Problems Faced by Female Teachers 


State 


District 


Assam 


Haryana 


Karbi 

Anglong 


Darang 


Jind 


Karnataka 


Hissar 


Kerala 


Maha¬ 
rashtra 1 — 


Raichar 


Belgaum 


Wayanad 


Mallap- 

piiiam 


Auranga¬ 
bad 


Tamil 

Nadu 


Onssa 


Madhya 

Pradesh 


Nanded 


South Arcot 


Dhanna- 

pun 


Gajapati 


Rayagada 


Betul 


Bilaspur 


Ratlam 


Seliore 


Tikamgarh 


Percentage 
of Women 
teachers 
facing 
problems 


7180 


43.50 


57.60 


70 80 


77.80 


51.90 


36 00 


34.70 


18.80 


26.70 


67 60 


46 70 


61.76 


77.78 


39 58 


63.16 


Lack of 
co-operation 
fiom male 
teachers 


Lack of 
separate 
toilets in the 
Schools 


06 30 


25 60 


10.70 


07.10 


25.00 


04.40 


09.50 


96.40 


100 0 


75 00 


02.60 


78 60 


100.0 


72.20 


76.00 


100.0 


50.00 


93 30 


95 20 


04 80 


71.11 


60 87 


71 43 


1050 


08.30 


12.50 


50.00 


42 90 


90.50 


100.00 


57 90 


58 30 


68 80 


64.30 


78 60 


Difficulty in 
getting Resi¬ 
dential acco- 
mmcxiation 


60.70 


100 0 


12 50 


41.00 


82.10 


71 40 


72.20 


36.00 


5000 


40.00 


09.50 


81.00 


7140 


68.40 


41.70 


43.80 


14.30 


57 10 


Harassment 
by head 
tcacher/su- 
pervisor/ 
community 


10.00 


06.30 


05.10 


07.10 


05.60 


04.60 


Others 


1670 


12.00 


04.40 


09.50 


10.50 


04.40 


09 50 


08.30 


06.30 


14 30 


16.70 


06.30 


21.40 


28 60 


150 






























































The policy of the government is to improve representation of female teachers not only 
for ensuring equal professional status but also to improve girls' enrolment and retention in 
schools Unless these problems are addressed to in the project districts, this objective cannot 
fulfilled. 

Frol)Ienis in Schools 

MaioriLy of teachers from rural areas m all the districts except those of Wayanad, 
Mallapuram, South Arcot reported that they had multigrade teaching m their schools. High rate 
of pupils' absenteeism was more pronounced in rural areas than in urban areas. Lack of in service 
training was reported by more teachers from rural schools than teachers m urban schools (Table 
6 4) 

Almost all the teachers from rural as well as urban schools except from urban schools 
of Aurangabad and Dharmapuri districts reported lack of teaching aids (Table6.5) Majonty 
of teachers from rural as well as urban settings except from urban schools of Aurangabad, 
Handed and Dharmapuri districts reported inadequate physical facilities Non availability of 
textbooks in time was reported by almost all the urban and rural schools . 

The percentage of teachers wi.v) reported lack of guidance from seniors, varied from 
district to district. It was the highest in Bilaspur followed by rural Sehore, rural Hissar, urban 
Gajapati, urban Tikamgarh, urban Karbi-Anglong and rural Jind No one from urban schools 
of Wayanad, Aurangabad and Dharmapuri reported lack of academic guidance from seniors 
Surprisingly very limited percentage of teachers in some of the districts reported political 
interference in schools. Parents’ apathy towards children education was reported by more 
teachers from rural schools than by urban schools (Table 6.6). 


Meeting 

Majority of teachers m all the districts reported that a meeting was held every moirth 
in their schools to discuss their problems and to improve teaching rn classrooms (Table 6 7h 
Regarding meetings to take steps for attaining universal primary education these were held 
monthly in very liLted schools. In most of these schools, these were either held yearly or not 

held at all. 
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Table6.4 ■ Nature of Problems Being Faced by Teachers in Their Schools 


State 

District 

Location 

Mulligrade 

Teaching 

Heavy 

Syllabus 

High Rate of 
Absenticism 

Lack of 
In-Service 
Training 


Karbi 

Rural 

87 80 

01 00 

24 40 

78.90 

Assam 

Anglong 

Urban 

10 00 

- 

20 00 

70.00 

Darang 

Rural 

72 80 

03 30 

07 60 

50.00 


Urban 

10.00 

10 00 

- 

40.00 


Jind 

Rural 

40 50 

48 50 

55.70 

36.70 

Haryana 

Urban 

03 30 

42 90 

52 40 

28.60 

Hissar 

Rural 

83 50 

72 20 

72 20 

51 90 


Urban 

24.00 

44.00 

60.00 

28.00 


Raichur 

■--- 

Rural 

83 50 

64 60 

36 70 

70 90 

Karnataka 

Urban 

19.00 

33 30 

47 60 

52.40 

Belgaiim 

Rural 

71.10 

68 40 

28 20 

82.90 


Urban 

33.30 

62 50 

11.10 

75 00 


Wayanad 

Rural 

04 10 

41.20 

72.20 

69.10 

Kerala 

Urban 

- 

100 0 

33.30 

- 

Mallap- 

Rural 

- 

46.20 

38.50 

67.00 


puram 

Urban 

- 

22 20 

- 

55 60 


Auranga- 

1 1 r 

Rural 

42.60 

09 90 

26.80 

14.10 


bad 

Urban 

15.60 



41.40 

iHIH 

Nanded 

Rural 

48.70 

19 20 

25 60 

30 80 



Urban 

13.60 

- 

40 90 

04 50 


South 

Rural 

- 

23 .,0 

41 90 

43.00 

Tamil 

Arcot 

Urban 

- 

1 

I 

14 30 

50.00 

Nadu 

Dharma- 

Rural 

51.60 

41.80 

24.20 

39.60 


pun 

Urban 

10.00 

20 00 

- 

- 
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Tiil)Ic* 6.4 ; Nature of I'i()l)lenis beiii 


S Faced By Teacliert; m Their Schools(continued) 


State 

District 

Location 

Multigrade 

Teaching 

Heavy 

Syllabus 

High 
Rate of 
Absen- 

teesm 

Lack of 
Inservice 
Training 


Gujapati 

Rural 

54 50 

49,40 

49.40 

53 50 

Ori.ssa 

Urban 

67.60 

33 30 

06 70 

63.50 

Rayafjadc) 

Rural 

70 80 

53 80 

74 20 

48 30 


Urban 

45 50 

22,20 

- 

88 80 


Betul 

Rural 

32.90 

61.00 

36 60 

18,30 


Urban 

16.70 

38 90 

27 80 

11 10 


Bilaspiir 

Rural 

71.10 

69.90 

44.60 

45.80 


Urban 

78 60 

41 20 

58 80 

41.20 

Maanya 

Ratlam 

Rural 

32 40 

39 70 

39 70 

38 20 

Pradesh 

Urban 

15 60 

37.50 

56 30 

40 60 


Sehore 

Rural 

65.90 

80.50 

65 90 

43.90 


Urban 

22.20 

16 70 

55.60 

33 30 


Tikamgarh 

Rural 

66.70 

38.30 

49.40 

50.60 


Urban 

15.80 

36 80 

57 90 

52 50 
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Table 6 5 Nature of Problems Being Faced by Teachers in Their Schools 


State 

District 

Location 

Lack of 
teaching 
aids in 
schools 

Lack of 
physical 
facilities 

Non-Avail- 
ablity of 
text books 
in time 

Assam 

Karbi 

Anglong 

Rural 

98.90 

97 80 

95 60 

Urban 

90 00 

100 0 

100 0 

Darang 

Rural 

100.0 

98 90 

94.60 


Urban 

90 00 

80.00 

10 00 

Haryana 

Jind 

Rural 

78.50 

77 20 

54 40 

Urban 

52 40 

66 70 

42 90 

Hissar 

Rural 

77 20 

73 40 

53 20 

Urban 

40.00 

88.00 

16 00 

Karnataka 

Raichur 

Rural 

82 30 

7 7 20 

86.10 

Urban 

57.10 

52.40 

76.20 

Belgnum 

Rural 

U— _ 1 

84.20 

72.40 

86 30 

Urban 

79 20 

87 50 

96 30 

Kerala 

Wayanad 

Rural 

77 30 

76.30 

61.90 

Urban 

100.0 

66.70 

IQO.O 

Mallap- 

puram 

Rural 

62.60 

56.00 

72.00 

Urban 

22 20 

44.40 

“ 33.30 

Maha¬ 

rashtra 

Aura'iga- 

bad 

Rural 

19 70 

53 50 

18.30 

Urban 

- 

10 30 

- 

Nanded 

Rural 

61 50 

52 60 

21.80 


Urban 

27.30 

18.20 

13.60 

Tamil 

South 

Rural 

65 10 

91.90 


Arcot 

Urban 

42.90 

92.90 

42.90 

Nadu 

Dharma- 

Rural 

34.10 

62 60 

08.80 

pun 

Urban 

- 

10 00 

10.00 
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Tal)le 6.5 : Naliiie ol Problems being Faced liy Teachers in Their Schools(continiied) 


State 

District 

Location 

Lack of 
Teaching 
Aids 

in Schools 

Lack of 
Physical 
Facilities 

Non 

Availablity 

of 

Textbooks 

in time 

Orissa 

Gajapati 

Rural 

55 30 

71 80 

58 80 

Urban 

66 70 

80 00 

46 70 

Rayagada 

Rural 

40 40 

59 60 

58 40 

Urban 

100 0 

90 90 

99 90 

Madhya 

Pradesh 

BetuI 

Rural 

46 30 

76.80 

35 40 

Urban 

66 70 

55.60 

27 80 

Bilaspur 

Rural 

79 50 

90 40 

39 80 

Urban 

58 SO 

47 10 

29.40 

Ratlam 

Rural 

85 30 

83 60 

45 60 

Urban 

71 90 

80 00 

43 80 

Sehore 

Rural 

91 50 

86.60 

34.10 

Urban 

61.10 

61 10 

27.80 


Rural 

67 90 

82 70 

28 40 


Tikamgarh 


Urban 


57 90 


63 20 


36 80 









































Table 6 6 Nature of Problems Being Faced by Teachers in Their Schools 


State 

District 

Location 

Lack of Academic 
Guidance from 
Seniors 

Political 

Interfer¬ 

ence 

Apathy of Partents 
towards Children's 
Education 

Assam 

Karbi 

Anglong 

Rural 

32.20 

02.20 

62 20 

Urban 

50.00 

- 

100 0 

Darang 

Rural 

39.10 

03 30 

81.50 

Urban 

40 00 

- 

50 00 

Haryana 

Jind 

Rural 

46 80 

13 90 

73 40 

Urban 

28 60 

14 30 

52 40 

Hissar 

Rural 

54.40 

06.30 

64.60 

Urban 

20 00 

- 

44 00 

Karnataka 

Raich ur 

Rural 

35.40 

10.10 

68.40 

Urban 

23 80 

04 80 

85.70 

Belgaum 

Rural 

19.70 

30.30 

67.00 

Urban 

12 50 

04.20 

55.60 

Kerala 

Wayanad 

Rural 

48 50 

20.00 

90 70 

Urban 


- 

100 0 

Mallap’ 

puram 

Rural 

33.00 

13.20 

79.10 

Urban 

22 20 

- 

33.30 

Maha- 

Auranga¬ 

bad 

Rural 

02.80 

05.60 

- 

Urban 

- 

- 

06.90 

rashtra 

Nanded 

Rural 

30 80 

05.10 

44 90 

Urban 

18 20 

04.50 

40 90 

Tamil 


Rural 

16 30 

02.30 

77.90 

mm 

Urban 

28 60 

- 

78.60 

Nadu 

Dharma- 

Rural 

19 80 

- 

73.60 

pun 

Urban 

- 

- 

40.00 
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I'iihk' 6.6 : Naliirc* of' l6•ol)k'llls being Faced By Teaclieis in Tlieir Sckools(continued) 


State 

District 

Location 

Lack of 1 
Academic 
Guidance 
from 
Seniors 

Political 

Interference 

Apathy of 
Parents 
towards 
Children's 
Education 

Orissa 

Gajapati 

Rural 

28 20 

10.60 

71 80 

Urban 

53 30 

06.70 

46.70 

Rayagada 

Rural 

38 20 

22,50 

X 85.40 

- __—- 

Urban 

36 40 

09,10 

36 40 

Madhya 

Pradesh 

BetuI 

Rural 

40.20 

17.10 

51.20 

Urban 

11.10 

- 

33.30 

BildSpur 

Rural 

55 40 

08.40 

69 90 

Urban 

76 50 

17.60 

64 00 

Ratlam 

Rural 

26 50 

01 50 

72 10 

Urban 

31.30 

09.40 

37.50 


57.30 

26 80 - 

46 30 


Urban 


33.30 


05.60 


61.10 








































Table 6 7. Frequency of MeetmgfActivities Occunng m Schools 




8 

o 


O 

1—1 

g 

■ 

8 

g 

8 


8 

O 

oo 





On 

T-H 



CN 

CO 

d 


r- 





<N 


r- 

O 

■ 

m 




co 

1 — 1 

w 

D 

II 

8 

o 

VO 

8 

o 

8 

■ 


o 

o 

s 

S 

8 

O 

r- 

s, 

CJ 

< 



oo 


VO 

1 — 4 


CO 

CJN 

00 


VO 


■ 


VO 

r-^ 

O 

T—1 

■ 

m 


CN 

CO 


CN 

m 


1 

o 

o 

o 

->* 

8 

8 

o 

o 

o 

o 

8 

d 


o 

l> 



CO 

On 


C^‘ 


lO 


VO 


wo 

H 


B 

H 

o 



O 


CN 


CO 


CN 

OX) 

s 




8 

8 

8 

8 

o 

o 

8 

o 

o 

8 

8 

o 

(D 


cs 


VO 

3 

VO 

oo 

CN 

VO 

wo 

CN 

t> 




o 

r-H 

VO 


f 4 

1—4 

1 - H 

1 1 

CN 

CN 


r— ^ 

■ 

1 

II 

o 

o 

o 

o 

rn 

8 

O 

o 

o 

o 

o 

to 

, 

o 

CN 

CN 

O 

O 

1—4 




■ 

■ 

m 

o 

OO 

o 

o 



O 

o 



o 

o 

o 

o 

o 

o 

o 

o 


O 

o 

o 

s 

•o 

o 

ON 

o 

ON 

o 

o 

o 

o 


o 

o 

CN 

<U 

C-- 

rt- 

vd 



cn 

a\ 

wo 

' 

CO 

cN 

cd 

j::) 

o 


o 

O 

o 

CN 

o 

o 

o 

o 


o 

vn 

oo 

Pm 

■ 

o 

O 


C5 

o 

o 

o 

_ 

o 

o 

s 

o 

Uh 


o 

00 

o 

O 

o 

o 

o 

c0> 

o 

o 

o 

<U 

Hi 

'C> 


f ~< 

1—t 

ON 

m 

CO 


_ _, 

r- 



■o 

■ 

r—( 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

o 

(0 

H 


o 


p 

o 

p 

o 

o 

o 

o 


g 

o 



o 


o 

ON 


o 

o 

o 

o 

o 

CJN 






l> 

cr^ 

(N 

wo 

CO 

CN 

C7N 

wo 

o 

c/1 


o 


o 

o 

o 

O 

CN 


o 

1—H 

o 

o 

s 

cs 

id 

o 


o 

ON 

8 

<r! 

8 

o 

o 

o 

t-H 

o 

o 

00 

o 

c? 

cn 


vd 

o 

On 

NO 

OjO 

C 



oo 

•o 

CO 

r* 

oo 

VO 

NO 

On 

t-' 

CN 

o 

3 












— 


g 


8 

o 

o 

o 

o 

O 

00 

8 

8 

o 

o 

o 

o 

O 

o 

o 

o 

o 

o 



T-H 

cs 

v-I 

On 

Md- 

1-^ 

)n 

oo 

cd 

__ 

vd 




o 

o 

co 

CN 

I—- 

o 

4 

o 

o 

o 


o 



»o 

8 

o 

VO 

8 

o 

ON 

8 

■ 

8 

8 


8 

g 

— 

o 


!>-■ 

O 

VO 
^— 1 

»o 

o 

vo’ 

CN 

ON 

o 

■ 

cN 

1— 4 


CN 

O 

oi 

CTn 

CN 

C 

(U «10 

i 

8 

8 

8 

8 

o 

o 

■ 

8 

o 

o 


8 

8 

8 

> c 

O '3 
»-< C 

■ 


cs 

o 

o 

o 

VO 

o 

■ 

CN 

O 

CN 


cd 

o 

vd 

o 

O 

^ »— 4 

m 

9 

o 

ON 

8 

o 

ON 

8 

8 

8 

8 


o 

o 

s 

O 

oo 

H c 

B 

CN 

o 

c4 

o 

o 

VO 

o 

CN 

O 

vd 

CN 



oo 

o 

T—M 

CN 

CN 

W) jc; 















CN 

9 


8 

8 

8 

o 

o 

O 

o 

o 

o 

o 

o 

o 

o 

o 

o 

O 

Wo 




CO 

VO 

»o 

o 

CN 

OO 

uo 

wo 

o 

uo 

On 

On 

oo 

CN 

VO 

cd 



1 

o 

ON 

8 

o 

CN 

8 

8 

8 

8 

8 

8 

8 

g 




rn 

O 

ON 

CN 

0\ 

»—1 

ON 

o 

vd 

WO 

o 

CO 

o 

ON 

O 

ON 

O 

CO 

o 

District 

Karbi 

Anglong 

Darang 

Jmd 

Vi 

CO 

X 

Raichur 

Belgaum 

Wayanad 

Mallap- 

puram 

Auranga¬ 

bad 

Nanded 

:S -S 

3 p 

00 <! 

Dharma- 

pun 







CC3 








O 




C 





a 




'W 

on 


c/3 

«/3 

< 


oi 

X 


•pH 

rt 



(U 

Malta 

rashtr 

Tami 

Nadu 


158 


1. Weekly l.Monthly S.Tennly 4. Yearly 5.Never 
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IMPLICATIONS 

The study has a number of implications. Some of these are distnct/state specific and 
others are generic applicable to all the distncts/states Firstly, the district/state specific 
implications have been delineated in the following paragraphs 

ASSAM 

The state should stop immediately recruitment of untrained teachers. The entire backlog 
of about 35,000 untrained teachers needs to be liquidated within next few years by sponsoring 
teachers for distance course to be offered by the Indira Gandhi National Open University 
(IGNOU) from 1995. The state should enter into a dialogue immediately with the NCERT and 
IGNOU in this regard 

Pre-service teacher education programme should be started m all the BTCs and DIETs 
from 1995-96 The curriculum for the programme may be developed in collaboration with the 
NCERT 

DIETs should be strengthened with human and material resources, these should provide 
short-term inservice training to teachers. The state should develop a policy for mservice training 
of teachers 

The representation of female teachers is very low The state should take steps to 
encourage females to adopt teaching as a career. This has an important significance in attaining 
Universal Primary Education (UPE). 

Under-matnc tea.tiers should be provided inservice training of suitable duration for 
their content upgradation through DIETs. 

The minimum qualification for admission into a teacher training institubon needs to be 
enhanced from 10 years to 12 years schooling with a view to improving the quality of instruction 
in schools. 

The state should review its policy of appointing adhoc teachers on a fixed remuneration 
of Rs 900/- in the light of their teaching effectiveness which may be determined through a study 
by an independent agency. 

Adchocism in initial posting and posting from one place to another affects adversely 
teachers' motivation for b^.Lter performance. The State should formulate a policy m this regard 

The state should open DIETs in all the DPEP districts. 

HARYANA 

Pre-service teacher education curriculum needs revision as teachers considered its 
unsatisfactory Italso needs to be revised to realise theobjectives of District Primary Education 
Programme (DPEP) 
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Facilities for mservice training are inadequate as about 50 per cent of teachers could 
receive mservice training during the last five years Additional facilities by creating 
infrastructure at block and school cluster level are needed State should evolve an inservice 
education policy wherein mservice training should not be treated as one shot affair 

Heavy work load, irrelevance of training, non-availability of requisite material are the 
retisons attributed by teachers for not-using mservice training The state should design inservice 
training by assessing their inservice needs systematically and should organise training by using 
appi opnate transactional approaches Multigrade teaching should receive the highest attention 
for inservice training Other areas which need attention are methods of teaching, use of 
improvised teaching aids. 

'T’he state should take steps to ensure that all teachers including those who are posted 
in rural ai eas get salary on a fixed date every month. Forteen per cent of teachers m Hissar and 
8 per cent in Jind district reported that they do not get salary on a fixed date. 

Block Education Officer/Distnct Education Officer are not able to provide academic 
guidance to teachers because of their heavy administrative responsibilities. Suitable steps need 
to be taken to ensure that these officers provide academic support to teachers 

State should develop a policy of teachers' transfer so that it does not stand in the way 
of teachers' zeal for better performance. 

State should make their DIETs fully operational. 


KARNATAKA 


Since the representation of females in teaching force is only 38%, suitable steps need 
to be taken to enhance their representation 


The supply of teachers exceeds the demand The state should take steps immediately 
to balance the supply with demand. 

There are 127 teacher training institutions in the state. Of these, 82 are pnvate/pnvate 
unaided. The number of training institutions is much more than required for annual requirement 
of teachers The state should study effectiveness of curriculum transaction in these pnvatemd^ 
and unaided msUtutions. Based on the findings of the study, substandard institutions should be 

closed down 


Curriculum for preservice teacher education needs to be modified in the light of the 
objectives of the district primary education programme 

Facilities for inservice training of teachers need augumentation This may be done by 
creating additional infrastructure at the block level/school cluster level. 

The state should evolve policy of providing mservice education to teachers. 


161 



Provision for suitable incentives/stiidy leave should be made to help teachers to improve 
upon their academic/professional qualifications 


While developing training design, content of school subjects should be considered as 
an important area 

Teachers are getting a very limited support from District Education Officer/Block 
Education Officer to improve upon their performance in their schools As such suitable steps 
need to be initiated to provide the desired guidance 

In Raichur district, some female teachers were facing harassment at the hands of their 
head teachers Suitable steps need to be initiated so that head-teachers do not harass female 
teachers. 

KERALA 

There is a wide gap between supply and demand of teachers The supply exceeds the 
demand Immediate steps to match the supply with demand are needed. 

About 64% of the ETTIs are private aided. The state should study the effectiveness of 
curriculum transaction in these private aided institutions and take steps to close down sub¬ 
standard institutions 

The state should enhance minimum qualifications for entry into pnmary/elementary 
teacher training institutions from 10 year to 12 year schooling with a view to improving quality 
of instruction in classrooms. 

Preservice teacher education at the primary stage needs to be modified in the light of 
the observations of teachers and be made more responsive to needs of DPEP. 

State should take suitable steps to appioint tnbal teachers in Wayanad district. 

Fourteen per cent teachers in Mallapuram district are undermatnc-.District plan for 
Mallapuram distnct should envisage specific program me to help these teachers to upgrade their 
knowledge in different subjects. 

State should take suitable steps to motivate teai' liers to improve upon their academic/ 
professionai qualifications 

Initial teacher training curriculum needs updating in thelight of theobjectives of District 
Primary Education programme Further the study reveals an overall dissatisfaction of teachers 
with initial training programme. Dissatisfaction relates to the areas - field work practice 
teaching and teaching of theory. The quality of the staff is also not appropriate. 
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MAHARASHTRA 


Pre-service teacher education curriculum should be modified to realise the objectives 
of District Primary Education Education Programme 

Imbalence between supply and demand of teachers needs to be corrected either by 
reducing enrolment or closing down sub-standard private unaided institutions 

State should develop a policy for inservice training of teachers. 

Suitable additional infrastructure for providing inservice education should be cre¬ 
ated at block/school cluster level for providing inservice education to all teachers 

The policy of the state to post teachers 25 kms away from their home town needs an 
immediate review in the light of the learning outcome of pupils of these teachers 

The number of teacher training institutions is much more than required to meet the 
demand Steps should be needed to reduce their number to avoid unnecessary wastage of 
resouices 

There is a high rate of trainees' failure particularly in aided and unaided institutions 
The situation needs immediate attention 

There is a lack of housing facilities for teachers. 

TAMIL NADU 

The supply of teachers exceeds the demand to a great extent. Suitable steps need to be 
initiated to match the supply with demamd. Out of 67 institutions, 32 are private aided 
institutions. Sub-standard private aided institutions need to be closed down. 

Curriculum for pre-service teacher education needs to be looked into in the light of 
objectives of the District Primary Education Programme (DPEP). 

Facilii ics for m-service education of teachers should be suitably augumented by creating 
additional intrastructure at the block/school cluster level 

Teachers are getting very limited academic guidance from Distnet Educabon Officer/ 
Block Education Officer. Conditions need to be created to enable these officers to provide 
academic guidance. 

Lack of separate toilets is one of the problems being encountered more than 90 per cent 
of the women teachers. It needs to be looked into. High rate ofabsenteeism on the part of pupils, 
inadequate physical facilities are the problems being faced by the teachers in rural as well as 
urban settings Suitable steps are required to be taken to remedy the situation. 
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MADHYA PRADESH 


The state has more than 30 percent untrained teachers The state should work out a 
strategy for clearing the backlog of untrained teachers immediately 

The representations of female teachers is very low. Tlie state sliould take steps to 
encourage females to adopt teaching as a career. This has an important significance in attaining 
Universal Primary Education (UPE) 

The under-matric teachers should be provided in-service training of suitable duration 
for their content upgradation through DIETs 

DIETS existing in various districts are illequiped in terms of human and material 
resources. State should augument staff in DIETs and also improve the facilities for effective 
transaction of pre-service teacher education curriculum and organisation of in-service education 
programmes. 

Provision of study leave should be made to help teachers to improve upon their 
academic/professional qualifications. 

Most of the teachers need compensation for attending in-service training programmes. 
Slate should provide suitable incentives to attract teachers to attend training programmes. 

Teachers are getting very limited academic guidance from District Education Officer/ 
Block Education Officer Conditions need to be created to enable these olficers to provide 
academic guidance. 

Lack of separate toilets is one of the problems being encountered by more than 70 per 
cent women teachers It needs to be looked into. Lack of teaching aids in schools and multigrade 
teaching also are the problems being faced by teachers. Suitable steps are required to be taken 
to remedy me situation 

ORISSk 

The minimum qualification for the post of a primary teacher is matriculation with a 
certificate in teaching. The state should enhance the minimum qualification from 10 years of 
schooling to 12 years of schooling with a view to improving thequality of instruciion in primary/ 
Llementary schools. 

The course started for training the untrained primary teachers should be given publicity 
and some incentives should be given to trainees for attending such courses. 
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The participation of teachers in inservice training programmes is inadequate (only about 
30 percent) Additional facilities by creasting infrastructure at block and school cluster level 
are needed State should evolve a policy for inservice training of teachers 

Tlie representation of female teachers in the district Rayagada is only 9 percent Suitable 
steps may be taken by the district authorities to attract females into the teaching force 

Seventy three percent teachers in district Rayagada reported that they were not getting 
salary regularly on a fixed date State may look into the problem very seriously as it affects the 
performance of teachers in the classroom 

Preservice curnculum was revised last in 1982 State Education Department and the 
SCERT should immediately revise the existing curriculum in the light of the objetives of the 
DPEP 


More than 70 percent women teachers are facing certain problems like lack of separate 
toilets in their school and difficulty in getting residential accomodation Suitable steps are 
required to be taken to remedy the situation 


GENERAL IMPLICATIONS 


Suitable mechanism should be evolved for assessing in-service education needs of 
teachers. 


None of the states has developed policy for initial posting of teachers. Postings are 
generally made against vacancies. Most of the teachers prefer to be posted in urban areas As 
a result, vacancies in difficult contexts remain unfilled for a considerable time causing 
inadequate learning achievement on the part of pupils. 

Admission to teacher training institutions is either made on the basis of marks in the 
qualifying exmainiation and/or on the basis of performance in the interview. There is a need 
to evolve a suitable admission cnteria taking into consideration the potential dies which are 
helpful in becoming effective teachers. 

In-service training in all these states is still a one short affair. Stales need to develop 
in-service education policy for providing continuous training with frequent back-up opportunities. 

Suitable performance linked incentives need to be provided to teacliers to sustain their 
motivation for improving pupils' learning outcome 


For low learning achievement of pupils, their teachers should be accountable. 

District education officers/block education officers are able to provide only limited 
academic guidance and support to teachers tn their catchment area 
administrative responsibilities being shouldered by them Conditions need to be created for 
these officers to help them to provide the necessary guidance to teachers 
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Lack of teaching aids, inadequate physical facilities are the problems being experienced 
by all teachers in rural as well as urban settings Steps need to be taken to mitigate these 
problems 

Whiledeveloping training design form service teachers, multigrade teaching, preparation 
and use of improvised teaching aids, play-way method etc are the areas which need attention 

Training programmes should be of one to two weeks duration as very limited teachers 
desired three-weeks training 

Competent resource persons, involvement of trainees in the training process, consultation 
with teachers to assess their needs, support for teachers to implement new ideas are the factors 
which emerged to improve teachers' participation in in-service training programmes Organisers 
of training programmes should take all these aspects into consideration. 

General administration, providing academic guidance to teachers, team building, 
seeking community support, planning and management are the additional areas which should 
find place in the training design for head teachers. 

Supervisiory staff may be provided in-service training in primaiy education as they are 
mostly from the secondary schools 

Competent Pnmary/Upper Primary school teachers need to be involved in in-service 
training programmes of primary school teachers 

States should set up DIETS immediately in all the DPEP districts where ever these do 
not exist 

DIETS should ensure that their libranes are adequately utilised by both teachers and 
student-teachers 

Further Research 

Several areas of research emerge from the present study. Tlie disequihbii um between 
demand and supply in some states raises the question of wastage of resources in preservice 
teacher education particularly in private unaided institutions A comprehensive study on labour 
market on pnmary school teachers is desirable 


Relative effectiveness of trained and untrained teachers particulaily in the states of 
Assam, Madhya Pradesh and Orissa needs to be studied 

The effectiveness of transfer policy m terms of pupils attainment in the state of 

Maharashtra, i.e. posting of teachers at least 25 kms away from their home town needs to be 
studied 
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In this study, the issues of teacher motivation and teacher quality could not be linked 
to student achievement due to time constraint A study Unking incentives and teacher quality 
to student achievement will be quite useful 

Efficiency of teacher training institutions preparing primary school teachers, particularly 
DIETs/ETTIs (government, private aided and unaided), is needed from the point of view of 
cost involved and quality assurance 

Adequate investment, should be made for inservice training of teachers and teacher 
educators Studies on the impact of inservice training on classroom practice including teacher 
behaviour and student achievement are desirable for the improvement of inservice training 
design. 
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